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Ushbu jurnal 2023-yildan boshlab chop etila boshlagan. Jurnal yiliga 4 marta
nashr etiladi.

Zamonaviy filologiya muammolari - [IpoOGnembl coBpemeHHOU (uiionoruu,
Problems of modern philology NamDChTI jurnali O‘zbekiston Respublikasi
Prezidenti Administrasiyasi huzuridagi Axborot va ommaviy kommunikasiyalar
agentligi (AOKA) tomonidan 2023-yil 25-yanvardagi 060122-sonli guvohnomaga
binoan chop etildi. NamDChTI Ilmiy axborotnomasi elektron nashr sifatida
NamDChTT ilmiy-texnik kengashining 2025-yil 29-oktabrdagi kengaytirilgan 9-sonli
yig‘ilishida muhokama qilinib, chop etishga ruxsat etilgan (Bayonnoma N9).
Magqolalarning ilmiy saviyasi va keltirilgan ma’lumotlar uchun muallif javobgar
hisoblanadi.

Namangan davlat chet tillari instituti, 2025 y.
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BO‘LAJAK INGLIZ TILI O‘QITUVCHILARINI TAYYORLASHDA
MILLIY VA UMUMMADANIY KOMPETENSIYALARINI
TAKOMILLASHTIRISHNING ILMIY-METODIK ASOSLARI
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Annotatsiya: Mazkur ilmiy tadqiqot bo‘lajak ingliz tili o‘qituvchilarini
tayyorlash jarayonida ularning milliy va umummadaniy kompetensiyalarini
rivojlantirishga qaratilgan ilmiy-metodik asoslarni ishlab chigishga bag‘ishlangan.
Tadqiqotda zamonaviy ta’lim tizimidagi kompetensiyaviy yondashuv, milliy va
umuminsoniy qadriyatlar integratsiyasi, o‘qituvchi shaxsida madaniyatlararo muloqot
ko‘nikmalarini shakllantirishning ahamiyati keng tahlil qilingan. Shuningdek, o‘quv
jarayonida innovatsion texnologiyalar va interaktiv metodlardan foydalanishning
samaradorligi, talabalarda tolerantlik, kommunikativlik va madaniyatlararo
sezgirlikni rivojlantirish mexanizmlari ishlab chiqildi. Tadqiqot natijalari bo‘lajak
ingliz tili o‘qituvchilarining professional tayyorgarligini takomillashtirishga, ularning
global ta’lim makonida raqobatbardosh bo‘lishiga xizmat qiladi.

Kalit so‘zlar: Bo‘lajak ingliz tili o‘qituvchisi, milliy kompetensiya,
umummadaniy kompetensiya, kompetensiyaviy yondashuv, innovatsion metodlar,
interaktiv texnologiyalar, madaniyatlararo muloqot, tolerantlik, kommunikativlik,
ta’lim sifati, kasbiy rivojlanish, zamonaviy pedagogika.

AHHoTanusi: JlaHHOe Hay4yHOE HCCJIEIOBAaHUE IMOCBSIICHO pa3paboTKe
HAy4YHO-METOIUYECKUX OCHOB COBEPILIEHCTBOBAHUS HAITMOHATILHBIX U
OOIIEKYJIBTYPHBIX KOMIIETEHIMH Oy IylINX y4UTelIeH aHITUMICKOro sA3bika. B pabore
NOJPOOHO  AaHAJIM3UPYETCS  KOMIIETEHTHOCTHBIA  IMOAXOA B  COBPEMEHHOM
oOpa3oBaHUM, HMHTETpalMs HAIMOHAIbHBIX W OOIIEYEIIOBEYECKUX IIEHHOCTEH, a
Takke (opMHpoBaHWE Yy Tiemarora HAaBBIKOB MEXKYJIbTYPHOH KOMMYHHKAITHH.
Ocoboe BHUMaHHWE YyACICHO H(P()EKTUBHOMY WCIOIB30BAHUIO WHHOBAIIMOHHBIX
TEXHOJOTHI M HMHTEPAKTUBHBIX METOJOB OOyuYeHHs, HANpaBICHHBIX Ha Pa3BUTHE
TOJIEPAHTHOCTH, KOMMYHUKATUBHOCTH U KYJbTYPHOU YyBCTBUTEILHOCTH CTYJACHTOB.
[lomydenHble  pe3ynbTaThl  CHOCOOCTBYIOT — MOBBIIICHUIO — MPOGECCHOHATBHOU
MOJTOTOBKM OYyAYIIMX YYUTEICH aHTTUHCKOTO S3bIKa M UX KOHKYPEHTOCIIOCOOHOCTH
B I1100aJIbHOM 00pa30BaTEeIbHOM MPOCTPAHCTBE.

KiroueBbie ciioBa: bynymuii ydnTenb aHIVIMMCKOIO $I3bIKA, HAMOHAJIbHAs
KOMIIETCHIIHS, OOIIEKyIbTypHAass KOMIIETEHIUSI, KOMIIETEHTHOCTHBIN TOIXOJ,
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WHHOBAIIMOHHBIC ~ METOJBI,  HWHTEPAKTHUBHBIC  TEXHOJOTHH,  MEXKKYJIbTypHas
KOMMYHHKAIUS, TOJCPAHTHOCTh, KOMMYHHKATHBHOCTb, KaueCTBO OOpa30BaHMI,
npodecCHoHATbHOE Pa3BUTHE, COBPEMEHHAS ITeIarOTHKa.

Abstract: This scientific research is devoted to developing the scientific and
methodological foundations for improving national and cross-cultural competencies
in the training of future English language teachers. The study thoroughly analyzes the
competence-based approach in modern education, the integration of national and
universal values, and the importance of forming intercultural communication skills in
teacher training. Particular attention is given to the effective use of innovative
technologies and interactive teaching methods that foster tolerance,
communicativeness, and cultural sensitivity among students. The research findings
aim to enhance the professional preparation of prospective English language teachers
and ensure their competitiveness in the global educational arena.

Keywords: Future English language teacher, national competence, cross-
cultural competence, competence-based approach, innovative methods, interactive
technologies, intercultural communication, tolerance, communicativeness, education
quality, professional development, modern pedagogy.

KIRISH

XXI asrda globallashuv jarayonlarining jadallashuvi, xalgaro hamkorlikning
kengayishi, ilm-fan va texnologiyalarning shiddat bilan rivojlanishi xorijiy tillarni,
xususan ingliz tilini o‘rganish va o‘qitish masalasini davlat siyosati darajasiga
ko‘tardi. O‘zbekiston Respublikasi Prezidenti Sh.M. Mirziyoyevning 2017-yil 7-
fevraldagi PF—4947-sonli “Harakatlar strategiyasi” va 2021-yil 19-maydagi PQ-
5117-sonli “Xorijiy tillarni o‘qitish tizimini takomillashtirish chora-tadbirlari
to‘g‘risida”gi qarorlarida xorijiy tillarni o‘qitish sifatini oshirish, innovatsion
pedagogik texnologiyalarni joriy etish va malakali mutaxassislar tayyorlash ustuvor
vazifa sifatida belgilangan. Bu esa bo‘lajak ingliz tili o‘qituvchilarining nafaqat
lingvistik, balki milliy va umummadaniy kompetensiyalarini shakllantirishga bo‘lgan
ehtiyojni  kuchaytirdi Milliy va umummadaniy kompetensiyalar zamonaviy
pedagogik nazariyada shaxsning integrativ sifatlari sifatida talqin qilinadi. Ular
shaxsning o‘z milliy qadriyatlarini chuqur anglash, tarixiy-madaniy merosga hurmat
bilan qarash, boshga xalglar madaniyatini qabul qila olish va madaniyatlararo
muloqotda samarali ishtirok etish qobiliyatini 0z ichiga oladi. Vygotskiy, Bandura,
Bennet kabi olimlarning ijtimoiy-madaniy rivojlanish nazariyalariga ko‘ra, til
o‘rganish jarayoni faqat kommunikativ ko‘nikmalarni emas, balki shaxsning ijtimoiy
identifikatsiyasini ham shakllantiradi. Shu bois ingliz tilini o‘qitishda milliy va
umummadaniy kompetensiyalarni rivojlantirish metodikasini ishlab chiqish dolzarb
hisoblanadi.

Bugungi kunda ingliz tili dunyoda 1,5 milliarddan ortiq inson tomonidan
asosly yoki ikkinchi til sifatida qo‘llaniladi. Bu esa uni xalgaro diplomatiya, ta’lim,
biznes va axborot almashinuvida yetakchi muloqot vositasiga aylantirdi. Shu jihatdan,
ingliz tili o‘qituvchisi nafaqat bilim beruvchi, balki madaniyatlararo vositachi sifatida
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ham maydonga chiqadi. O‘qituvchining milliy va umummadaniy kompetensiyalari
yetarli darajada rivojlangan bo‘lsa, u o‘quvchilarda dunyogarashni kengaytirish,
tolerantlik va global fikrlashni shakllantirishga xizmat qiladi. O‘zbekiston oliy ta’lim
tizimida bu yo‘nalishda qator ishlar amalga oshirilmoqda. Xususan, davlat ta’lim
standartlariga ko‘ra, ingliz tili yo‘nalishidagi bakalavriat va magistratura dasturlarida
“Madaniyatlararo ~ kommunikatsiya”, “Xorijiy til  o‘qitish  metodikasi”,
“Madaniyatshunoslik” kabi fanlar o‘quv rejasiga kiritilgan. Ammo amaliyot shuni
ko‘rsatmoqdaki, talabalarda nazariy bilim yetarli bo‘lsa-da, ularni amaliyotda
qo‘llash, milliy va umummadaniy kontekstda dars jarayonini tashkil etish bo‘yicha
malaka va ko‘nikmalarni rivojlantirishga qo‘shimcha e’tibor zarur. Mazkur
tadqiqotning dolzarbligi shundan iboratki, u bo‘lajak ingliz tili o‘qituvchilarida milliy
va umummadaniy kompetensiyalarni shakllantirishning ilmiy-metodik asoslarini
ishlab chiqishga, ta’lim jarayonida interfaol metodlar, loyihaviy ishlar,
madaniyatlararo treninglar va kommunikativ yondashuvni qo‘llashning samarali
usullarini aniqlashga qaratilgan. Tadqiqot natijalari nafaqat ingliz tili o‘qituvchilarini
tayyorlash jarayonini takomillashtirish, balki milliy ta’lim tizimida xalgaro
standartlarga mos, raqobatbardosh mutaxassislarni tayyorlashga xizmat qiladi.
ADABIYOTLAR TAHLILI VA METODLAR
Bo‘lajak ingliz tili o‘qituvchilarida milliy va umummadaniy kompetensiyalarni

shakllantirish masalasi zamonaviy pedagogika va til ta’limi nazariyasida dolzarb
yo‘nalish sifatida e’tirof etilmoqda. Pedagogik adabiyotlar tahlili shuni ko‘rsatadiki,
kompetensiyaga asoslangan ta’lim modeli (Competence-based Education — CBE)
bugungi kunda xalqaro miqyosda o‘qituvchilarni tayyorlash jarayonida ustuvor
paradigma sifatida qo‘llanilmoqda (Spencer & Spencer, 1993; Weinert, 2001).
Kompetensiya tushunchasi keng ma’noda shaxsning bilim, ko‘nikma, malaka,
qadriyatlar va munosabatlar majmuini o‘z ichiga oladi. Milliy va umummadaniy
kompetensiyalar esa bu majmuaning muhim tarkibiy qismi bo‘lib, ular shaxsning
milliy o‘zlikni anglash, boshqa madaniyat vakillari bilan muloqot qilish va o‘zaro
tushunish qobiliyatini belgilaydi. M. Byram (1997) o‘zining “Intercultural
Communicative Competence” modelida kompetensiyani besh asosiy komponent
orqali izohlaydi:

« Savoir — bilim (0‘z va boshga madaniyat haqida bilimlar majmui);

« Savoir-étre — munosabat (bag‘rikenglik, qiziqish, ochiqlik);

« Savoir-comprendre — tushunish va interpretatsiya (madaniy hodisalarni tahlil

qilish qobiliyati);
« Savoir-faire — interaktsiya (madaniyatlararo vaziyatlarda samarali muloqotga
kirishish);

« Savoir s’engager — tanqidiy xabardorlik (madaniyatlararo o‘zaro ta’sirni tahlil
qilish va baholash qobiliyati).

Kramsch (1993) “Cultural Dimension in Language Teaching” asarida tilni
o‘rganish nafaqat lingvistik bilimni, balki “madaniy xotira”ni ham shakllantirish
jarayoni ekanini ta’kidlaydi. Unga ko‘ra, o‘quvchi til orqali nafaqat lug‘at va
grammatikani, balki dunyoni idrok etishning yangi usullarini ham o‘zlashtiradi. Shu




ws’"w ND”‘?’
é’

&)

NS'H z| Zamonaviy filologiya muammolari - IIpo6./ieMbI cOBpeMeHHOM GHUI0/I0TUH —
k' &\f Problems of modern philology 2025-yil 3-son

bois, ingliz tili o‘qituvchisi madaniyatlararo vositachi sifatida o‘z milliy madaniyatini
to‘g‘ri talqin qila olishi va boshqa xalglarning madaniyatiga hurmat bilan qarashi
lozim.

Mahalliy adabiyotlarda ham bu masalaga e’tibor ortib bormoqda. Masalan, A.
Abduazizov va G. G‘ulomova tadqiqotlarida ingliz tili darslarida milliy va
umummadaniy materiallardan  foydalanish orqali talabalarning kommunikativ va
sotsiokulturniy kompetensiyasini rivojlantirish bo‘yicha metodik tavsiyalar berilgan.
Shuningdek, so‘nggi yillarda O‘zbekistonda ingliz tilini o‘qitish bo‘yicha yangi DTS
(2022) gabul qilinishi, o‘quv rejalarga “Madaniyatlararo kommunikatsiya”, “Xorijiy
til o‘qitish metodikasi”, “Global kompetensiyalar” kabi fanlarning kiritilishi ham bu
masalaning dolzarbligini tasdiglaydi. Xalgaro tajriba shuni ko‘rsatadiki,
madaniyatlararo kompetensiyani shakllantirishda CLIL (Content and Language
Integrated Learning), Project-Based Learning, Task-Based Learning va
Intercultural Training kabi metodologiyalar samarali natija beradi (Mehisto et al.,
2008). Bunday yondashuvlar talabalarning faolligini oshiradi, ularni real
kommunikativ vaziyatlarga jalb qiladi va nazariy bilimlarni amaliyotga tatbiq etish
imkonini yaratadi.

Shuningdek, so‘nggi yillarda ragqamli ta’lim resurslari — edutainment
platformalari, online cultural exchange dasturlari (eTwinning, Erasmus+ Virtual
Exchange) va avtentiq materiallar (podkastlar, videodarslar, interaktiv
simulyatsiyalar) milliy va umummadaniy kompetensiyalarni rivojlantirishning yangi
vositasi sifatida qo‘llanilmoqda. Bu vositalar talabalarga dunyoqarashini kengaytirish,
global axborot makoniga integratsiyalashish imkonini beradi.

Tadqiqot metodologiyasi nazariy va amaliy bosqichlarning uzviy bog‘ligligiga
asoslanadi.

1. Nazariy-tahliliy metodlar — milliy va umummadaniy kompetensiyalarni
rivojlantirish bo‘yicha mahalliy va xorijiy ilmiy adabiyotlar, davlat garor va
dasturlari, xorijiy tillarni o‘qitish bo‘yicha zamonaviy yondashuvlar (CLIL,
TBLT, kommunikativ metod) chuqur tahlil qilindi.

2. Diagnostik metodlar — bo‘lajak ingliz tili o‘qituvchilarining boshlang‘ich
darajadagi milliy va umummadaniy kompetensiya ko‘rsatkichlari so‘rovnoma,
diagnostik test va intervyular orqali aniglandi.

3. Pedagogik eksperiment — tadqiqotning asosiy qismi sifatida eksperimental va
nazorat guruhlari tashkil etilib, maxsus ishlab chiqilgan metodik kompleks
asosida darslar o‘tkazildi. Eksperiment davomida interaktiv usullar (rol
o‘ynash, debatlar, case-study, loyiha ishlari) va raqamli vositalar qo‘llanildi.

4. Kuzatuv va monitoring — tajriba-sinov darslarining borishi, talabalar faolligi
va ularning kompetensiyalaridagi o‘zgarishlar muntazam ravishda kuzatildi va
qayd etildi.

5. Matematik-statistik tahlil — tajriba natijalari ragamli ko‘rsatkichlar asosida
qayta ishlanib, dinamik o‘sish diagrammalari tuzildi, ishonchlilik darajasi
aniqlash uchun Student t-test va boshqa statistik usullar qo‘llanildi.
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6. Suhbat va ekspert bahosi — tajribada ishtirok etgan o‘qituvchilar va
metodistlar bilan yakuniy suhbatlar o‘tkazildi, ishlab chiqilgan metodik
tavsiyalar amaliyotchi pedagoglar tomonidan baholandi.

Mazkur metodlarning uyg‘unligi tadqiqot natijalarining ilmiy asoslanganligi va
amaliy ahamiyatini oshirdi. Bu yondashuv tadqiqotda taklif etilgan ilmiy-metodik
tavsiyalarni keyingi bosqichda keng ta’lim amaliyotiga joriy qilish imkonini berdi.

NATIJALAR VA MUHOKAMA

Tadqiqotning asosiy maqsadi — bo‘lajak ingliz tili o‘qituvchilarida milliy va
umummadaniy kompetensiyalarni  shakllantirishning samarali  ilmiy-metodik
asoslarini ishlab chiqish va amaliyotga joriy etishdan iborat edi. Bu maqsadga
erishish uchun o‘tkazilgan tajriba-sinov ishlari natijalari tahlili quyidagilarni
ko‘rsatdi.

1. Dastlabki diagnostika natijalari

Boshlang‘ich bosqichda 2 ta oliy ta’lim muassasasining 4-bosqich talabalari
orasida diagnostik test va so‘rovnoma o‘tkazildi. Dastlabki tahlil natijalari shuni
ko‘rsatdiki, talabalarning lingvistik bilimlari yetarli bo‘lsa-da, ularning milliy va
umummadaniy kompetensiyalari o‘rtacha darajada shakllangan edi.

2. Tajriba-sinov bosqichi

Eksperimental guruhda 1 semestr davomida ishlab chiqilgan metodik
kompleks asosida interaktiv mashg‘ulotlar, loyiha ishlari, madaniyatlararo treninglar
va CLIL yondashuviga asoslangan darslar o‘tkazildi. Mashg‘ulotlar jarayonida:

« Rol o‘ynash, debat va munozaralar orqali madaniyatlararo muloqot
strategiyalari mustahkamlandi.

« Loyiha ishlari asosida milliy va jahon madaniyati elementlari solishtirildi va
ingliz tilida taqdim etildi.

« Avtentiq materiallar asosida tahliliy ishlar olib borildi.

« Onlayn madaniyatlararo uchrashuvlar orqali talabalar xorijiy tengdoshlari
bilan jonli muloqot qildilar.

3. Yakuniy diagnostika va natijalar tahlili

Semestr yakunida o‘tkazilgan takroriy diagnostika eksperimental guruhda sezilarli
o‘sish ko‘rsatkichlarini qayd etdi.
1-jadval. Eksperimental va nazorat guruhlari natijalarining tagqoslanishi

Boshlang‘ich Nazorat
Kompetensiya bos ichg Yakuniy bosqich|O*‘sish |guruhi
ko‘rsatkichlari q . (Eksperimental) (%) o‘sishi

(Eksperimental) o

(%)

Mllhy 1.dent1ﬁkats1ya 63% 85% 22 6
darajasi
Madaniyatlararo
kommunikativ 57% 82% +25 +5
vaziyatni tushunish
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Nazorat
o
Kompetensiya Eg:hil:]? giich Yakuniy bosqich|O‘sish |guruhi
ko‘rsatkichlari Qen (Eksperimental) |(%) |lo‘sishi
(Eksperimental) o
(%)
Tolerantlik va global| ., o
fikelash 61% 84% +23 +7
Mustaqil tahlil * vajs 80% 126 |6
tagqoslash qobiliyati

Jadvaldan ko‘rinib turibdiki, eksperimental guruhda barcha ko‘rsatkichlar
bo‘yicha sezilarli ijobiy dinamikaga erishildi. Aynigsa, mustaqil tahlil va
taqqoslash qobiliyati hamda madaniyatlararo kommunikativ vaziyatni
tushunish ko‘rsatkichlarida eng katta o‘sish qayd etildi.

Nazorat guruhida esa o‘zgarishlar nisbatan past (o‘rtacha 5-7%) bo‘lib, bu
an’anaviy yondashuvning cheklangan samaradorligini ko‘rsatadi.

Olingan natijalar shuni ko‘rsatdiki, milliy va umummadaniy kompetensiyalarni
shakllantirishga qaratilgan interaktiv metodlar, loyihaviy topshiriglar va
madaniyatlararo  treninglar bo‘lajak ingliz tili  o‘qituvchilarining kasbiy
tayyorgarligida muhim omil hisoblanadi. Talabalarda oz milliy qadriyatlariga ijobiy
munosabat, boshga xalglar madaniyatiga hurmat, madaniyatlararo muloqotga
tayyorgarlik va mustaqil tahliliy fikrlash qobiliyati shakllandi. Bu natijalar xalgaro
tadqiqotlar (Byram, 1997; Kramsch, 1993; Deardorff, 2006) bilan hamohang bo‘lib,
milliy va umummadaniy kompetensiyalarni rivojlantirishning kommunikativ va
integrativ yondashuvlari samarali ekanini tasdiqlaydi. Shuningdek, loyiha ishlari va
real kommunikativ vaziyatlarga asoslangan darslar talabalarning til o‘rganishga
bo‘lgan motivatsiyasini oshirdi, kreativ fikrlash va ijtimoiy faollikni rivojlantirdi.
Metodik kompleksning qo‘llanilishi talabalar bilimini chuqurlashtirib, ularni
kelgusida dars jarayonida mustagqil va ijodiy yondashishga tayyorladi.

XULOSA

Tadqiqot natijalari shuni ko‘rsatdiki, bo‘lajak ingliz tili o‘qituvchilarida milliy
va umummadaniy kompetensiyalarni shakllantirish va rivojlantirish zamonaviy
ta’limning eng muhim vazifalaridan biridir. Olib borilgan tajriba-sinov ishlari asosida
quyidagi xulosalarga kelindi:

Milliy va umummadaniy kompetensiyalarni rivojlantirishning dolzarbligi —
globallashuv sharoitida nafaqat til bilish, balki boshqa xalglarning madaniyati,
qadriyatlari va mentalitetini anglash, ularga hurmat bilan yondashish qobiliyatini
shakllantirish o‘ta muhimdir.

Innovatsion metodlar samaradorligi — interaktiv mashg‘ulotlar, loyihaviy
ishlar, =~ CLIL  yondashuvi va  madaniyatlararo  treninglar  talabalar
kompetensiyalarining sezilarli o‘sishiga olib keldi. Eksperimental guruhdagi o‘sish
sur’atlari nazorat guruhidan 3-4 barobar yuqori bo‘ldi.
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Tayyorlangan metodik kompleksning amaliy ahamiyati — ishlab chiqilgan
metodik tavsiyalar talabalarda mustaqil tahlil qilish, taqqoslash, o‘z fikrini asoslab
aytish va madaniyatlararo muloqotda ishtirok etish ko*‘nikmalarini kuchaytirdi.

Motivatsiyaning oshishi — talabalarning ingliz tiliga qiziqishi va o‘z milliy
qadriyatlarini global kontekstdagi o‘rni bilan bog‘lashga bo‘lgan intilishi yanada
ortdi.

Pedagogik tavsiyalar — o‘quv jarayonida milliy va jahon madaniyati
elementlarini uyg‘unlashtirish, talabalarga avtentiq materiallar bilan ishlash imkonini
berish, onlayn madaniyatlararo uchrashuvlar va muloqotlar tashkil etish magsadga
muvofiqdir.

Shunday qilib, tadqiqotning ilmiy-metodik ahamiyati shundan iboratki, u ingliz
tili  o‘qituvchilarini  tayyorlash jarayonida madaniyatlararo kommunikativ
yondashuvni joriy etishning nazariy asoslari va amaliy mexanizmlarini ishlab chiqib
berdi. Tadqgiqot natijalari bo‘lajak o‘qituvchilarni raqobatbardosh, keng
dunyoqarashli va madaniyatlararo muloqotga tayyor shaxslar sifatida shakllantirishga
xizmat qiladi.
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U3YUYEHUE BUOT'PA®UU Y3EEKCKUX MUCATEJIEA HA OCHOBE
NPUMEHEHUSA NHTEPAKTUBHBIX CPEJICTB OBYYEHUSA

AnmwrnHa Tarbsina MakcuMOBHA
crynentka Il kypca maructpatypsl HamI TS numenn U.NUGpata

AnHOTanusi: B naHHOW cTatbe paccMaTpUBAIOTCS COBPEMEHHBIE MOAXOMbI K
n3ydeHuto Ouorpaduu y30€KCKMX MHUCcATENe C MCIOJb30BaHUEM HHTEPAKTHUBHBIX
CpeICTB O0y4YeHHs. AKTyaJbHOCTh HCCJEIOBAaHUS OOYCJIOBJIEHA HEOOXOAUMOCTBIO
BHEJIDEHUSI WHHOBALIMOHHBIX OOpa30BATENIbHBIX TEXHOJOTUW ISl TOBBIIICHUS
WHTEpeca CTYJCHTOB K HAIMOHAJIBHOW JHUTEparype U (HOPMHUPOBAHMIO TITyOOKOTO
MMOHUMAaHUs KyJIbTYPHOTO Hacieausi Y30ekucrana. llenp uccnenoBaHusi — BBISIBUTD
3¢ (HEeKTUBHOCTh TMPUMEHEHHs] WHTEPAKTHBHBIX CPENCTB OOydYeHHUS B Mpoliecce
u3ydeHus ouorpaduu y30€KCKUX MUcaTenell U ONpeeuTh X BIMSHIE Ha KA9eCTBO
BOCIIpUATHS y4eOHOrO MaTepuaia. METOAbl HCCIIEeNOBaHUS BKIIOYAIOT aHaJIHN3
HAyYHOW JIUTEpATyphl, IEAATOTUIECKUI IKCIIEPUMEHT, aHKETUPOBAHHUE CTYJECHTOB U
npernofaBaTenield, a TakKe CpPaBHUTENbHBIM  aHAIW3  TPAAUIMOHHBIX U
MHTEPAKTUBHBIX METOJIOB OO0ydeHHs. Pe3ynbrarhl uccienoBaHUS MOATBEPXKAAIOT,
YTO UCIOJIb30BAaHUE MYJIbTUMEIUUHBIX TEXHOJOTHUM, BUPTYAJIbHBIX JSKCKYpPCHH,
OHJIAalTH-KBECTOB U 00Pa30BaTEIbHBIX IIATHOPM CHOCOOCTBYET JYUIIEMY YCBOSHHUIO
uH(opMaIK, TMOBBIIIAET MOTHBAIMIO K W3YUYCHHUIO JIUTEpaTyphl W pa3BUBAET
KPUTHYECKOE MBIIUIEHHE 00ydaromuxcs. BbIBOIbI CBUIETENBCTBYIOT O BBICOKOU
3¢ (PEKTUBHOCTH WHTEPAKTUBHBIX METOJOB MpU HU3yuyeHUU Ouorpaduu y30eKCKHX
nucaTelsied, MOCKOJIbKY OHHU MO3BOJISIIOT clieiaTh 00pa3oBaTeNIbHBIN Ipolecc Oolee
YBJICKATEIIbHBIM, MPaKTUKO-OPUEHTHPOBAHHBIM W MEKIUCIUTIMHAPHBIM.
BHenpenne maHHBIX METOJUK CIIOCOOCTBYET HE TOJBKO YIIyOJCHHOMY HM3Y4YEHHIO
ouorpaduii aBTOpOB, HO M Pa3BUTHIO TBOPUYECKUX M AHATUTHYECKHX CIIOCOOHOCTEH
CTYJCHTOB.

KiroueBble cJjioBa: y30ekckas JnuTeparypa, Oworpadus mucaTene,
WHTEPAKTUBHBIC TEXHOJOTHH, O0pa3oBaTelbHbIC IMIATHOPMBI, MUPPOBHIE METOIBI
oOy4eHUs, BUPTYaJbHbIE IKCKYPCUU, OHJIAMH-KBECTBI, MYJIbTUMEIUNHBIE PECYPCHI,
MeJaroru4eckue MHHOBAIMY, KPUTUUECKOE MBIIIIJICHUE

Annotatsiya: Ushbu magqolada interaktiv o'quv vositalaridan foydalangan
holda o'zbek yozuvchilarining tarjimai holini o'rganishga zamonaviy yondashuvlar
muhokama qilinadi. Tadqiqotning dolzarbligi talabalarning milliy adabiyotga
qiziqishini oshirish va QO'zbekiston madaniy merosini chuqur anglash uchun
innovatsion ta'lim texnologiyalarini joriy etish zarurati bilan bog'liq. Tadqiqotning
magqsadi o'zbek yozuvchilarining tarjimai holini o'rganish jarayonida interfaol o'quv
vositalaridan foydalanish samaradorligini aniqlash va ularning o'quv materialini
idrok etish sifatiga ta'sirini aniqlashdan iborat. Tadqiqot usullari ilmiy adabiyotlarni
tahlil qilish, pedagogik eksperiment, talabalar va o'gituvchilarni so'roq qilish va
an'anaviy va interaktiv o'qitish usullarini qiyosiy tahlil qilishni o'z ichiga oladi.
Tadqiqot natijalari shuni tasdiglaydiki, multimedia texnologiyalari, virtual




s 2
: NS'H Zamonaviy filologiya muammolari - [Ipo6/iemMmbl cOBpeMeHHOH P10/ I0THH -
’?% &\f Problems of modern philology 2025-yil 3-son

ekskursiyalar, onlayn kvestlar va o'quv platformalaridan foydalanish ma'lumotni
yaxshiroq o'zlashtirishga yordam beradi, adabiyotni o'rganishga bo'lgan
motivatsiyani oshiradi va o'quvchilarning tanqidiy fikrlashini rivojlantiradi.
Xulosalar o'zbek yozuvchilarining tarjimai holini o'rganishda interaktiv usullarning
yugori samaradorligidan dalolat beradi, chunki ular o'quv jarayonini yanada qiziqarli,
amaliyotga yo'naltirilgan va fanlararo qilishga imkon beradi. Ushbu metodikalarni
joriy etish nafaqat mualliflarning tarjimai hollarini chuqur o'rganishga, balki
talabalarning ijodiy va tahliliy qobiliyatlarini rivojlantirishga ham yordam beradi.

Kalitso'zlar: o'zbek adabiyoti, yozuvchilarning tarjimai holi, interaktiv
texnologiyalar, ta'lim platformalari, ragamli o'qitish usullari, virtual ekskursiyalar,
onlayn kvestlar, multimedia resurslari, pedagogik innovatsiyalar, tanqidiy fikrlash

Abstract: This article examines modern approaches to studying the biography
of Uzbek writers using interactive learning tools. The relevance of the research is due
to the need to introduce innovative educational technologies to increase students'
interest in national literature and form a deep understanding of the cultural heritage
of Uzbekistan. The purpose of the study is to identify the effectiveness of the use of
interactive learning tools in the process of studying the biography of Uzbek writers
and to determine their impact on the quality of perception of educational material.
The research methods include the analysis of scientific literature, pedagogical
experiment, questioning of students and teachers, as well as a comparative analysis
of traditional and interactive teaching methods. The results of the study confirm that
the use of multimedia technologies, virtual excursions, online quests and educational
platforms contributes to a better assimilation of information, increases motivation to
study literature and develops students' critical thinking. The findings indicate the
high effectiveness of interactive methods in studying the biographies of Uzbek
writers, as they make the educational process more exciting, practice-oriented and
interdisciplinary. The implementation of these techniques contributes not only to the
in-depth study of authors' biographies, but also to the development of students'
creative and analytical abilities.

Keywords: Uzbek literature, biographies of writers, interactive technologies,
educational platforms, digital teaching methods, virtual tours, online quests,
multimedia resources, pedagogical innovations, critical thinking

BBEJIEHUE

CoBpeMeHHbIE 00pa30BaTEIIbHBIE TEXHOJOTHMH CTPEMUTEIBHO PpPa3BUBAIOTCH,
Ipeaarasi HoBble BO3MOXHOCTH JUIsl M3yYEHHs] TyMaHUTApHbBIX IUCLUILIMH, B TOM
gyycie auteparypbl. OJHUM U3 aKTyalbHbIX HAINpAaBICHUN SIBIAECTCS BHEAPEHUE
MHTEPAaKTUBHBIX METOJIOB B MpOIecC M3ydyeHUsI Ouorpaduu nucateneid. Y30ekckas
auTepaTypa, oOnagas OoratblM HCTOPUKO-KYJIBTYPHBIM HacjeiueM, Tpelyer
0co0Oro BHHMMAaHHMS B 00pa3oBaTelIbHOM MHpouecce. TpaaWIIMOHHBIE METOMAbI
u3ydeHus ouorpaduu nucaTenel, OCHOBaHHbIC HAa TEKCTOBOM M3JI0KEHUH MaTepHaa,
3a4acTyI0 HE 00€CTIEYMBAIOT JOCTATOYHOW BOBJICYCHHOCTH O0yJaronmxcs. B cBs3u ¢
TUM HCIOJIb30BAaHUE MHTEPAKTUBHBIX TEXHOJIOTMM, TaKUX KakK MYJIbTUMEAUITHBIC
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MPE3CHTAllUH, BHUPTyaJIbHbIE 3KCKYPCHHM, OHJAHH-KBECTBI M 0Opa3oBaTEIbHBIC
m1aTGopMbl, CTAHOBUTCS BAKHBIM HMHCTPYMEHTOM JUIsl TOBBIIICHUS HWHTEpeca W
s dextuBHOCTH 00yUeHM.[6, C. 235]

AHAJIM3 JIMTEPATYPBI U METO/IbI

AHanmu3 HayyHbBIX MyOJMKanuMd TMOKa3bIBa€T, YTO NpodiemMa HU3y4eHHS
Oouorpaduii mucaTeneld ¢ NPUMEHEHHEM HHTEPAKTUBHBIX TEXHOJOTHH H3ydeHa
HEJ0CTaTOYHO. MHOrHe ncCaea0BaHus COCPENOTOYEHBI HA TPAAULMOHHBIX METOAAX
[IPENOIaBAHMS JINTEPATYpPbl, HE YYHUTHIBAas HOBBIC I1€1arOTMYECKHE BO3MOKHOCTHU
nudpopoii amoxu.[2, C. 97]

OCHOBHBIE HCTOYHUKU MO TeME BKIOYalOT Tpyasl Mupsaea C. "Y30ekckas
outepaTtypa XX Beka', rae paccMaTpUBarOTCs KIHO4YeBble (UTYphl y30€KCKOU
JUTEpaTypbl, a Takxke paboThl, IOCBALICHHbIE HWHHOBALIMOHHBIM METO/aM
npenojiaBaHusi, Takue Kak "HHTepakTuBHbIE OOpA30BATEIbHBIE TEXHOJOTHHU"
[Inakcunonn M.B. u "MHTEpakTHBHBIE TEXHOJOTMM U MYJIbTUMEIWWHBIE CPEICTBA
oOyuenus" ®abpukantosoii E.B.

Merononorus UCCIENOBaHUS BKIIOYAET AaHAIM3 HAYYHOU JIHMTEpaTyphl,
MEJAarOrH4ecKuil SKCIEPUMEHT, aHKETUPOBAHUE IMPENojaaBaTeliel W CTYJIEHTOB, a
TaKk)K€ CPaBHUTEIBHBIA aHAIN3 ()()EKTUBHOCTH TPATUIIMOHHBIX U HMHTEPAKTUBHBIX
MeToI0B 0o0yueHus. B wuccnenoBanum npuHsuin  yyactue 150  cTyneHTOB
¢unonornueckux (hakyiabTETOB, KOTOpble ObUIM pa3JelieHbl Ha JBE TPYIIbL: OJHA
u3ydana oOuorpaduu y30€KCKMX MNucaTellieldl TpaJWLMOHHBIM CHOCOOOM, a BTOpas
MCIIOJIB30Bajla MHTEPAKTUBHBIE CPEJCTBA.

PE3YJBTATBI U OBCYXAEHUE

PesynpraThl uccienoBaHusl NOATBEPAWIM, YTO NPUMEHEHUE MHTEPAKTHBHBIX
TEXHOJIOTHI 3HAYUTEIBbHO IMOBBIIIAET YPOBEHb YCBOEHUs MaTepuana. B rpymme,
WCIIOJIB30BABIIEH TPAJWLUMUOHHBIE METOAbl, CPEAHHI YPOBEHb 3alIOMUHAHUS
KITIOUeBBIX (PakTOB 0 Omorpadmsix mucateneir cocraBun 58%, Torma Kak B TPYIINeE,
oOy4JaBIIeiiCcs ¢ NPUMEHEHHEM HWHTEPAKTUBHBIX TEXHOJOTMH, A3TOT MOKa3aTelb
noctur 83%.

Oco6eHHO ¢ (HEKTUBHBIMU OKA3aJIMCh CIACAYIONINE TEXHOJIOTHH:

o BupryajbHble IKCKYPCHH I10 JOMaM-My3esiM Yy30€KCKHUX MIHUcaTeleH,
KOTOpBIE TO3BOJIMJIM CTYJEHTaM TJIyO)ke MOrpy3uThCcsi B aTMocdepy KHU3HU
aBTOPOB.

o OHuaifH-KBeCTBhI, BKJIIOYAIOLIUE BOIPOCHI 0 OMOrpaduu U TBOPUYECTBY
nucaTesielf, 4YTO CHOCOOCTBOBANIO PAa3BUTUI0 KPUTHUYECKOIO MBIIUICHUS U
AKTUBHOMY B3aUMOJICUCTBUIO CTYJICHTOB.

o MyabTuMeaAUiiHbIE TPE3EHTAIMM C apXUBHBIMH (oTorpadusmu,
BUJICO3AMUCIMH U ayAuO(parMeHTaMu MPOU3BEACHUM, UTO cJenago oO0ydyeHue
0oJiee HArJIsTHBIM U AYMOIIMOHAIBLHO HachIeHHBIM.[8, C. 31]

« OoOpa3oBaTtenbHbIe IIAT(HOPMBI, IPEIOCTABISAIONINE UHTEPAKTUBHbBIE
KypChl U TECTUPOBAHHMSI, TO3BOJISIIOIINE CTYIEHTAM OTCIEKUBATh COOCTBEHHBIN
nporpecc.




'
5
¢

a3
; NS'H ¢ Zamonaviy filologiya muammolari - [Ipo6siemMmbl cOBpeMeHHO PHI0/I0THH -
K Problems of modern philology 2025-yil 3-son

[IpuMepbl U3 JIUTEPATYPHBIX MPOU3BEIACHUN JAEMOHCTPUPYIOT 3HAUYUMOCTD
u3ydeHuss Ouorpaduii mucareneii B KoHTekcTe ux TBopuectBa.[S, C. 46] Tak,
Harpumep, B mpomsBeneHun TyxtabaeBa X. "BommeOHas mramka" mpeacTaBICHBI
BaXHBIC COIMAIbHBIE U (HUIT0COPCKHE MOTHUBBI, OTCHUIAIONINE K TPaJAUIIMOHHBIM
[IEHHOCTSAM y30€KCKOTO Hapojaa. BxiroueHne OTpPBIBKOB M3 3TOTO NMPOU3BEICHUS B
oOpa3oBaTenpHble TIATQPOPMBI TO3BOJIAET CTYJAEHTaM HE TOJBKO H3yYUTh
ouorpaduto nmucaress, HO U MPOAHATIUZUPOBATH €r0 UJIEH.

Eme oanuM wuHTEpecHbIM mnpuMepom sBisiercs "Ozopuuk" ['ynsama I'., B
KOTOPOM aBTOp 4epe3 IMPU3My KOMOpa U CaTUPbl PACKPHIBAET BAKHBIE ACIIEKTHI
y30eKCcKoil neicTBUTeNbHOCTU. MHTepakTHBHOE M3ydeHue Ouorpaduu [ymsma I
MOMOTAeT CTYJECHTaM TIJy0)Ke MOHSATh KOHTEKCT €ro NpOW3BEIACHUN U BIUSHUE
JUYHOM KU3HU HA TBOPUYECTBO.

He w™enee 3HauummbiM sBisieTcs pomaH AlOeka "HaBou", mOCBSIIEHHBIN
BBIJIAIONIEMYCSl TO3TY U MblcauTento Anwmmiepy Haou. [lanHoe mnpousBeleHHe
MpEe/CTaBIsIeT cOO00M HE TONMBKO OMorpaduio BEIMKOro y30€KCKOro Mo3Ta, HO U
XYJ0’)KECTBEHHYIO PEKOHCTPYKIHUIO €ro 3moxu. Mcronb3oBaHuE MYJIbTUMEIUNHBIX
MpEe3CHTAIN, BKIIOYAIONIMX AaHAM3 KIIOYEBBIX CIIEH pOMaHa, CIOCOOCTBYET
Jy4dlieMy TMOHMMaHHUI0 Kak JMYHOCTH camoro HaBou, Tak M HCTOPUYECKUX
IIPOLIECCOB, B KOTOPBIX OH ITPUHUMAJ YYacCTHE.

JlomomHuTENbHO  OBUTM  BBISIBJICHBI  NEJAroruuyeckue  MpeuMyIIecTBa
MHTEPAKTUBHBIX TEXHOJIOTMH: TMOBBIIICHHE MOTHBALlMM CTYJICHTOB, pPAa3BUTHE
aHAJIMTUYECKUX CIOCOOHOCTEM U (OPMUPOBAHHME KOMILJIEKCHOTO BOCIIPUSTHUS
ouorpaduu nucaTenei.

BbIBO/IbI

PesynbraThl WCcleoBaHHA — TMOATBEPXKIAIOT  BBICOKYIO  3(P(EKTUBHOCTb
MPUMEHEHNST WHTCPAKTHBHBIX TEXHOJOTHA TpHU HW3ydeHHH Omorpaduu y30eKCKHX
nucaresneil. JlaHHble METOAMKH CIOCOOCTBYIOT HE TOJIBKO Jy4YIIEMY 3allOMUHAHUIO
uHboOpMallii, HO W (QOPMHUPOBAHUIO YCTOMUMBOTO HHTEpeca K JIUTEpaType.
WuTerpamus 1udpoBBIX TEXHOJIOTHM B 00pa30BaTeNIbHBIA MPOIECC MO3BOJISET
cIeNaTh U3y4YeHHE HAlIMOHAIBHOTO JIUTEPATYpPHOro Hacaeaus Oosee yBIeKaTEIbHBIM
Y JOCTYNHBIM 11151 cTyAeHTOB.[4, C. 159]

B nanbHeiiiieM nepcrnieKTUBBI UCCIENOBAHUS MOTYT BKIIIOYATh Pa3pabOTKy
KOMILJIEKCHBIX WHTEPAKTUBHBIX KYpPCOB IO Y30€KCKOW JUTepaType, CO3/laHue
u(poBbIX 00pa30BaTENbHBIX PECYPCOB U BHEAPEHUE TEXHOJIOTHI JOMOJIHEHHON U
BUPTYaJIbHOW PEAIbHOCTH IS erie 0oJiee TIIyOOKOro MOrpyKeHUs! B JIMTEPATYPHYIO
cpeny.

Takum o0Opa3om, BHEIpPEHHE HMHTEPAKTUBHBIX METOJOB OOy4YEHUS SIBISETCS
BAKHBIM HAMNPABJICHUEM MOACPHU3AIMU NPENOJABAHUSA JUTEPATypbl, MO3BOJIS
PACIIMPUTD TPAHUIIBI TPATUIITMOHHOTO 00pa30BaHUs U CO3/1aTh 00JIee POYKTUBHYIO
00pa3oBaTEIbHYIO CPEY.
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BOSHLANG*‘ICH MAKTABDA XITOY TILI VA SAN’ATNI
INTEGRATSIYALASH STRATEGIYALARI VA USULLARI

Ikramov Muboshshirxon Ikrom o°g‘li
Namangan davlat chet tillari instituti talabasi
mubashshirxonikramov(@gmail.com

Annotatsiya: Ushbu maqolada boshlang‘ich maktabda xitoy tili va tasviriy
san’at fanlarini integratsiyalashning ahamiyati, strategiyalari va amaliy usullari tahlil
qilinadi. Ta’limda shaxsga yo‘naltirilgan yondashuv, fanlararo bog‘liglikni ta’kidlash,
va “ikki yukni kamaytirish” siyosati doirasida o‘quvchilarning til va estetik
savodxonligini oshirish muammolari ko‘rib chiqiladi. O‘qituvchilarning o‘quv
dasturi standartlarini chuqur o‘rganishi, darsga tayyorgarlik jarayoni, o‘qitish
metodlarining xilma-xilligi, farqlash uslubi va samarali muloqot o‘rnatishdagi
muammolar tahlil qilinib, ularning ta’lim jarayonidagi roli yoritiladi. Maqola xitoy
tili va san’at fanlarini birlashtirish orqali o‘quvchilarning fikrlash, ijodkorlik va
mustaqil o‘rganish ko‘nikmalarini rivojlantirishga qaratilgan amaliy takliflarni oz
ichiga oladi.

Kalit so‘zlar: Boshlang‘ich maktab, xitoy tili, san’at, integratsiya, fanlararo
yondashuv, o‘qitish strategiyalari, o‘quv dasturi standartlari, metodik yondashuv,
farglash uslubi, mustaqil o‘rganish, o‘quvchi-faoliyati, baholash tizimi.

Abstract: This article analyzes the importance, strategies, and practical
methods of integrating Chinese language and fine arts in primary school. The
problems of improving students' language and aesthetic literacy within the
framework of the person-centered approach to education, emphasizing
interdisciplinarity, and the policy of "reducing double burdens" are considered. The
problems of teachers' in-depth study of curriculum standards, the process of lesson
preparation, the diversity of teaching methods, differentiation methods, and effective
communication are analyzed, and their role in the educational process is highlighted.
The article includes practical suggestions aimed at developing students' thinking,
creativity, and independent learning skills through the integration of Chinese
language and fine arts.

Keywords: Elementary school, Chinese language, art, integration,
interdisciplinary approach, teaching strategies, curriculum standards, methodological
approach, differentiated approach, independent learning, student-activity, assessment
system.

AHHOTAUMsA: B JaHHOW CTaTbe AHAIU3UPYIOTCA 3HAYEHUE, CTPATErMU U
MPaKTUYECKUE METOJbl MHTETpalliid KUTAHCKOro s3blKa W HM300pa3UTENIbHOTO
MCKYCCTBAa B HavalbHOM mikojie. PaccmarpuBaroTcs mpoOJIeMbl MOBBIICHUS
S3BIKOBOM M OCTETUYECKOW TPAaMOTHOCTH YyYalIUXCsi B paMKax JIMYHOCTHO-
OpPUEHTHPOBAHHOTO MOAX0/1a K 00pa30BaHMIO, aKIIEHTa Ha MEXIUCITUTUIMHAPHOCTH U
MOJUTUKN  «CHIDKCHHMS  JIBOMHOM  HArpy3ku». AHAIM3UPYIOTCS  MPOOJIEMBI
yIIayOJIeHHOTO M3Y4YEHHS YUUTEISIMH CTaHIAPTOB y4eOHOM mporpaMMel, mpoiiecca
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MOJTOTOBKA YPOKOB, MHOT00Opa3usi METOAOB oOydeHus, auddepeHnanum u
3¢ (heKTUBHOH KOMMYHHKAIIMH, & TaKXXEe OCBEUIAeTCS UX POJib B 00pa3oBaTeIbHOM
npotiecce. B craTtbe mpeacTaBieHbl MPAaKTUYECKUE PEKOMEHIAINH, HAlIPaBJICHHBIEC Ha
pa3BUTHE MBIIIJICHUS,, TBOPUYECKUX CIIOCOOHOCTEH W HAaBBIKOB CaMOCTOATEIHHOTO
OoOydeHHUsI ydJalluxcs TMOCPEACTBOM  HHTErpalliid  KUTAHCKOTO  SI3bIKa |
M300pa3uTENBLHOrO UCKYCCTBA.

KiroueBble ciaoBa: HauanbHas 1IKona, KUTAMCKUMl SI3bIK, HMCKYCCTBO,
MHTETpalusi, MEXIUCUUILUIMHAPHBIN MOAXO0MA, CTpaTerud OOy4eHHs, CTaHAApThI
y4eOHOM MpOrpaMMbl, METOAMYECKUN MOAXO0J], AUPPEPEeHUUPOBAHHBIN MOAXO,
CaMOCTOSITENIbHOE 00yUYEeHHE, ACSITEIbHOCTD YUalUXCs, CUCTEMA OLICHKU.

KIRISH

Ta’lim va o‘qitish sohasidagi tadqiqotlar chuqurlashib borishi natijasida,
shaxsga yo‘naltirilgan ta’lim nazariy darajadan amaliy bosqichga o‘tdi.

Sinfxona — ta’lim rivojlanishining yuragi, sinfdagi dars esa —
o‘quvchilarning asosiy savodxonligini oshirish va sifatli ta’limni ilgari surish uchun
asosly maydondir.

Xitoy tili va tasvirty san’at fanlarini integratsiyalash — “ikki yukni
kamaytirish” siyosati sharoitida shaxsga yo‘naltirilgan o‘qitish islohotini o‘rganishdir.
Bu integratsiya o‘qitish va o‘rganish o‘rtasidagi o‘zaro bog‘liglikni, shuningdek
fanlarning o‘zaro ta’sirini ta’kidlaydi.

2021-yilda chop etilgan “Boshlang‘ich maktab uchun xitoy tili o‘quv dasturi
standartlari” konsepsiyasining to‘rtinchi bandida quyidagilar aytilgan:

“Xitoy tili bo‘yicha ochiq va dinamik o‘quv dasturini yaratish yo‘lida, biz
xitoy tili ta’limining ajoyib an’analarini meros qilib olishimiz, zamonaviylik, tinchlik
va kelajak yo‘nalishiga e’tibor qaratishimiz kerak. O‘quv jarayoni xitoy tilini
o‘rganish va qo‘llash doirasini kengaytirishi, fanlararo o‘qitish va zamonaviy texnik
vositalardan foydalanishni ta’minlashi kerak. Turli materiallar va metodlarning
o‘zaro ta’siri va uyg‘unlashuvi orqali o‘quvchilar dunyoqarashlarini kengaytiradi,
o‘qish samaradorligini oshiradi va zamonaviy jamiyat uchun zarur bo‘lgan til
savodxonligini egallaydi.”

Hozirgi ta’lim talablari nuqtayi nazaridan, fanlararo integratsiya — zamonaviy
o‘quv dasturi islohotining muhim yo‘nalishidir.

Milliy o°‘quv dasturining maktab bazasiga asoslanishi va fanlararo
integratsiyani me’yorlashtirish — maktablarning sifatli va barqaror rivojlanishiga
olib boradigan yagona yo‘ldir.

Boshlang‘ich maktabdagi xitoy tili va san’at o‘zaro chambarchas bog‘langan
fanlardir.

San’at — tasvirly obrazlar orqali manzaralarni chizish va hissiyotlarni
ifodalashdir,
Xitoy tili esa — so‘zlar orqali manzaralarni tasvirlash va hissiyotlarni

1fodalashdir.
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Ushbu ikki fanni resurslarni bo‘lishish, integratsiya mavzularini aniqlash,
integratsiya magqsadlarini belgilash va ilmiy strategiyalarni qo‘llash orqali
birlashtirish — o‘quvchilarning fan haqidagi tushunchasini chuqurlashtiradi, ularning
ilmiy va estetik savodxonligini oshiradi.

Mazkur maqolada men boshlang‘ich maktabda xitoy tili va san’at fanlarini
integratsiyalash bo‘yicha o‘z tajribamni, ilmiy, mantiqiy va samarali yondashuv
asosida baham ko‘rmoqchiman.

O‘quv dasturi standartlarini, materiallarini va metodlarini o‘rganish hamda
magqsadlarni bog‘lash.

Har bir fan uchun o‘quv dasturi standarti o‘sha fan mohiyatini, asosiy
tushunchalarini, tuzilish prinsiplari, magsadlari, mazmuni, amalga oshirish bo‘yicha
tavsiyalarini va boshqga fanlar bilan alogasini o‘z ichiga oladi.

Xitoy tili va san’at o‘quv dasturi standartlarini chuqur o‘rganish
o‘qituvchilarga quyidagi imkoniyatlarni beradi:

standartlar bilan darsliklar o‘rtasidagi bog‘liglikni anglash,

aniq va real maqsadlar qo‘yish,

to‘g‘ri va mos integratsiyalashgan materiallarni tanlash.

Amaliy faoliyatda o‘qituvchilar o‘qitish magsadlari, mazmuni, metodlari va
yondashuvlari nuqtayi nazaridan ushbu ikki fanni tabiiy tarzda uyg‘unlashtirishlari
lozim. Shu yo‘l bilan dars samaradorligini oshirish mumkin.

Darsga tayyorgarlik bu jarayonda hal giluvchi ahamiyatga ega.

O‘qituvchilarning dars jarayonida o‘quv qo‘llanmalar va tayyor materiallarga
haddan tashqari tayanishi

Darsga tayyorlanish jarayonida ayrim o‘qituvchilar fagat matnga yuzaki qarab
chiqgishadi-da, darhol darslikni o‘qishga shoshilishadi, hatto o‘qituvchilar uchun
mo‘ljallangan qo‘llanmadagi (metodik qo‘llanma) matnni nusxalab dars konspektiga
yozishadi. Bu holat “darslikni ko‘chirib yozish” deb ataladi.

Bu jarayonda o‘qituvchining mustaqil fikrlashi yetishmaydi, dars materialini
“ichki o‘zlashtirish” jarayoni yo‘qoladi. Garchi u dars talablari, bosqichlari va
metodlarini 0‘z daftariga yozgan bo‘lsa ham, ammo bu o‘qituvchining o‘z fikri emas,
boshqgalarniki bo‘lgani uchun yaxshi o‘qish natijasiga erishish mumkin emas.

Bunday yondashuv natijasida o‘qituvchi darsni o‘quvchilar bilan jonli muloqot
tarzida emas, balki “matndan o‘qib berish” darajasida o‘tkazadi. Bu esa
o‘quvchilarning o‘rganishga bo‘lgan qiziqishini susaytiradi, ijjodkorlikni cheklaydi va
o‘quv jarayonini samarasiz qiladi.

Shuning uchun o‘qituvchi o‘quv materialini tahlil qilib, uni o‘zining
tushunchasidan o‘tkazishi, shundan keyingina dars rejasini tuzishi kerak. Faqat
shunda dars haqiqatan ham jonli, mazmunli va samarali bo‘ladi.

O‘qituvchining haddan tashqari tushuntirishlari sababli o‘quvchilarning amaliy,
og‘zaki va fikriy faoliyat imkoniyatlari kamayishi.

Ba’zi o‘qituvchilar dars jarayonida o‘zlarini asosiy markazga qo‘yishadi, dars
vaqtining deyarli barchasini o‘z nutqlari va tushuntirishlariga sarflashadi. Ular har bir
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gapni batafsil tushuntirib, o‘quvchilarga o‘ylash yoki mustaqil javob topish imkonini
bermaydilar.

Natijada o‘quvchilar fagat tinglovchi bo‘lib qolishadi, ularning qo‘l bilan
bajaradigan ishlariga, og‘zaki fikr bildirishlariga va mustaqil o‘ylab ko‘rishlariga
deyarli imkoniyat qolmaydi. Ular faqat “tayyor bilimni” gabul qilishadi, ammo uni
tahlil qilish, o°z fikrini aytish yoki amalda qo‘llash malakasi rivojlanmaydi.

Bu holat uzoq davom etsa, o‘quvchilar darsdan zerikib qolishadi, mustaqil
o‘rganish odatlari susayadi, ularning fikrlash faoliyati cheklanadi. Shuning uchun
o‘qituvchi darsda muvozanatni saqlashi kerak: kerakli joyda tushuntirish, ammo
o‘quvchilarga yetarlicha o‘ylash, so‘zlash va amalda ishlash imkonini berish zarur.

Fagat o‘quvchi faol ishtirok etgan darsgina haqiqiy o‘quv jarayoniga aylanadi.

O‘qituvchining o‘qitish uslublari bir xilligi va moslashuvchanlikning yetishmasligi

Ba’zi o‘qituvchilar dars o‘tishda fagat bitta usulga tayanishadi — masalan,
faqat tushuntirish yoki o‘qish bilan cheklanib qolishadi. Ular darsning mazmuni,
o‘quvchilarning yoshi, tayyorgarlik darajasi va qiziqgishlariga qarab uslubni
o‘zgartirishni bilishmaydi.

Bu esa darsni zerikarli, jonlanishsiz qiladi. O‘quvchilar passiv holatda bo‘lib
qolishadi, o‘rganish samarasi pasayadi.

Aslida, har bir darsda o‘qituvchi vaziyatga garab turli metodlardan foydalana
olishi kerak — suhbat, savol-javob, muhokama, amaliy mashq, guruhli ish, o‘yinli
metodlar va boshqgalar. Shundagina o‘quvchilar faollashadi, ularning fikrlash
qobiliyati, nutq madaniyati va mustaqil o‘rganish ko‘nikmalari rivojlanadi.

Moslashuvchan o‘qituvchi dars jarayonini o‘quvchilar holatiga qarab
o‘zgartira oladi: agar o‘quvchilar charchagan bo‘lsa, u qisqa o‘yin yoki savol orqali
ularni jonlantiradi; agar mavzu murakkab bo‘lsa, qo‘shimcha misollar bilan
soddalashtiradi.

Shuning uchun dars metodlarining xilma-xilligi — samarali ta’limning muhim
garovidir.

O‘qituvchining o‘quvchilar o‘rtasidagi farqlarga yetarlicha e’tibor bermasligi

Hozirgi ta’lim jarayonida o‘quvchilarning bilim darajasi, qiziqish sohasi,
o‘rganish tezligi va uslubi bir-biridan farq qiladi. Ammo ayrim o‘qituvchilar bu
farglarni hisobga olmaydilar. Ular hamma o‘quvchidan bir xil darajada natija
kutadilar, darsni ham hamma uchun bir xil tarzda olib boradilar.

Natijada yaxshi o‘zlashtiruvchi o‘quvchilar uchun dars oson, sust
o‘rganadiganlar uchun esa juda qiyin bo‘lib qoladi. Bu esa ayrim o‘quvchilarni
orgada goldiradi, o‘rganishga bo‘lgan ishtiyoqni pasaytiradi.

Shuning uchun o‘qituvchi darsda farqlash (differensial) uslubini qo‘llashi
kerak: kuchli o‘quvchilarga murakkabroq topshiriglar, sust o‘zlashtiruvchilarga esa
ko‘proq yordam va qo‘shimcha izohlar berish zarur. Faqat shunda barcha o‘quvchilar
o‘z imkoniyatiga qarab rivojlana oladi.

O‘qituvchi va o‘quvchi o‘rtasidagi muloqot yetarli emas
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Ba’zi o‘qituvchilar darsda faqat o‘z nutqiga tayanadi, o‘quvchilar bilan
muloqotni cheklab qo‘yadi. Ular o‘quvchilarning fikrini so‘rashga, ularni suhbatga
jalb etishga e’tibor bermaydilar.

Bu holatda o‘quvchilar o‘qituvchidan uzoqlashadi, darsga nisbatan befarqlik
paydo bo‘ladi. Dars bir tomonlama, “monolog” shaklida o‘tadi.

Aslida esa, ta’lim — bu ikki tomonlama jarayon. O‘qituvchi savol beradi,
o‘quvchilar javob gaytaradi; o‘quvchi so‘raydi, o‘qituvchi tushuntiradi. Bunday
o‘zaro fikr almashish jarayoni darsni jonlantiradi, o‘quvchilarni faol o‘ylashga
undaydi.

O‘qituvchi o‘quvchi bilan muloqot orqali ularning his-tuyg‘ularini, fikrlash
darajasini, darsni qanday tushunayotganini bilib oladi — bu esa o‘qitishni yanada
samarali qiladi.

VII. O‘qituvchi tomonidan darsdan tashqari mustaqil o‘qish va takrorlashga
yetarli rahbarlik qilinmasligi

Ko‘p hollarda o‘qituvchi fagat dars jarayonini nazorat qiladi, lekin
o‘quvchining darsdan tashqari mustaqil o‘rganish faoliyatiga yetarlicha e’tibor
bermaydi.

Holbuki, haqiqiy o‘rganish faqat darsda emas, balki darsdan tashqarida ham
davom etadi. O‘qituvchi o‘quvchiga ganday qilib mustaqil o‘rganish, ma’lumot
izlash, o‘zini tekshirish, vaqtni to‘g‘ri tagsimlashni o‘rgatishi kerak.

Agar bu e’tiborsiz qolsa, o‘quvchi darsda olingan bilimni mustahkamlay
olmaydi, natijada tezda unutadi. Shuning uchun o‘qituvchi o‘quvchilarga mustaqil
mashg‘ulotlar uchun ko‘rsatmalar, reja va baholash mezonlarini ham berishi zarur.

VIII. Dars baholash tizimining bir yoqliligi

Ba’zi o‘qituvchilar o‘quvchining bilimini baholashda faqat yozma ish yoki test
natijalariga tayanishadi. Bu baholashning tor shakli bo‘lib, o‘quvchining haqiqiy
bilim darajasini to‘liq aks ettira olmaydi.

Aslida, o‘quvchining bilimini baholashda turli usullarni birlashtirish kerak:
og‘zaki so‘rov, amaliy ish, kuzatish, guruhli muhokama, ijodiy topshiriq va hokazo.

Shundagina o‘qituvchi o‘quvchining nafaqat bilim darajasini, balki fikrlash,
ifodalash, amalda qo‘llash ko‘nikmalarini ham to‘liq baholay oladi.

XULOSA
Xitoy tili ta’limida yuqoridagi muammolar keng tarqalgan bo‘lib, ularni
bartaraf etish o‘qituvchining metodik saviyasiga bog‘liq.
O‘qituvchi o‘qitish jarayonida:
1) o‘quvchining faol ishtirokini ta’minlashi,
2) o‘quv materialini chuqur tahlil qilib, o‘z uslubida yetkazishi,
3) metodlarni o‘quvchi darajasiga qarab moslashtirishi
4) o‘quvchilar o‘rtasidagi farglarni inobatga olishi
5) muloqotni kuchaytirishi,
6) va mustaqil o‘rganish madaniyatini shakllantirishi lozim.
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Shundagina o‘qitish jarayoni haqiqiy natija beradi, o‘quvchilar xitoy tilini

nafagat eslab qoladi, balki undan foydalana oladigan darajaga yetadi.
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8.
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Annotation: This article explores the critical role of technology in modern
education and introduces the Technological Pedagogical Content Knowledge
(TPaCK) model, developed by Punya Mishra and Matthew Koehler, as a framework
for effectively integrating technology into teaching. The TPaCK model emphasizes
the dynamic interplay between seven core areas of knowledge: pedagogical,
technological, content, and their intersections. The article highlights that while
traditional teaching focuses on content, TPaCK encourages a balanced approach,
ensuring that technology enhances rather than overwhelms the learning process. By
integrating TPaCK and reflective practice, teachers can create more engaging,
effective, and innovative lessons, ultimately enhancing both their professional growth
and students’ learning experiences. The article concludes that the synergy between
TPaCK and reflective practice leads to productive and meaningful integration of
technology in education.

Key words: TPaCK, reflective practice, technology, pedagogy, content,
integration.

AHHOTAUMsA: OTa CTaThsl MCCIEAYET KPUTHYECKYK) pOJIb TEXHOJIOTUM B
COBpEMEHHOM O0pa30BaHMM W  TPEIACTaBISIET MOJEIb | EeXHOJIOTHYECKOTO
[Tegarornueckoro Konrentnoro 3unanus (TPaCK), pazpadortannyto [lynss Mumipa u
Mbrreio Kéxniep, B kauecTBe OCHOBBI JUTst 3 ()EKTUBHONW MHTETPALMUA TEXHOJIIOTUN B
npouecc npenoxaBanuss. Mopaens TPaCK  moguepkuBaeTr  aIUHaAMHUYECKOE
B3aMMO/ICHICTBIE MEKIY CEMbIO OCHOBHBIMH O0OJIACTSIMH 3HAHWU: MEIarornaeCKUMH,
TEXHOJIOTHYECKUMHU, COJIEP’KATeIIbHBIMU U UX NepecedeHusIMU. B cratbe oTmMeuaeTcs,
YTO B TO BpeMsI KaK TPaJUIIMOHHOE MPENOJaBaHUE COCPEIOTOYEHO Ha COACpPKAHUM,
TPaCK moomipsieT cOalaHCUpOBAaHHBIN MOAXO0J, OOecredrBas, YToObl TEXHOJOTUU
yIIydIllajid, a He neperpyxaiu yueOHslit mpouecc. braarogapst uarerpanuu TPaCK u
pedIeKCUBHOM MPAaKTUKA YYHUTENIS MOTYT CcoO3JaBaTh OoJjiee yBJIEKaTEIbHEIE,
a¢(peKTUBHbIE 1 UHHOBAIIMOHHBIE YPOKU, YTO B KOHEYHOM HMTOIE€ CIIOCOOCTBYET Kak
X TpodeccHoHATbHOMY POCTY, TaK M YIyUYIICHHIO Y4eOHOTO OIBITa CTYICHTOB.
Cratbsi TpUXOAUT K BbIBOAY, uTo cuHeprus mexay TPaCK u pednexcuBHOU
MPAKTUKOW MPUBOJUT K TPOJYKTUBHOW M 3HAYMMOM WHTErpallud TEXHOJIOTHH B
00pa3oBaHUU.

KaroueBple ciaoBa: TPaCK (Texnonormueckoe Ilemarormueckoe
[IpeametHoe 3HaHMe), pediaeKCUBHAs MPAKTUKA, TEXHOJIOTHS, MEJaroruka,
CoJIep>KaHue, UHTErpaIusl.
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Annotatsiya: Ushbu maqgola zamonaviy ta’limda texnologiyaning muhim
rolini o‘rganadi va Punya Mishra va Matthew Koehler tomonidan ishlab chiqilgan
Texnologik Pedagogik Kontent Bilimi (TPaCK) modelini o‘qitishda texnologiyani
samarali integratsiyalash uchun asos sifatida taqdim etadi. TPaCK modeli pedagogik,
texnologik, kontent bilimlari va ularning kesishishlari o‘rtasidagi dinamik o‘zaro
ta’sirga e’tibor garatadi. Maqolada an’anaviy o‘qitish kontentga qaratilgan bo‘lsa-da,
TPaCK muvozanatli yondashuvni rag‘batlantirib, texnologiyaning o‘quv jarayonini
yaxshilashini ta’minlaydi. TPaCK va refleksiv amaliyotni integratsiyalash orqali
o‘qituvchilar gizigarli, samarali va innovatsion darslarni yaratishlari mumkin, bu esa
ularning professional rivojlanishi va talabalarning o‘quv tajribasini yaxshilaydi.
Magqgola TPaCK va refleksiv amaliyot o‘rtasidagi sinergiyaning ta’limda
texnologiyaning samarali va mazmunli integratsiyasiga olib kelishini ta’kidlaydi.

Kalit so‘zlar: TPaCK (Texnologik Pedagogik Fan Bilimi), refleksiv amaliyot,
texnologiya, pedagogika, mazmun, integratsiya.

INTRODUCTION

It is difficult to imagine the modern world without the use of technology. At
present, there is no area where modern information technology is not used. In the
case of education, technology has not only accelerated its development, but has also
surpassed many other areas. Combining education and technology has become an
inseparable concept in recent times. No teacher can imagine conducting a lesson
without using information technology, whether it be a simple projector or a remote
control for presentations. Since the 20th century, many scientists have been studying
the process of ‘integrating technology and learning.” Scientists from the University of
Michigan, Punya Mishra and Matthew Koehler, conducted research and created the
TPaCK (Technological Pedagogical Content Knowledge) model, which is a concept
of pedagogical content knowledge. The TPaCK model describes how to effectively
integrate technology into teaching and which areas of knowledge allow this to be
done. In fact, it is a framework, i.e. a guide for teachers and methodologists.

The TPaCK model consists of seven core areas of knowledge:

Pedagogical knowledge (PK)

Technological knowledge (TK)

Content knowledge (CK)

Pedagogical content knowledge (PCK)

Technological pedagogical knowledge (TPK)
Technological content knowledge (TCK)

Technological pedagogical content knowledge (TPaCK)

While traditional teaching focuses primarily on the content of the programme,
TPaCK emphasises the dynamic relationship between all of the above areas of
knowledge, as they all influence each other. [pic.1]

It should be noted that the use of the TPaCK model we are considering in
practical activities when teaching students at a pedagogical university does not in any
way mean that the teacher is obliged to include as many innovative technologies as
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possible in their pedagogical activities, enriching them with an increasing number of
different methods and ways of working. Nevertheless, they must build their teaching
on the basis of and using new methodologies and various concepts, while ensuring
that the activities during the lesson are not overloaded with technologies that will be
incomprehensible to students.!

As for reflective practice, it is impossible to imagine a modern lesson without
reflection, and not only in English. Why are TPaCK and reflective practice so closely
related? It should be noted that the Longman dictionary defines “reflection” as
“careful thought, or an idea or opinion based on this”. In methodology, “reflection” is
“the process of understanding, analysing and evaluating one’s professional activity,
including methods, techniques, strategies and learning outcomes”. It involves taking
a critical look at one’s own teaching experience in order to identify strengths and
weaknesses and find ways to improve practice.

The term “Reflective Practice” was introduced by Donald Schon in his
book, The Reflective Practitioner in 1983. The book stemmed from his efforts to
understand the complexities of professional planning and decision-making. To
address this, Schon examined how professionals think, communicate, and interact
across various sectors, uncovering the processes that contribute to professional
excellence. However, Schon’s Reflective Practitioner wasn’t the first theory to
address reflective practice. Theorists like John Dewey, Kurt Lewin, Jean Piaget,
Terry Borton, and David A Kolb explored the role of reflection in their experiential
learning theories. The concept can even be traced back to ancient philosophies,
including Buddhist teachings and the writings of Roman philosophers like Marcus
Aurelius.

Technological
Pedagogical Content
Knowledge
(TPACK)

Contexis

Pic.1: Framework of Technological Pedagogical Content Knowledge

METHODS
In traditional teacher-centered classroom the focus is on the instructor, while
in student-centered classroom the focus is both on students and instuctor. Before it
was normal when students worked alone, but now as communicative language
learning is taking over, students prefer working in groups or in pairs and it is
scientifically proved that it has more benefits and better results than teacher-centered

' Geng Ze’yan. 2024. Strategy for promoting the TPaCK model for training students in primary and secondary
education majors. CoBpeMeHHOE Tiearoruieckoe oopasosanue, Volume Ne 9, 187-190.
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classroom. Moreover, it is pointed that teaching using modern technologies is
preferable by students in student- centered classroom.

For years, people’s understanding of classroom management was rooted in
behavioral theories of teaching and learning. The primary emphasis for classroom
management in a behavioral model is the use of techniques that bring students’
behavior under stimulus control (Brophy, 1999). These behavioral approaches to
classroom management are consistent with a “traditional” or transmission approach
to instruction. Over the last decade, however, views on good instruction have shifted.
Educators are now encouraged to implement an instructional approach based on
constructivist principles of learning (Brophy, 1999; Dollard and Christensen, 1996).

If teachers have a clear lesson plan and engage in regular reflective practice,
lessons will undoubtedly be effective and interesting not only for the teacher but also
for the students. For a modern integrated lesson to be successful and useful, it is
necessary to follow the following teaching principles, in which Gibb’s reflective
cycle plays an important role. [pic.2]

Gibb’s created his “structured debriefing” to support experiential learning. It
was designed as a continuous cycle of improvement for a repeated experience but can
also be used to reflect on a standalone experience. One of the key things about Gibbs
is the acknowledgement of the importance of Feelings in reflection. He also separates
out Evaluation - what went well as well as what didn’t. These extra stages make it a
useful model for some practitioner courses but some find them prescriptive.

The application of Gibbs’ Reflective Cycle significantly influences personal
and professional growth by identifying strengths and weaknesses, facilitating
constructive feedback, and encouraging self-improvement. In a professional setting,
it fosters continuous learning and adaptability, transforming negative experiences
into valuable lessons that enhance skills and competencies. Additionally, the cycle
promotes emotional intelligence by prompting individuals to reflect on their
emotions, leading to greater resilience, effective stress management, and improved
interpersonal relationships.

2 Garrett, T. (2008). Student-Centered and Teacher-Centered Classroom Management: A case study of three
elementary teachers. the Journal of Classroom Interaction, 43(1), 34-47.
http://files.eric.ed.gov/fulltext/EJ829018.pdf
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Description

What
happened?

Action Plan
If it arose
again, what
could you
do?

Gibbs’ Reﬂective -
‘ Learﬂimg Cyde ‘!

Evaluation
What was
good and bad
about the
experience?

Conclusion
What else
could you
have done?

Graham Gibbs, 1988

Pic.2: Gibb’s reflective learning cycle

RESULTS

When teachers combine TPaCK and Reflective practice concepts, it will lead
not only to successful integration, but also to productive integration. Although the
TPaCK model consists of seven core areas of knowledge, it is worth nothing that it
also takes other factors into account. These factors can influence how a lesson is
structured, what the teacher includes in it, and how interesting it will be, which in
turn can have an impact on the student’s overall learning experience and future
prospects.

As was found in the literature, preservice teachers can interpret their
experience and construct their practical knowledge by articulating their experience in
reflection. Likewise, content analyses of the participants’ journals in the current
study showed they were able to articulate their understanding of TPACK with great
detail by vividly describing their in-class technology integration experiences,
especially in their reflection of TPK, PK, and TPACK. The participants’ rich
reflection may indicate that the preservice teachers have developed initial awareness
in these three areas. As one preservice teacher stated, “If you can retell it, you have
learned it!”.3

DISCUSSION

This research offers valuable insights for teacher educators and researchers in
designing learner-centered approaches to support preservice teachers in developing
TPACK.

This study highlights the importance of guidance in helping preservice teachers
analyze the intricate connections between content, pedagogy, and technology
knowledge during reflection. When instructors directed attention to classroom
management, participants provided more detailed and thoughtful insights in their
journals. However, without explicit guidance on content aspects, reflections on
content-related elements of TPACK remained superficial. By offering structured
guidance on the interplay of content, pedagogy, and technology, instructors can

3 Lu, L. (2013). Cultivating Reflective Practitioners in Technology Preparation: Constructing TPACK through
Reflection. Education Sciences, 4(1), 13-35. https://doi.org/10.3390/educsci4010013
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encourage preservice teachers to develop deeper reflections and better integrate new
technological experiences into their existing knowledge base. This can foster a more
consolidated understanding of TPACK, emphasizing the connections between these
domains. Additionally, guiding preservice teachers to reflect on content aspects (CK,
TCK, PCK) and instructional influencing factors can help them encode experiences
into more explicit and retrievable knowledge, enhancing knowledge transfer.
Exploring effective guidance strategies in project-based learning environments for
preservice teachers’ reflections on technology use presents a promising avenue for
future research.

Below there is a concise guidelines or useful requirements for pre-service
teachers and novice teachers to follow:
1. Set clear goals. Encourage teachers to define specific, measurable objectives for
integrating technology, pedagogy, and content knowldege (TPaCK) into their lessons.
2. Engage in Reflective Practice. Suggest keeping a reflective journal to document
successes, challenges and insights from each lesson.
3. Start small and scale up. Advise starting with simple, low-risk technology tools
and gradually incorporating more complex ones as confidence growth.
4.Focus on student-centered learning. Emphasize designing lessons that prioritize
student engagement and active participation.
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CREATIVE CLASSROOM STRATEGIES: USING VISUAL AIDS TO
TEACH YOUNG KIDS

%

Jo‘rayeva Nigoraxon
Namangan state institute of foreign languages
27 year student

Abstract: This article examines the role of creative classroom strategies that
use visual aids to teach young children. It argues that visuals such as pictures,
flashcards, realia, charts, and multimedia resources are powerful tools to enhance
comprehension, vocabulary retention, and motivation in early learning environments.
Drawing from multisensory and constructivist learning theories, the paper presents
practical methods that make abstract ideas concrete and foster active participation.
The findings highlight that visual materials not only support linguistic development
but also stimulate creativity, curiosity, and communication skills among preschool
and primary learners.

Keywords: visual aids, creative strategies, early childhood, multisensory
learning, vocabulary development, motivation, language teaching

AHHoTamusi: B cratee paccMaTpHBAKOTCS  TBOPYECKHE  CTpaTeTHu
WCIIONIb30BaHUsl HATJISIHBIX CPEJCTB TP OOYyYECHUH MAaJCHBKUX JeTei. ABTOp
MOTYEPKUBACT, YTO BU3YaJIbHBIE MaTEpPHAlbl - KapTUHKH, KapTOYKH, peajbHBbIC
MPEeIMEThI, TAONHIBI U MYJIbTUMEIUWHBIC PECYpChl - SIBISIOTCS A()(PEKTUBHBIMU
WHCTPYMEHTAMH JUISI Pa3BUTHUSA TIOHWMAaHUS, 3allOMHHAHUS CJIOB M MOTHBAIIHH.
Onwupasch Ha MyJTUCEHCOPHBIC U KOHCTPYKTUBUCTCKHE TEOPUHU O0ydYeHUs, paboTa
JEMOHCTPUPYET METOJbI, Jejaroniue aOCTpaKTHbICE HWJEW KOHKPETHBIMH U
CHOCOOCTBYIOIIME AKTMBHOMY Yy4YacTHIO JeTed. Pe3ynmpTaThl MOKa3bIBaOT, YTO
BU3YaJbHBIE CPEICTBA CIIOCOOCTBYIOT HE TOJIBKO SI3BIKOBOMY, HO M TBOPYECKOMY U
KOMMYHHKATHBHOMY Pa3BUTHIO YJaIIAXCS.

KiroueBble ¢J10Ba: HAIISIIHBIE CPENICTBA, TBOPYECKHE CTPATErHH, paHHEE
oOyueHue, MyJIbTHCEHCOPHOE 00yueHHe, pa3BUTHE CIOBApHOTO 3amaca, MOTHBaIu,
0Oy4eHHE SI3BIKY

Annotatsiya: Maqolada yosh bolalarga ta’lim berishda vizual vositalardan
jjodiy foydalanishning samarali strategiyalari tahlil gilinadi. Rasmlar, kartochkalar,
predmetlar, jadvallar va multimedia manbalari bolalarning tushunish, so‘z boyligini
mustahkamlash hamda o‘rganishga motivatsiyasini oshirishda muhim vosita sifatida
qaraladi. Multisensorli va konstruktivistik yondashuvlarga asoslangan holda
maqolada mavhum tushunchalarni aniq ko‘rinishga keltirish hamda faol ishtirokni
rag‘batlantiruvchi usullar yoritilgan. Tadqiqot natijalari vizual materiallar nafaqat til
rivojini, balki ijodkorlik, qiziquvchanlik va muloqot ko‘nikmalarini ham
rivojlantirishini ko‘rsatadi.

Kalit so‘zlar: vizual vositalar, ijodiy strategiyalar, erta yoshdagi ta’lim,
multisensorli o‘qitish, so‘z boyligini rivojlantirish, motivatsiya, til o‘qitish
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INTRODUCTION

In early childhood education, creativity and visual engagement are essential in
helping young learners understand and internalize new concepts. At this
developmental stage, children primarily acquire knowledge through sensory
exploration - by observing, listening, touching, and interacting with their
surroundings. For this reason, visual aids serve not just as supportive materials but as
key pedagogical instruments that connect real-life experiences with linguistic
understanding. The use of pictures, flashcards, real objects (realia), and charts allows
learners to associate words with meanings, actions, and ideas, thereby transforming
abstract content into something visible and memorable. Effective early language
instruction should stimulate both cognitive and sensory engagement. The
multisensory learning theory proposes that children learn best when several senses
are activated simultaneously, promoting deeper understanding and stronger recall.
Similarly, the constructivist learning approach emphasizes that learners actively
construct knowledge through experience, discovery, and social interaction.
Integrating visual aids within these frameworks encourages children to explore,
participate, and develop meaning through personal engagement rather than passive
reception. Hence, creative classroom strategies that employ visual materials are vital
to developing motivation, attention, and communicative competence in young
learners. They enrich the classroom atmosphere, foster collaboration, and make
learning an enjoyable, discovery-oriented process. This paper investigates innovative
ways to incorporate visual aids into early language teaching, drawing upon
multisensory and constructivist perspectives to demonstrate their impact on linguistic,
cognitive, and creative growth in preschool and early primary education.

LITERATURE REVIEW AND METHODS

The importance of visual aids in early childhood education has been widely
discussed in modern pedagogical research. According to Bruner (1966), children
construct their understanding through active experiences, and visuals serve as
essential tools for representing ideas before language is fully developed. Similarly,
Piaget’s (1969) stages of cognitive development emphasize that young learners move
from concrete to abstract thinking; therefore, visual materials help them bridge this
gap by making invisible ideas visible. Vygotsky (1978) highlighted the social nature
of learning, suggesting that children learn through interaction and communication
with others. In this context, visual aids provide shared reference points that support
dialogue and collaboration. Montessori (1912) also emphasized the use of
multisensory materials, arguing that learning through the senses lays the foundation
for intellectual development. Her approach demonstrated that children who
manipulate visual and tactile materials develop stronger concentration, order, and
language ability. More recent studies support these classical theories. Cameron (2001)
and Wright (2014) point out that visuals play a crucial role in language acquisition
because they help learners form associations between words and meanings, reduce
anxiety, and increase motivation. Similarly, Gardner’s (1993) theory of multiple
intelligences underlines the importance of addressing visual-spatial intelligence,
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which helps children learn more effectively through colors, shapes, and images.
Overall, the literature suggests that the use of visual aids enhances comprehension,
memory, creativity, and communicative competence. When teachers integrate
pictures, real objects, storyboards, and multimedia into lessons, they not only
improve linguistic development but also promote emotional engagement and positive
attitudes toward learning.

This study is based on a qualitative descriptive approach focusing on how
visual aids can enhance young learners’ motivation, understanding, and
communication in language classrooms. The research draws from both multisensory
and constructivist learning frameworks, which emphasize learning through
experience, sensory interaction, and active participation.

Participants and Setting

The study was conducted in three preschool and early primary classrooms
(ages 4-7) where English was taught as a foreign language. Each class had 10-15
children. Lessons were observed over a six-week period during regular teaching
sessions in a play-based, child-centered environment.

Instruments and Materials

Teachers used various types of visual aids, including:
- Pictures and flashcards to introduce vocabulary and expressions;
- Realia (real-life objects like fruits, toys, and clothes) to connect language with
tangible experience;
- Charts and posters for reinforcing concepts and classroom language;
- Multimedia visuals such as short animations and PowerPoint slides to maintain
attention and illustrate actions.

Observation checklists and teacher reflection notes were used to document
learner reactions, engagement levels, and participation during lessons.

Procedures

Each visual strategy was applied in a different learning context:
- Picture Storytelling — Teachers used sequential pictures to tell stories, prompting
children to describe scenes and recall vocabulary.
- Object Interaction — Learners handled real objects while identifying their names,
colors, and functions in English.
- Visual Games and Flashcard Drills — Interactive games encouraged learners to
match images with words, enhancing recall.
- Multimedia Sessions — Short animated clips were used to teach simple dialogues,
songs, and actions.

Data Analysis

Data from classroom observations were analyzed thematically. Patterns related
to motivation, attention span, language output, and peer collaboration were identified.
The analysis focused on how visual stimuli contributed to improved comprehension
and active participation compared to text-only or verbal lessons.
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Ethical Considerations

All classroom activities were conducted with the consent of teachers and
parents. Participation was voluntary, and all data were collected solely for
educational research purposes.

RESULTS AND DISCUSSION

The results of the research clearly show that using visual aids in early language
teaching greatly supports young learners’ motivation, comprehension, and
communication. During the six-week observation, children showed higher interest
and active participation in lessons that included pictures, flashcards, real objects, and
multimedia visuals. They paid more attention, responded faster to teacher prompts,
and demonstrated stronger understanding of new vocabulary and concepts.Teachers
reported that visual-rich lessons made learning more meaningful and enjoyable. For
instance, when storytelling was supported by sequential pictures, children were able
to retell short stories, identify characters, and use new words independently.
Similarly, activities involving real objects, such as fruits, toys, or classroom materials,
helped children link abstract words to real-life experiences. As a result, they
remembered vocabulary for longer periods and used it in simple English sentences.
Another major finding was the positive effect of visuals on communication and
collaboration. When learners participated in visual games or flashcard matching tasks,
they interacted naturally with peers, often asking and answering questions in English.
This social aspect of learning reflects Vygotsky’s (1978) idea that communication
plays a central role in language development. Visual tasks created shared experiences
that made it easier for children to express ideas and cooperate with others.The
findings also support the principles of multisensory learning theory, which highlights
the importance of engaging several senses at the same time. When children see, hear,
and touch objects, they process information more deeply and retain it more
effectively. Likewise, constructivist learning theory emphasizes that learners build
knowledge actively through exploration and discovery. In this study, children were
not passive listeners; they learned by observing, handling, describing, and discussing
visual materials, which helped them construct personal meaning. Visual aids also
proved to be powerful motivators. Colorful and creative materials captured children’s
attention and reduced classroom anxiety. Learners became more confident and
curious, showing readiness to participate in songs, games, and storytelling. Teachers
noted that such activities encouraged imagination and creativity, allowing children to
use language in natural, playful ways. Overall, the results indicate that creative
classroom strategies using visual aids significantly enhance both cognitive and
emotional engagement. They make language learning more interactive, meaningful,
and inclusive for children of different learning styles. In line with previous research
(Bruner, 1966; Montessori, 1912; Cameron, 2001; Wright, 2014), this study
confirms that visual materials serve as essential tools for improving memory,
comprehension, and communication in early education. Integrating visual aids into
early childhood classrooms enriches the learning environment, supports multisensory
and constructivist learning, and nurtures children’s overall development. Teachers
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are encouraged to adopt diverse and creative visual methods to transform language
lessons into engaging, joyful, and effective experiences for young learners.
CONCLUSION

The findings of this study confirm that visual aids are among the most
effective tools in early childhood language education. They make learning more
concrete, interactive, and enjoyable for young learners who rely heavily on sensory
experience to understand the world. When children are exposed to pictures,
flashcards, real objects, charts, and multimedia visuals, they do not simply memorize
words — they connect language with meaning, emotion, and real-life situations. This
deepens comprehension and enhances long-term memory. The results clearly
demonstrate that integrating visual materials increases motivation, attention, and
communication skills. Lessons that include visual stimuli help children become more
confident and expressive. Through storytelling, visual games, and multimedia
activities, they develop not only linguistic competence but also creativity, curiosity,
and collaboration. Such experiences also make classrooms more inclusive,
accommodating different learning styles and levels of development.These outcomes
strongly support the principles of multisensory and constructivist learning theories.
Activating several senses at once allows children to process information more
effectively, while hands-on participation helps them construct their own
understanding. In this sense, visual aids serve as bridges between abstract language
concepts and children’s concrete experiences, creating a more natural and meaningful
learning process. In conclusion, creative use of visual aids transforms traditional
lessons into dynamic, discovery-based experiences. Teachers should incorporate a
wide variety of visual tools - both traditional and digital - to foster motivation,
comprehension, and self-expression among young learners. Future research could
explore how combining visual strategies with storytelling, music, and play can
further enhance language acquisition and holistic child development.
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Annotatsiya: Texnologiyaning ingliz tilini o'qitish dunyosiga katta ta'sirini
hisobga olgan holda, ganday o'qitishni va aynigsa raqamli texnologiya EFL o'qitishni
qo'llab-quvvatlashini ko'rib chiqish muhimdir. Bugungi kunda o'qituvchilar til
o'rganishni qo'llab-quvvatlash va yaxshilash uchun o'quv jarayoniga integratsiya
qilishlari uchun juda ko'p ragamli texnologiyalar mavjud. Ushbu magqola chet tili
darslarida innovatsion texnologiyalarning zarurligi va ahamiyatini ko'rib chiqishga
qaratilgan. Shuningdek, u madaniyatlararo kompetentsiyalarni rivojlantirish usuli
sifatida ishlaydigan multimedia texnologiyasini batafsil muhokama qiladi.

Kalit so‘zlar: Multimedia vositalari, multimedia ta'limi, kommunikativ
faoliyat, haqiqiy materiallar.

AHHOTAUMsA: YUWUTbIBasg OTPOMHOE BIHUSHHUE TEXHOJOTUH Ha cdepy
MPENo/IaBaHMs aHTJIMMCKOTO SI3bIKA, BAXKHO PacCMOTPETh, KAK UMEHHO IPENo/1aBaTh,
U, B YaCTHOCTH, KaK HU(PPOBbIE TEXHOJIOTUU MOTYT CIIOCOOCTBOBATH MPEIOAABAHUIO
AHTJIMHACKOTO s13bIKa KaK MHOCTpaHHOTO. B Hacrosiiee BpeMs CyIiecTByeT OrpOMHOE
KOJMYECTBO  ITU(PPOBBIX  TEXHOJOTHM, KOTOpPhIE  NPENoJaBaTed  MOTYT
MHTErPUPOBATH B YUCOHBIN MPOIECC JJI MOAJACPKKHU U YIIYUIICHUS] U3YYECHHS S3bIKA.
B nanHoil ctaThe paccMaTpuBaeTCs HEOOXOJIUMOCTh M BaXXHOCTh MHHOBAIIMOHHBIX
TEXHOJIOTM B NPENOJaBaHUM HWHOCTPAHHBIX S3bIKOB. B Hel Takxke MmoapoOHO
paccMaTpUBAETCS POJIb MYJIBTUMEINHHBIX TEXHOJOTHIA B PA3BUTHU MEKKYJIbTYPHBIX
KOMITETCHIIUM.

Kurouesrble ciaoBa: MynbTUMEIUIHBIE CPEICTBA, MyIbTUMEAUNHOE 00yUEHHUE,
KOMMYHUKATHUBHAS JACATEIHHOCTD, ayTCHTUYHBIC MaTEPHAITHI.

Annotation: The given the enormous influence of technology on the English
language teaching world, it is important to look at how to teach and, especially
digital technology can support EFL teaching. There is so much digital technology out
there nowadays for teachers to integrate into teaching process to support and enhance
language learning. This article aims at dealing with the necessity and importance of
innovative technology in the foreign language classroom. It also discusses in detail
multimedia technology acting as a method for developing intercultural competences.

Keywords: Multimedia tools, multimedia learning, communicative activities,
authentic materials.

Today learning foreign languages is impossible to imagine without the use of
multimedia learning tools. Of course, important tasks for the methodology of
teaching foreign languages include providing opportunities to illustrate the actual
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process of communication in English, and creating an educational environment that
provides real conditions for learning use of the target language and its culture. The
most significant group of benefits is teaching the virtues of computer-based training.
For example, teachers use the ability of computers to react instantly to input
information to create simple training programs in the form of exercises. The technical
advantage of teaching English with the help of multimedia technology is that sound
cards allow users to record their speech and then compare it with the pronunciation
of native speakers. Graphics capabilities of computers can represent any type of
activity in the form of pictures or animation. This is particularly important when
learning new vocabulary, as images on the monitor allow students to associate
English phrases directly with actions, rather than with phrases in their native
language. These advantages allow us to conclude that multimedia learning has great
potential for teaching oral speech in other languages. Through the optimal
combination of a number technology (language laboratory, video, television, radio,
newspapers, magazines, books, bibliographies, and phones) and having additional
features (interactivity, graphics capabilities, etc.), multimedia learning provides
almost limitless opportunities for teaching and learning more interactive. It is true
that we cannot teach everything about cultures. What we can do in the classroom is
to help learners to develop ways of finding out more about the cultures what they are
learning through analyzing their experiences and developing their intercultural
awareness.

Today we have a unique helper that multimedia technology allows us to bring
in the best teachers from many countries through the software they create.
Multimedia technology is considered to be information technology training that
integrates audiovisual information in several media (text, video, audio, graphics,
animation, etc.). This implements interactive dialogue with user systems and various
forms of selfemployment [1].

The use of multimedia technology in the learning process allows for
improvements in the process of organic combination of traditional and innovative
forms and methods of education; implementation of training, information, games,
modeling, design and analysis functions; performance of such general didactic
principles as visibility and accessibility; feasibility of systematic transition from
education to self-education; a positive emotional background for training; and linking
theory to practice [2]. In addition, multimedia technology is supported by multimedia
programs, encyclopedias, dictionaries, and a special information educational
environment created for holistic knowledge of the world in the context of computer-
aided design and modeling. While teaching different cultures in EFL classroom
multimedia technology acts as a special intellectual activity, which means it has a
number of advantages compared with other information technology training:
1.The pedagogy means continuous improvement of content and methods of education
in modern conditions.
2.Provides opportunities to identify and support students with linguistic abilities.
3.Represents the basis of distance learning.
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4.Provides access to best practices in education and training of the general public
through the educational world of the Internet and an extensive communication
network.

5.Creates an artificial language environment, allowing the study of foreign languages
(FL) at students’ own pace, increasing the independence and responsibility of
students when organizing FL training for all age groups. Allows building FL training
in accordance with student interests and goals, and allows students to enter into
training in the intercultural component of FL.

6.Multimedia technology is new and apparently has limitless possibilities for creation
of means of graphic clarity.

Use of culture teaching materials with the help of multimedia tools is
rewarding and stimulating for both learners and teachers and they should be used as
far as possible in EFL classrooms. Authentic materials such as internet web pages,
blogs, TED Talks, TV broadcasts, films, posters, basically anything written in the
target language could be very helpful to develop students’ intercultural competences
where using authentic materials is relatively easy and convenient way of improving
learner’s general skills as well as confidence in real situations.

Selecting adaptive materials is an essential factor for students to improve their
comprehension ability. A selection of authentic foreign material should be used,
especially dialogues, because it is more authentic and reflects cultural behavior
followed by speakers. Dialogue is a large proportion of authentic listening materials.
It provides a wide range of western culture, such as customs, habits, social manners,
life style. Through multimedia and network technology the teacher can offer students
not only rich sources of authentic learning materials, but also an attractive and
friendly interface, vivid pictures and pleasant sounds, which to a large extent
overcome the lack of authentic language environment and arouses students" interest
in learning. There are many good videos and texts published concerning the classic
literacy works and most teachers have access to them and the video equipment.
Watching videos is simply another tool for learning and enjoyment. The key point is
how to perform different ways in teaching different cultures. One of the very
effective techniques is a role play. In a role play students take on the role of another
person. It is a popular method for communicative use of language where students are
encouraged to use language imaginatively and creatively. Being based on real-life
situations it is always welcome in a role play to use authentic materials from English
speaking countries (for example train tickets, menus, shopping lists) and record or
camera them as a showcase. “Learner- centeredness is important in developing
intercultural competences. This principle ensures that learner’s own culture is not
dealt with as an abstract concept but the focus is put on learner’s involvement in it.
Learners are encouraged to reflect on their culture on the basis of their own
experience. The fact that these analyses take place in English lessons and learners use
techniques which they would use to explain their own culture to people from other
cultures, make this different from culture teaching in other subjects [Byram, M. &
Flemming, M. (Eds.) 1998]. It is warned not to provide learners with ready-made
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information which they might need in their analysis but instead, with information and
sources where they might use themselves. Even though learners were born into the
culture and are familiar with it, they need to require a more distant and general look
on their culture together with some information in these analyses. Students collect
information using encyclopedias, multimedia software and the internet for the
required materials. They will also analyze the information and select what material
best fits their cultural topics. Using authentic materials such as internet web pages,
blogs, TED Talks, Youtube, TV broadcasts, films, posters and other types of culture
teaching materials are encouraged.

Teachers will start with reflecting on learner’s own culture and only later
introduce the target culture. The principle in which learners are supposed to discover
their own knowledge applies even to dealing with the target culture. This technique
for developing intercultural competence supported by Professor M. Byram is
comparative approach which, as he suggests, should “provide a double perspective
but not to evaluate to see which is better”. This double perspective can be reached by
fronting phenomena from target culture and putting focus on interpreting own ways
of doing as not ‘natural’ but ‘cultural’ (Iearned and acquired in home culture). The co
mparative approach contains evaluation in the terms of improving the familiar,
“comparison makes the strange, the other, familiar and makes the familiar, the self,
strange - and therefore easier to re- consider” Among other techniques are culture
capsule which draw learner’s attention to comparisons between the home and the
target culture by presenting isolated items about the target culture. This technique
uses visual aids with the combination of a number of technologies: phones, videos,
books, television, radio, newspapers, magazines, bibliographies and which illustrate
the difference, and make a set of questions to stimulate class discussions. Cultural
problem solving in cases covers presentation of a problem for learners to solve and to
evoke discussion about culture differences. Participants prepare presentations about a
real life problem in case-studies using above mentioned multimedia tools. In the
cases the problem should illustrate the topic or theme of the discussion and can be set
out quite elaborately with a number of points to discuss.

To achieve the learning outcome of the course what EFL teachers are teaching,
they are encouraged to combine a number technology such as language laboratory,
video, television, radio, newspapers, magazines, books, bibliographies, phones and
having additional features (interactivity, graphics capabilities, etc.), as multimedia
learning provides almost limitless opportunities for teaching and learning more
interactive. If the language is taught associated with its target culture combining
multimedia tools, students will acquire the target language with cultural background
and correspond in real life situations. Multimedia (computer with additional devices)
can be a powerful tool for everyone to learn foreign languages through self-study,
and help to developing intercultural awareness in EFL classes.
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BOSHLANG‘ICH SINFLARGA NEMIS TILI INTERAKTIV METODLAR
ORQALI O‘RGATISH
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Annotatsiya: Maqolada boshlang‘ich sinflarda nemis tilini o‘rgatish
metodikalari tahlil gilinadi. Maqolada yangi boshlovchilar uchun samarali ta’lim
usullari, o‘quvchilarning til ko‘nikmalarini shakllantirishga qaratilgan yondashuvlar
va dars jarayonida interaktiv metodlarning o‘rni ko‘rib chiqiladi. Shuningdek, til
o‘rganishdagi qiyinchiliklar va ularni yengib o‘tish strategiyalari ham yoritilgan.

Kalit so‘zlar: nemis tili, boshlang‘ich sinflar, metodika, ta’lim usullari,
interaktiv yondashuv.

AHHOTanusi: B cratbe aHATM3HPYIOTCS METOAMKHU MPETOIaBaHMS HEMEITKOTO
s3bIKa B HAYaAJbHBIX Kiaccax. PaccmaTtpuBarorcs 3(PeKTHBHBIE METOIBI OOyUCHHUS
JUTSI HAUMHAIOIIUX, TIOJIXO/TbI, HAIIpaBICHHBIC HA ()OPMHUPOBAHNE S3BIKOBBIX HABBHIKOB
VUCHUKOB, a TaKXe poJib HMHTEPAKTHUBHBIX METOJOB B YYEOHOM IIpoIliecce.
OO6cy>karoTcst TPYTHOCTH TIPU U3YUEHUH SA3BbIKA U CTPATETUHU UX MPEOI0TCHUS.

KioueBble ciioBa: HEMEIKHM SI3bIK, HAYAJIbHBIE KJIACCHI, METOJUKA, METOIbI
0Oy4eHUs, HHTEPAKTUBHBIN MMOXO/.

KIRISH

Zamonaviy dunyoda chet tillarini o‘rganish yosh avlodning intellektual va
madaniy rivojlanishida muhim omil hisoblanadi. Aynigsa, nemis tili xalgaro ilmiy-
texnikaviy, madaniy va iqtisodiy sohalarda keng qo‘llanilishi bilan ajralib turadi. Shu
sababli, nemis tilini bolalikdan, ayniqsa boshlang‘ich sinflardan samarali o‘rgatish
ta’lim tizimining dolzarb vazifalaridan biriga aylangan. Boshlang‘ich sinflar — bu
bolalarning til ko‘nikmalarini shakllantirishda eng muhim davr bo‘lib, bu bosqichda
olingan bilimlar va ko‘nikmalar keyingi bosqichlarda tilni mukammal egallash uchun
poydevor vazifasini o‘taydi.

Nemis tilini boshlang‘ich sinflarda o‘rgatishda an’anaviy metodikalardan
tashqari, interaktiv va kommunikativ usullarni qo‘llash o‘quvchilarning qiziqishini
oshiradi, tilni amaliy muhitda qo‘llash imkonini beradi. Shuningdek, yosh bolalar
psixologiyasi va didaktik qonuniyatlarga moslashgan darslarni tashkil etish muhimdir.
Til o‘rganish jarayonida qiyinchiliklarga duch keladigan bolalar uchun individual
yondashuvlarni qo‘llash ham samaradorlikni oshiradi.

Boshlang‘ich sinflarda nemis tilini o‘rgatish metodikalari, ularning ta’lim
sifatiga ta’siri, dars jarayonida interaktiv texnologiyalar va o‘quvchilarning
motivatsiyasini oshirish yo‘llari tahlil qilinadi. Tadqiqot natijalari nemis tilini
o‘rgatishda zamonaviy pedagogik yondashuvlarni joriy etish va ta’lim jarayonini
yanada samarali qilishga xizmat qiladi.
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METODLAR

Boshlang‘ich sinflarda nemis tilini o‘rgatishda qo‘llaniladigan metodlar
o‘quvchilarning yosh xususiyatlari, til o‘rganishdagi bosqichlari va pedagogik
tamoyillar asosida tanlanadi. Ushbu tadqiqotda nemis tilini o‘rgatish jarayonida
interaktiv metodlar, kommunikativ yondashuv hamda individuallashtirilgan ta’lim
usullari asosiy o‘rinni egallaydi.

Interaktiv metodlar bolalarning faol ishtirokini ta’minlashga qaratilgan bo‘lib,
darslarni o‘yin, muloqot va ko‘rgazmali vositalar orqali o‘tkazishni o°z ichiga oladi.
Masalan, so‘z boyligini oshirish uchun kartochkalar, rasmlar, video va audio
materiallardan foydalanish o‘quvchilarning e’tiborini jalb qiladi va tilga qiziqishini
oshiradi. Bu metod o‘quvchilarni faollikka chorlaydi, ularni o‘z fikrlarini ifodalashga
undaydi va tilni amalda qo‘llash imkoniyatini yaratadi.

Kommunikativ yondashuv esa tilni muloqot vositasi sifatida o‘rgatishga
asoslangan. Boshlang‘ich sinflarda o‘quvchilarga oddiy kundalik suhbatlar, savol-
javoblar, qisqa dialoglar va rol o‘yinlari orqali tilni o‘zlashtirish taklif etiladi. Bu
yondashuv nafaqat grammatik qoidalarni o‘rgatish, balki ularni real hayotda qo‘llash
ko‘nikmalarini shakllantirishga qaratilgan. Shu tariqa, o‘quvchilar tilni fagat nazariy
jihatdan emas, balki amaliyotda ham o‘rganadilar.

Shuningdek, individual yondashuvlar o‘quvchilarning har birining til o‘rganish
darajasi va qobiliyatini hisobga olgan holda darslarni tashkil etishga yordam beradi.
Bu usulda qiyinchiliklarga duch kelayotgan bolalar bilan alohida ishlash, ularning
qizigishlari va ehtiyojlariga mos materiallar tayyorlash muhim hisoblanadi.
Individual yondashuv o‘quvchilarning o‘ziga bo‘lgan ishonchini oshiradi va til
o‘rganishdagi qiyinchiliklarni yengishga yordam beradi.

Tadqgiqotda qo‘llangan metodik vositalar orasida texnologiyalardan
foydalanish ham muhim ahamiyatga ega. Masalan, interaktiv doskalar, kompyuter
dasturlari va mobil ilovalar orqali darslarni yanada qiziqarli va samarali qilish
mumkin. Bu o‘quvchilarning axborotni gabul qilishini osonlashtiradi va ularning
mustagqil ishlash ko‘nikmalarini rivojlantiradi.

Umuman olganda, boshlang‘ich sinflarda nemis tilini o‘rgatishda metodik
yondashuvlar bolalarning psixologik xususiyatlari, o‘quv jarayonining interaktivligi
va kommunikativ yo‘nalishga asoslanganligi bilan ajralib turadi. Ushbu metodlar
o‘quvchilarning tilga bo‘lgan qiziqishini oshirish, bilimlarni mustahkamlash va
amaliy ko‘nikmalarni shakllantirishga yordam beradi.

NATIJALAR VA MUHOKAMA

Boshlang‘ich sinflarda nemis tilini o‘rgatish metodikalari samaradorligini
o‘rganish natijasida bir gancha muhim xulosalar va kuzatuvlar hosil qilindi. Tadqiqot
jarayonida interaktiv metodlar va kommunikativ yondashuvlar o‘quvchilarning tilga
bo‘lgan qiziqishini oshirishda, ularning so‘z boyligini kengaytirishda va nutq
ko‘nikmalarini shakllantirishda samarali ekanligi aniglandi.

Masalan, darslarda kartochkalar, rasm va o‘yinlardan foydalanish
o‘quvchilarning digqgatini jamlashga yordam berdi. Bir sinfda o‘tkazilgan amaliy
mashg‘ulotlarda, rangli kartochkalar yordamida so‘zlarni mustahkamlash jarayonida
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o‘quvchilarning faolligi sezilarli darajada oshdi. Ular so‘zlarni o‘zaro bog‘lab gaplar
tuzishga, yangi iboralarni qo‘llashga harakat qildilar. Bu esa til o‘rganish jarayonini
qizigarli va samarali qildi.

Shuningdek, kommunikativ metod orqali o‘tkazilgan darslarda o‘quvchilar
oddiy dialoglar orqali o‘z fikrlarini ifodalashni o‘rgandilar. Masalan, «Mening
ismim...», «Qayerdansiz?» kabi savollarga javob berish orqali ular o‘zaro muloqot
ko‘nikmalarini rivojlantirishdi. Bunday yondashuv tilni amaliy qo‘llashga imkon
yaratib, o‘quvchilarning o‘zaro ishonchini oshirdi.

Tadqiqotda shuningdek, individual yondashuvning ahamiyati ham ko‘rsatildi.
Ba’zi o‘quvchilar yangi so‘zlarni tezroq o‘zlashtirsa, boshqalari qo‘shimcha
yordamga muhtoj bo‘ldi. Individual ish olib borilganda, o‘qituvchi har bir
o‘quvchining ehtiyojini hisobga olib, mos materiallarni tagdim etdi. Masalan,
qiyinchilikka duch kelayotgan o‘quvchilarga oddiyroq mashqlar berilib, qo‘shimcha
tushuntirishlar amalga oshirildi. Bu yondashuv natijasida o‘quvchilarning o‘rganish
darajasi yaxshilandi va ular darslarga bo‘lgan ishtiyoqini yo‘qotmadi.

Texnologiyalardan foydalanish ham natijalarimizda ijobiy tasir ko‘rsatdi.
Interaktiv doska orqali o‘tkazilgan darslarda o‘quvchilar yangi so‘zlarni video va
animatsiyalar yordamida o‘rganishdi. Bu usul nafaqat darslarni yanada qiziqarli qildi,
balki o‘quvchilarning eslab qolish darajasini ham oshirdi. Mobil ilovalar yordamida
uyga vazifalar berish o‘quvchilarning mustaqil ishlash ko‘nikmalarini rivojlantirishga
xizmat qildi.

Tadqiqot natijalari shuni ko‘rsatdiki, boshlang‘ich sinflarda nemis tilini
o‘rgatishda samarali metodlarni qo‘llash o‘quvchilarning til o‘rganishdagi
muvaffaqiyatini sezilarli darajada oshiradi. Darslarda o‘yinlar, suhbatlar va interaktiv
mashg‘ulotlar qo‘llanilganda o‘quvchilar tilni yanada samarali o‘zlashtiradi, yangi
bilimlarni mustahkamlash osonlashadi. Shu bilan birga, individual yondashuv va
texnologik vositalarni birgalikda qo‘llash o‘qituvchiga har bir o‘quvchiga moslash
imkonini beradi, ta’lim sifatini yanada oshiradi.

TAHLIL

Maktabda boshlang‘ich sinflarga nemis tilini o‘rgatishda men o‘quvchilarning
qiziqishini oshirish uchun ko‘plab qizigarli va interaktiv o‘yinlardan foydalandim.
Shaxsiy tajribamda o‘yin usullarining dars jarayonini yanada jonlantirishi va til
o‘rganishni  osonlashtirishiga  guvoh  bo‘ldim. Masalan, “So‘z  topish”
(Wortschatzspiel) o‘yini yordamida o‘quvchilar yangi so‘zlarni o‘rganishdi va ularni
tezda eslab qoldilar. Bu o‘yinda o‘quvchilar kartochkalar yordamida berilgan so‘zlar
asosida tez va to‘g‘ri javob berishga harakat qiladilar.

Yana bir samarali o‘yin — “Kim ko‘proq so‘z aytadi?” (Wer sagt mehr
Worter?) bo‘lib, unda o‘quvchilar guruhlarga bo‘linib, berilgan mavzu bo‘yicha
imkon gadar ko‘proq nemischa so‘zlarni aytishga harakat qilishadi. Bu o‘yin nutq
ko‘nikmalarini rivojlantirishga yordam berdi va o‘quvchilarni faollikka undadi.

“Rolli o‘yin” (Rollenspiel) — boshqga samarali usullardan biri bo‘lib, bunda
o‘quvchilar kundalik hayotdagi vaziyatlarni — do‘konda xarid qilish, maktabda
suhbatlashish kabi vaziyatlarni aktyorlik bilan ijro etadilar. Bu o‘yin o‘quvchilarga
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amaliy nutq ko‘nikmalarini shakllantirishda katta yordam berdi, ularni o‘zaro
muloqotga jalb qildi va tilni qo‘llashga ishonch berdi.

Bundan tashqari, “Xarita bo‘ylab sayohat” (Reise um die Welt) o‘yini
darslarga rang-baranglik olib kirdi. O‘quvchilar xarita yordamida turli mamlakatlarni
nemis tilida atashni o‘rganishdi, shuningdek, mamlakatlar va ularning madaniyati
haqida qisqacha ma’lumot berildi. Bu o‘yin tilga qiziqishni oshirish bilan birga,
madaniy bilimlarni ham boyitdi.

Qo‘shiglar o‘quvchilarning eslab qolish qobiliyatini oshiradi, talaffuzni
yaxshilaydi va tilga nisbatan qiziqishni uyg‘otadi. Men o‘quv jarayonida an’anaviy
darsliklar bilan birga, bolalar uchun moslashtirilgan nemis tilidagi qo‘shiglarni
go‘lladim. Masalan, “Alle meine Entchen” va “Fiinf kleine Fische” kabi oddiy, lekin
o‘quvchilarga yoqadigan qo‘shiqlar orqali so‘z boyligi va talaffuzni
mustahkamlashga erishildi. Qo‘shiglar yordamida darslar yanada jonli va esda qolarli
bo‘ldi, bolalar qo‘shiglarni qayta-qayta aytib, tilni tabiiy muhitda o‘rganishga harakat
qilishdi.

Zamonaviy texnologiyalardan foydalanish esa ta’lim jarayonini yanada
interaktiv va samarali qildi. Interaktiv doskalar yordamida darslar multimediya
vositalari bilan boyitildi: videolar, animatsiyalar va interaktiv mashqlar o‘quvchilarni
darsga qiziqtirdi va ularning e’tiborini ushlab turdi. Masalan, nemis tilidagi qisqa
multfilmlar va videodarslar o‘quvchilarga so‘zlarning talaffuzini to‘g‘ri o‘rganishga
yordam berdi.

Shuningdek, kompyuter dasturlari va mobil ilovalar yordamida mustaqil
ishlash imkoniyatlari yaratildi. O‘quvchilarga uyga topshiriglar sifatida “Duolingo”
va “Quizlet” kabi ilovalardan foydalanish taklif etildi. Bu ilovalar so‘zlarni o‘rganish
va mustahkamlash uchun o‘yin shaklidagi mashqlarni taklif qiladi, bu esa
o‘quvchilarni yanada faol va qiziqarli tarzda o‘rganishga undaydi.

Bundan tashqari, onlayn resurslardan foydalanish orqali o‘quvchilarning
madaniy bilimlari kengaytirildi. Masalan, nemis tilida hikoyalar va multfilmlar orqali
tilni nafaqat o‘rganish, balki nemis madaniyati bilan tanishish imkoniyati yaratildi.

XULOSA

Boshlang‘ich sinflarda nemis tilini o‘rgatish metodikalari yosh o‘quvchilarning
til o‘rganish jarayonini samarali va qiziqarli qilishda muhim rol o‘ynaydi. Tadqiqot
natijalari shuni ko‘rsatdiki, interaktiv metodlar, kommunikativ yondashuvlar va
individual ta’lim usullari o‘quvchilarning tilga bo‘lgan qiziqishini oshiradi, ularning
nutq ko‘nikmalarini shakllantirishga yordam beradi. O‘yinlar va rolli vaziyatlar
orqali tilni o‘rgatish jarayoni nafagat nazariy bilimlarni, balki amaliy ko‘nikmalarni
ham rivojlantiradi.

Shuningdek, qo‘shiglar va zamonaviy texnologiyalardan foydalangan holda
tashkil etilgan darslar til o‘rganish jarayonini yanada jonli va samarali qiladi.
Interaktiv doskalar, mobil ilovalar va videodarslar o‘quvchilarning e’tiborini ushlab
turishga, mustaqil ishlash ko‘nikmalarini rivojlantirishga xizmat qiladi. Individual
yondashuv esa har bir o‘quvchining imkoniyatlari va ehtiyojlariga mos ta’lim
berishni ta’minlaydi.
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Xulosa qilib aytganda, boshlang‘ich sinflarda nemis tilini o‘rgatishda

zamonaviy pedagogik metodlarni qo‘llash o‘quvchilarning bilim olish jarayonini
samarali tashkil etish va tilni amaliyotda qo‘llash ko‘nikmalarini shakllantirishga
xizmat qiladi. Bu esa o‘quvchilarning til o‘rganishga bo‘lgan motivatsiyasini oshirib,
ularni yanada yuqori bosqichlarda tilni chuqurroq o‘zlashtirishga tayyorlaydi.

p—

N

W

N

*®

Foydalanilgan adabiyotlar ro‘yxati:

. AxmananmueBa, H. M. (2019). Nemis tilini boshlang ‘ich sinflarda o ‘rgatish

metodikasi. Toshkent: O‘zbekiston milliy universiteti nashriyoti.
Brown, H. D. (2007). Principles of Language Learning and Teaching. Pearson
Education.

. KysznenoBa, E. B. (2015). [Interaktiv metodlar yordamida chet tillarini

o ‘rgatish. Moskva: Prosveshchenie.
Richards, J. C., & Rodgers, T. S. (2014). Approaches and Methods in
Language Teaching. Cambridge University Press.

. CaenbeBa, U. U. (2018). Zamonaviy pedagogik texnologiyalar va ta’limda

innovatsiyalar. Toshkent: Fan va texnologiya.

Harmer, J. (2007). How to Teach English. Pearson Longman.

[MMaduxosa, M. X. (2020). Boshlang‘ich sinflarda til o ‘rgatishda
kommunikativ yondashuv. Namangan: Namangan davlat universiteti nashriyoti.
Duolingo. (2023). Language learning app. https://www.duolingo.com

Quizlet. (2023). Learning tools and flashcards. https://www.quizlet.com



https://www.quizlet.com

NG,
o ay

§° p . %
: NS'H Zamonaviy filologiya muammolari - [Ipo6/iemMmbl cOBpeMeHHOH P10/ I0THH -
1%4,& \\,es Problems of modern philology 2025-yil 3-son

%

S < o= M

FOSTERING LEARNER AUTONOMY IN 2157 CENTURY’S LANGUAGE
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Abstract: This study explores the importance of technology in 21 century’s
language education, its unique benefits in applying technology-integrated approaches
in EFL classrooms for making lifelong learners, as well as analyzing the role of
critical thinking skills in fostering learner autonomy. It delves into the stages of
implementing learner autonomy in digital language learning classes in Uzbekistan.
The opinions and publications of Slovak professionals, who did scientific works on
the role of digital tools in teaching English, have been included and reacted.

Key words: learner autonomy, gamification apps, independent learning tools,
Bloom’s taxonomy, flipped classroom, critical thinking, creativity, reflection,
language buddies.

AHHOTamusi: B 1aHHOM wucCcleIOBaHMHM  pacCMaTPUBACTCS  3HAUYCHHE
TEXHOJIOTHI B s3BIKOBOM OOpazoBanuu XXI Beka, MX yHHKaJIbHBIE MPEUMYIIECTBA
IpU  HUCHOJB30BAHUM  HHTETPUPOBAHHBIX  TEXHOJIOTMYECKUX  TOJXOJIOB B
MperoaBaHNK aHTJIMICKOTO s3bIka Kak wHocTpaHHoro (EFL) must ¢popmupoBanus
HaBBIKOB OOY4Y€HHUs Ha MPOTSDKEHHHM BCEHM JKM3HHU, a TAKXKE aHAIM3UPYETCS POJib
KPUTUYECKOTO MBINUICHWSIT B PAa3BUTHH aBTOHOMUM ydammxcsa. [loapoOHO
OCBEIIAIOTCS DJTallbl BHEAPEHHS AaBTOHOMHUHU Y4YaIIUXCs B IMMPPOBBIX Kjaccax
M3YYCHHS SI3bIKOB B Y30€KHCTaHe. BKIIIOYEHBI W MPOAHATU3WPOBAHBI MHEHUS U
MyOJIMKAIUU CIOBAIKUX CIEIHMAINUCTOB, MPOBOJUBIINX HAYYHBIE HCCICIOBAHUS O
ponr 1T(POBBIX HHCTPYMEHTOB B 00YUEHUN aHTJIMACKOMY SI3BIKY.

KiroueBble ¢j10Ba: aBTOHOMUS YUAITUXCs, TTPHIIOKEHUS I TeHMUBUKAITIH,
MHCTPYMEHTBl CaMOCTOSITEJILHOTO 00yueHus, TakcoHomusi biiyma, mepeBEpHyTHIN
KJIACC, KPUTUUECKOE MBIIIJICHUE, KPEATUBHOCTD, pedIeKCHsl, I3bIKOBBIC MAPTHEPHI.

Annotatsiya: Ushbu tadqiqot XXI asr chet tillarini o‘qitishda
texnologiyalarning ahamiyatini, ingliz tilini chet tili sifatida o‘qitish (EFL) darslarida
texnologiya-integratsiyalashgan yondashuvlardan foydalanishning o‘ziga xos
afzalliklarini, ularning hayot davomida o‘rganuvchi bo‘lishga yordam berishini
hamda o‘rganuvchi mustaqilligini shakllantirishda tanqidiy fikrlash ko‘nikmalarining
rolini tahlil qiladi. Shuningdek, O‘zbekistonda raqamli til o‘qitish darslarida o‘quvchi
mustaqilligini joriy etish bosqichlari chuqur yoritilgan. Ingliz tilini o‘qitishda raqamli
vositalarning o‘rni haqida ilmiy ishlar olib borgan Slovak mutaxassislarining fikrlari
va nashrlari ham keltirilib, tahlil qilingan.
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Kalit so‘zlar: o‘quvchi mustaqilligi, gamifikatsiya ilovalari, mustaqil ta’lim
vositalari, Bloom taksonomiyasi, teskari sinf modeli, tanqidiy fikrlash, ijodkorlik,
refleksiya, til hamkorlari.

INTRODUCTION

As we are living in a technological world, it influenced every field in life,
including language acquisition, since technology makes the learning process easier
and more effective. However, the Gen Z learners are more inclined to their phones,
and are not satisfied with traditional teaching methods, where the teacher-centered
education is dominant, making the English language learners reluctant to learn
English. The students have smaller attention span, and educating them requires
completely different approaches and methods, that is, while a few decades before the
students used to adapt to their teacher, language educators have to choose new and
new technology integrated methods to adapt to their students’ needs nowadays.
Therefore, teacher trainings are becoming widely observed, as despite the fact that
technology or Al tools replacing teachers is a total misconception, the idea that the
teachers who are well equipped with modern teaching methods are going to replace
those who are not is close to reality in 21% century. Besides, learner autonomy is
being one of the most important component in teaching English language in a digital
context since all forms of teaching, including face to face, online, and hybrid classes
are being based on practicing independently materials, as they provide an
environment to make use of flipped classroom and blended learning in the teaching
process. In addition, developing creativity and critical thinking skills is considered of
high importance in encouraging the students to learn autonomously, as they are
directly linked to the 3 main stages of becoming an autonomous learner: forethought,
monitoring, and reflection.

LITERATURE REVIEW

It is of significant value to define learner autonomy, flipped classroom, and
critical thinking. The term autonomy is defined as “the ability to make your own
decisions about what to do rather than being influenced by someone else or told what
to do” (Benson&Voller, 2014), which means the shared responsibility of learning
between the teacher and the students. According to Nino Tavidashvili [3], learner
autonomy is one of the fundamental macrostrategies of the post-method pedagogy
era, where the language learner manages their own learning activities, using
numerous and diverse learning strategies. It enhances the students’ metacognition
and self-control through motivating them to choose or create their own learning
strategies, giving them confidence to express their opinions freely resulting in better
academic performance. The benefits of learner autonomy for the teacher are also
considerably high, such as it allows them to teach more and giving enough time for
reflection and activities, helps to manage big classes, lets the teachers to learn more
about their students, turns the lesson into learner directed rather than teacher-centered.
Particularly, if the flipped classroom method is being used in the class, the role of
learner autonomy is high, since the flipped classroom is defined as a method, where




NG,
o ay

E)

NS'H F Zamonaviy filologiya muammolari - [Ipo6/iemMmbl cOBpeMeHHOH P10/ I0THH -
s \\,es Problems of modern philology 2025-yil 3-son

i <z ¥

o AT A,
',

%

all the materials and online lessons of the upcoming lesson are given beforehand, and
the activities related to the topic, discussions take place during the class, instead of
spending a lot of time to instruct the new topic, and using the time more efficiently
with the help of autonomous learning. Thor Romanyshyn and Iryna Freiuk [5] defines
the FC method: “The essence of the designed method lies in the gradual engagement
of students in reviewing short video lectures and reading relevant input before class;
then, in class, discussing in content and doing quizzes and exercises to reinforce
understanding, and finally, actively participating in creating content-related
presentations or projects. Since FC requires the low and high thinking activities, at
home and in the classroom respectively, it is necessary to define the role of critical
thinking skills on learner autonomy. By enhancing the students’ creativity and
critical thinking skills, the students can identify their learning goals thoughtfully, and
create their own learning approaches, techniques, and skills. For example, Eva Reid
and Elena Kovéacikova [2] mentions that The Revised Bloom’s Taxonomy can serve
the base for designing learning activities, forming the stages of learner autonomy:
create (designing, constructing, planning, producing, inventing, making), evaluate
(checking, critiquing, judging, testing), analyse (comparing, organizing, outlining,
finding, structuring, integrating.) According to them, there are certain barriers which
prevent from being creative—strictly following rules, being scared of foolishness, not
making mistakes, being overly logical, being too practical, and looking for just one
answer. Learner autonomy leads the learners to be creative, while creating their own
learning strategies, making mistakes, experiencing self-studying, and using
technological tools effectively, becoming lifelong learners afterwards. However,
most autonomous learners lack the skills needed to use technological tools, and this
article mostly studies the effective tools and their usage in EFL classroom to enhance
the students’ awareness of the modern technology based autonomous learning.
METHODOLOGY

In digital learning contexts, the process of making autonomous learners is

divided into three stages:

1. Introduce students to different online learning tools

2. Teaching the students how to use the digital tools

3. Encouraging them to reflect on their learning process and experience
Introduce students to different online learning tools: To accomplish the first stage,
the teacher is required to incorporate modern technologies into EFL classroom, based
on their students’ needs and interests.

Recording. For example, for the narrative writing and speaking section, the
teacher can assign the students to record their daily stories, how the day was, what
happened during the day. For example, one student can write: “Today, I got up at 6
a.m. in the morning, had breakfast, and went to school. On the bus, I met a person
who studies at the same school as 1. We talked about...” This method helps the
students to enhance their thinking skills and they can introduce themselves to the
simplest version of technology, recording, which also allows them to notice their
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mistakes they made while recording, self-correct, and reflect on their mistakes
constructively.

Storybird or Adobe Spark. These tools are used for enhancing the students’
creative writing skills, as they let them to create their own stories and share them
online, improving their idea generation and descriptive writing skills. The students
are exposed to an enjoyable process of creating their own work, taking enjoyment
and feeling fulfilled while working on their writing, grammar, vocabulary, and
language skills. When they are assigned to check each other’s work and give
feedback, they are also expected to be even more careful after finding mistakes from
their peer’s story and evaluating them. When they are given a set of criteria to
perform the ‘“language buddies,” it makes the learning environment even more
interactive and self-directed. Here, “numbering the feedback” can be used, that the
peer gives each feedback a special number, and assigns a to-do-list to correct “each
number”. For example, if one student misused one relative clause (number 3), they
will have to make up five sentences using that relative clause in the correct form, and
the number 3 will be ticked by their peer, which unlocks a completely new way for
the students to work on their mistakes and learn from them. Because in the process of
checking each other’s work, they will learn how to approach their own works, what
mistakes they mostly do, and what they can do to avoid those mistakes. They are also
assigned to do a “self-checking” based on the same criteria, and they start to figure
out their own mistakes and to correct them while double-checking their stories.

BBC learning English, Cambridge English and EnglishClub. These
websites offer resources such as podcasts to listen, grammar exercises and
vocabulary quizzes. Students can improve their listening skills at the same time with
their grammar and vocabulary. Listening the podcast three times method can help
them:

1. Listening to catch the basic meaning

2. Listening to note all the new phrases and vocabulary, grammar structures

3. Listening and speaking to oneself
After doing this method, students can strengthen their vocabulary knowledge through
the quizzes these websites offer.

Hello Talk, Tandem, ITalki and Prebly. Students can take lessons from
native speakers, interact with them, practice writing and join discussions in English.
These websites also let them discuss various topics to improve their idea generation
skills. For example, they are able to held discussions on the topic: “The pros and cons
of schools uniforms”, which will help them to be well aware of the advantages and
disadvantages of school uniforms, allowing them to talk about these sides in real life
conversations as well.

Edmodo and Google classroom. These websites are the best way of creating
assignments, quizzes, and discussions that encourage student engagement and peer
learning. They lead the students to create level-based tests and work on their projects
outside of the class, which leads them to use their critical thinking skills, creativity,
and fosters their digital knowledge. Teachers and student can commonly use them,
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and using their creativity, they can divide one topic into parts and approach each part
individually with the help of these quizzes and discussions. A salient example for this
is the writing section, being known as the hardest productive skill. It can be divided
into several parts, teaching each part in each lesson, avoiding solely general
information. During one class, if the students are taught only the introduction part,

they are given instructions about the four ways of paraphrasing step by step:

Using synonyms

Changing the sentence structures — active into passive/passive into active voice

Using a variety of word forms (for example, accurate-adjective, accuracy-noun,
accurately-adverb)

Changing the order of the sentences

The students will focus on this part only, using their full potential and attention
until they learn this part perfectly with the usage of the previously mentioned
websites, they are to revise what they have learnt through additional assignments,

relevant to that topic only. The next part follows, which is giving reasons afterwards,

and the ways of generating reasons by using the question word “WHY?” are
explained, teaching 3 grammar structures of giving reasons: linking words(because,

so, that’s the reason why), inversion (not only+auxiliary verb, but also), due
to/owing to/on account of the fact that. On Google classroom, they are exposed to the
tasks focused on the giving reasons part, and students work solely on these structures,
strengthening their making-reason-sentences knowledge, instead of acquiring the
general knowledge—the ‘skeleton’ of the essay, but also the small parts of it becomes
clearer and straightforward for the students.

Teaching the students how to use the digital tools and encourage them to
reflect on their experience: To perform this part, the teacher is required to take the
three stages of Digital learning autonomy into account:

a. Forethought & Planning

Learners are encouraged to think about, discuss and decide how they will
approach tasks, activities, and projects. It can be done by inviting learners to use a
digital whiteboard or mind mapping tools, such as Miro or Google Jamboard. In
addition, they are also expected to share their insights on a particular topic, or
assignment in collaborative digital portfolios: Padlet or Bulb, where their thoughts
are visible to other students, and they can learn from peers, reflect and comments
each other’s work.

b. Monitoring and control
In this stage, creating a table method is used to constantly keep the learning process
under the control of oneself:
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Control your learning process:

1. What are you doing?
I am learning what is Learner
autonomy in a digital learning context
and fostering it through various
methods, stages in a 21% century’s
Gen Z learners EFL classroom

2. How are you doing it?
I am taking notes, marking important
points, doing a further research on the
works of the mentioned references to
be well aware of the previous
researchers’ opinions on the topic at
hand

3. How is it going?
The topic has started to seem
straightforward, with relevant
examples and detailed explanations. I
am diving into detail and it has
become clear

4. How can I improve the way I am
doing it?
Practicing, trying the digital tools
myself, testing my own students with
the help of them, reflecting about the
process and results

While creating this table, the learners have to figure out what they are doing
critically, see their progress, and seek the ways to improve the process, which all are
the steps of becoming an independent learner with the ability to control oneself.

c. Reflection & Evaluation

This is creating an ongoing continuation of the learning process by future
planning. To have the students evaluate their learning experience and think about
their next learning plans according to their evaluations, the teacher has to formulate
their data collection tools to observe how their students are managing to do the
autonomous learning. It may include interviewing the students, asking questions that
require more than yes/no answers, allowing students to express their ideas, thoughts
and opinions in a foreign language. This may include:

1. How did you feel while performing independent learning

2. What would you change about the task you used next time?

3. Share one example when you had to make a decision during your autonomous
learning process

4. What did you find challenging?

Another data collection tool may be inviting the learners to record a video of
their answers and upload it to a video sharing platform, such as Flipgrid or Padlet,
and encourage them to watch each other’s videos, give feedback and comments. By
doing so, learners are likely to learn from their peers’ constructive feedbacks, and
formulate their next goals accordingly. Besides, the possibility of making learners
lazy through digital tools can be avoided, since they know that they are required to
show reflections afterwards their AL process.

RESULTS

The implementation of digital tools in EFL classrooms reveals several notable
outcomes, including increased student engagement, improvement in autonomy and
self-reflection, development of critical thinking and creativity, positive reception of
digital platforms, and others. Students show higher levels of participation when tasks
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involve interactive technologies. Activities such as recording daily stories and
creating digital narratives with Storybird or Adobe Spark motivate students to
contribute actively, and peer-review tasks encourag collaborative learning. Learners
are likely to begin to demonstrate ownership of their learning. The structured use of
reflection questions and monitoring tables enable students to assess their progress
critically. Since they are required to do peer-checking and self-checking, the become
more inclined to become more aware of recurring mistakes and more confident in
correcting them independently. Tasks that required analysis, evaluation, and content
creation, such as generating arguments for discussions on social issues or
paraphrasing exercises, lead to more creative and varied responses. Learners are not
only able to recall information but also apply it in new contexts, aligning with the
higher-order thinking skills described in Bloom’s taxonomy. Platforms such as
Edmodo, Google Classroom, and Padlet are particularly effective for collaborative
tasks. Learners value the structured environment for submitting work, receiving
feedback, and reflecting on their progress. Furthermore, interaction with native
speakers via Hello Talk and Tandem gives students authentic communicative
experiences, reinforcing the practical application of English. Despite these positive
outcomes, some learners may still face difficulties. They will come across initial
struggles with technological literacy, while others admit to distractions when
working online.
DISCUSSION

The findings confirm that integrating digital tools in EFL instruction enhances
learner autonomy by shifting responsibility from the teacher to the student. The
observed improvement in self-monitoring and reflection echoes Benson and Voller’s
[1] claim that autonomy requires learners to make informed choices about their
learning strategies. The results also highlight the central role of flipped classroom
principles, as described by Romanyshyn and Freiuk [5]. When learners accessed
instructional materials in advance and used classroom time for application, their
critical thinking and problem-solving abilities developed more substantially. This
aligns with previous research indicating that FC approaches foster deeper
engagement and higher-level cognitive skills. Additionally, the incorporation of
creativity-based tasks supported Reid and Kovacikova’s argument that creativity is
closely tied to learner autonomy. By using digital storytelling tools, students were
able to “experiment” with language, make mistakes, and refine their work, which
fostered both independence and enjoyment in learning. However, the challenges
observed suggest that while technology facilitates autonomy, it cannot replace the
teacher’s role as a guide. Students with weaker self-discipline or lower digital
literacy require structured scaffolding to prevent disengagement. This finding
corresponds with Tavidashvili’s observation that autonomous learning must be
carefully nurtured, especially in multicultural classrooms with varying learner
backgrounds. In sum, the results demonstrate that digital technologies are not only
supplementary tools but also catalysts for developing 21st-century skills: critical
thinking, creativity, and autonomous learning. Yet, successful implementation
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requires balancing independence with guidance to ensure that learners stay motivated
and focused in digital environments.
CONCLUSION

As an integral part of the 21% century’s education, particularly language
teaching and learning, the learner autonomy with the usage of digital tools plays a
solid role in EFL classrooms, and the need to use them is not an option anymore, it is
the demand of the EFL classrooms. Therefore, the aforementioned methods are likely
to help the EFL teachers in their pursuit of fostering learner autonomy in their classes.
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INGLIZ TILI TA’LIMIDA YOZMA NUTQNI RIVOJLANTIRISHNING
ILMIY-USLUBIY ASOSLARI

Nilufar Islamova Ismail qizi
Namangan davlat chet tillari instituti 3-bosqich talabasi
Te’l: +998939455089

Email: islamovanilufar1 506(@gmail.com

Annotatsiya. Mazkur maqolada ingliz tili ta’limida yozma nutqni
rivojlantirishning ilmiy-uslubiy asoslari yoritilgan. Yozish chet tili o’rganishda eng
murakkab ko’nikmalardan biri hisoblanib, u o’quvchidan grammatik bilim, lug‘at
boyligi, mantiqiy fikrlash va 1jodkorlikni talab etadi. Tadqiqotda yozuvni
o’rgatishning turli yondashuvlari — process approach, product approach va genre
approach tahlil qilinadi. Shuningdek, pre-writing texnikalari, jumladan,
brainstorming va klasterlash metodlari o’quvchilarning yozish jarayonini samarali
tashkil etishda muhimligi ko’rsatib o’tiladi. Yozuvni o’rgatishda lingvistik,
psixolingvistik va pedagogik tamoyillarga tayanish zarurligi asoslab beriladi.

Kalit so’zlar: globallashuv, lingvistik, psixolingvistik, pedagogik tamoyillar,
process approach, product approach, genre approach, pre-writing texnikalari,
brainstorming, klasterlash, grammatikaning izolyatsiyasi.

AHHOTauusl. B 1aHHOW CTaThe OCBEIIAIOTCS HAYYHO-METOJUYECKHUE OCHOBEHI
pa3BUTHS MUCHMEHHOW pe4Yd B OOyUYEHUH aHTIMHCKOMY s3bIKY. IIuchMO sBiiseTcs
OJTHUM W3 CaMbIX CJIOKHBIX HABBIKOB B HM3yYEHUH WHOCTPAHHOTO SI3bIKA, TaK Kak
TpeOyeT OT ydJalerocs rpaMMaTHYeCKUX 3HAHHUM, OOraToro CJIOBapHOTO 3araca,
JIOTUYECKOTO MBIIIICHUSI U TBOPUECKOTO MoAxo/1a. B riccnenoBanny aHaIu3upyoTCs
pa3iryYHbIe TOIXObI K 00YYeHHIO TMChMYy — process approach, product approach u
genre approach. Kpome Toro, momyepkuBaeTcss BaKHOCTh TEXHHK IPEAMUCHIBAHUS
(pre-writing), B 4YacCTHOCTH METOAOB MO3rOBOTO IITypMa M KJacTepHU3aluu, B
opraHm3anuu Tporecca muchMa. OOOCHOBBIBAaeTCSI HEOOXOJMMOCTH OIOPHI Ha
JUHTBUCTUYCCKUE, TICUXOJIMHIBUCTUYCCKUE M TEAArOTMYCCKUE TPUHIUIBI TIPH
00y4eHHH TUCHbMEHHOW pPeyH.

KawueBble cjoBa: riiodanu3anys, JMHTBUCTUYICCKUH,
MICUXOJIMHTBUCTUYCCKUH, TICarori4ecKue TMPHHIIMIBI, TPOIECCHBIA  MOIXO,
MPOIYKTOBBIN TOMXOJ, XAHPOBBIM TOIXOJ, TEXHUKH TMPEIMUCHIBAHUS, MO3TOBOU
MITYpM, KJIaCTepU3aIlHsl, KOTHUTUBHBIN, W30JIAINS TPaMMaTHKH.

Abstract. This article highlights the scientific and methodological foundations
of developing writing skills in English language teaching. Writing is considered one
of the most difficult skills in foreign language learning, as it requires learners to have
grammatical knowledge, a rich vocabulary, logical thinking, and creativity. The
study analyzes different approaches to teaching writing, namely the process approach,
product approach, and genre approach. It also emphasizes the importance of pre-
writing techniques, such as brainstorming and clustering, in effectively organizing
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the writing process. The necessity of relying on linguistic, psycholinguistic, and
pedagogical principles in teaching writing is substantiated.

Keywords: globalization, linguistic, psycholinguistic, pedagogical principles,
process approach, product approach, genre approach, pre-writing techniques,
brainstorming, clustering, cognitive, isolation of grammar.

KIRISH. Bugungi globallashuv jarayonida ingliz tili xalgaro muloqot va
ta’limning asosiy vositasiga aylanmoqda. Shu bois maktab o’quvchilarida ingliz tilini
mukammal o’zlashtirish, aynigsa, yozma nutq ko’nikmalarini rivojlantirish muhim
ahamiyat kasb etadi. Yozma nutq o’quvchining tilni qanchalik puxta egallaganini,
grammatik me’yorlarga rioya qila olishini va o’z fikrlarini izchil, mantiqiy tarzda
ifodalash gobiliyatini namoyon etadi. Ingliz tili ta’limida yozma nutqni o’rgatishning
ilmiy-uslubiy asoslarini o’rganish nafaqat o’quvchilarning bilim darajasini oshirish,
balki ularning mustaqil fikrlash, tahlil qilish va ijodiy yondashuv ko’nikmalarini ham
shakllantiradi. Yozma nutqni rivojlantirish jarayoni o’quvchilarni akademik
faoliyatga, oliy ta’lim bosqichidagi yozma topshiriglarni bajarishga hamda
kelajakdagi kasbiy muvaffaqiyatlarga tayyorlaydi. Shu nuqtai nazardan, mazkur
mavzuning ilmiy-uslubiy asoslarini o’rganish zamonaviy ta’limning dolzarb
masalalaridan biridir.

Yozma ko’nikmalarni rivojlantirish o’quvchilar uchun zarurdir, chunki u ularni
akademik, kasbiy va ijtimoiy faoliyatda to’lagonli ishtirok etishga imkon beradi[1].

Bugungi kunda yozma nutq ingliz tilini o’rganishda nafaqat muloqot vositasi,
balki tilni chuqurroq egallashning samarali usuli sifatida ham e’tirof etiladi.
Tilshunos olima Ann Raimes ta’kidlaganidek, “Writing is a unique way of
reinforcing language learning, because it involves active thinking, organizing ideas,
and  transforming  thoughts into language” (“Yozish til o’rganishni
mustahkamlashning o’ziga xos usulidir, chunki u faol fikrlash, g‘oyalarni tartibga
solish va ularni til vositasida ifodalashni talab qiladi”’[2]. Shunday qilib, yozma nutq
o’quvchilardan faqat grammatik bilimlarni emas, balki fikrlarni mantiqiy tartibga
solish, so’z boyligini to’g‘ri qo’llash va matnni muayyan janr talablariga mos holda
tuzishni ham talab qiladi. Yozish jarayonida o’quvchi o0’z bilimlarini
mustahkamlabgina qolmay, balki mustaqil fikrlash, ijodiy yondashish va muammoli
vaziyatlarni hal qilish ko’nikmalarini rivojlantiradi. Metodist olimlar, jumladan
David Nunan ta’kidlaganidek, “Developing writing skills is essential for learners, as
it allows them to participate fully in academic, professional, and social contexts”
(Yozma ko’nikmalarni rivojlantirish o’quvchilar uchun zarur, chunki bu ularga
akademik, kasbiy va ijtimoiy faoliyatda to’laqonli ishtirok etish imkonini beradi)[3].
Shu nuqtai nazardan, ingliz tili ta’limida yozma nutqni rivojlantirishga alohida
e’tibor qaratish zamonaviy ta’limning eng dolzarb masalalaridan biridir. Aynigsa,
maktab o’quvchilari uchun writing bo’limi nafaqat chet tilini o’rganish jarayonida,
balki keyingi bosqichlardagi ta’lim va kasbiy faoliyat uchun ham muhim poydevor
vazifasini bajaradi.
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Ingliz tili ta’limida yozma nutqni rivojlantirishning ilmiy-uslubiy asoslari,
avvalo, lingvistik, psixolingvistik va pedagogik tamoyillarga tayangan holda
shakllanadi. Lingvistik asoslar yozma nutqning til tizimiga oid xususiyatlarini, ya’ni
leksika, grammatika va sintaksisni qamrab oladi. Psixolingvistik asoslar esa yozuv
jarayonida o’quvchining tafakkuri, xotirasi, diqqat va ijodiy qobiliyatlari qanday
ishtirok etishini ochib beradi. Pedagogik asoslar o’quvchilarning yosh xususiyatlari,
psixologik rivojlanishi va motivatsiyasini inobatga olgan holda yozishni o’rgatishni
ko’zda tutadi. Uslubiy asoslar esa yozuvni samarali o’rgatishga xizmat qiluvchi
metod va yondashuvlardan iborat. Masalan, process approach - yozuvni rejalash,
qoralama matn yaratish, gayta ishlash va tahrir qilish bosqichlari orqali o’rgatadi.
Product approach esa tayyor matn namunalari asosida yozishga yo’naltiradi. Genre
approach - turli janrlarda yozishni shakllantirishni magsad qilsa, task-based learning -
real hayotiy vaziyatlarga asoslangan topshiriqlar orqali yozuv ko’nikmasini
rivojlantiradi. Shunday qilib, yozma nutqni rivojlantirish nazariy va metodik
asoslarning uyg‘unlashuvini talab qiladi. O’quvchilar yozuv jarayonida nafaqat
grammatik qoidalardan foydalanadi, balki o’z fikrlarini izchil va ravon ifoda etishni,
yozuvni muloqot vositasi sifatida qo’llashni o’rganadilar.

Yozuv har qanday chet tilini o’rganuvchilar uchun eng qiyin ko’nikma
hisoblanadi. Uni yaxshi egallash uchun o’quvchilar ko’p mehnat qilishlari kerak.
Charles va Jill Hardfieldning ta’kidlashicha, yozuv bir necha sababga ko’ra qiyin.
Birinchidan, yozuvchi o’quvchiga ganday ma’lumot kerakligini va uni qanday
ifodalashni hal qilishi lozim. Ikkinchidan, lingvistik qiyinchiliklar mavjud, chunki
yozuv yaxshi grammatikani va to’g‘ri so’z tanlashni talab qiladi. Uchinchidan,
kognitiv qiyinchiliklar bor, chunki o’quvchilar noma’lum o’quvchi uchun o’z
fikrlarini qog‘ozda tartibli ifodalashlari kerak[4]. Bundan tashqari, yozuv ham yuqori
darajadagi aniqlik va ravonlikni talab giladi, chunki yozma matnlar og‘zaki nutqdan
farqli ravishda doimiy hujjat sifatida qoladi va ularni darhol tushuntirish yoki tuzatish
mumkin emas. Shu sababli, o’quvchilar nafagat grammatika va so’z boyligiga, balki
matnning yaxlitligi, izchilligi va umumiy tuzilishiga ham e’tibor berishlari kerak.
Raimes (1983) ta’kidlaganidek, “Yozuv shunchaki so’zlarni qog‘ozga joylashtirish
emas, balki g‘oyalarni yaratish, qoralama yozish, qayta ishlash va tahrir qilish
jarayonini o’z ichiga oladi”. Bu esa yozuv tilshunoslik va kognitiv faoliyatning
uyg‘unlashuvi ekanini ko’rsatadi hamda sabr-toqat va mashqni talab qiladi. Shu
sababli, maktablarda yozuvni o’qitish fagat xatolarni tuzatishga emas, balki
o’quvchilarga rejalash, tashkil qilish va o’z ishlarini gayta ko’rib chiqish
strategiyalarini shakllantirishga qaratilishi kerak [5].

Yozuv jarayonida uchraydigan qiyinchiliklarni bartaraf etish uchun turli
metodik yondashuvlardan foydalanish mumkin. Avvalo, o’quvchilarda auditoriyani
hisobga olish ko’nikmasini shakllantirish zarur. Ya’ni ular yozayotgan matn kim
uchun mo’ljallanganini bilib, o’z fikrlarini shu asosda ifodalay olishlari kerak.
Buning uchun turli vaziyatlarga mos topshiriglar, masalan, do’stga xat yozish yoki
rasmiy ariza tayyorlash kabi mashqlar samarali hisoblanadi. Shuningdek, lingvistik
qiyinchiliklarni yengishda grammatikani izolyatsiya qilingan holda emas, balki matn
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yaratish jarayonida qo’llash o’rgatiladi. Bu usul o’quvchilarning so’z boyligini
kengaytirishga va grammatikani real kommunikativ vaziyatlarda to’g‘ri ishlatishga
yordam beradi. Kognitiv qiyinchiliklarni yengish uchun esa pre-writing texnikalari —
brainstorming, reja tuzish, klasterlash kabi usullardan foydalanish muhimdir. Bu
orqgali o’quvchilar avval fikrlarini tartibga solib oladilar, so’ng yozuv jarayoniga
kirishadilar. Shuningdek, yozuvni bosqichma-bosqich amalga oshirish — qoralama
yozish, gayta ishlash, tahrir qilish va yakuniy matnni tayyorlash — samarali natijaga
erishishga imkon beradi.

XULOSA. Ingliz tili ta’limida yozma nutqni rivojlantirish o’quvchilardan
katta mehnat va izchillikni talab etadi. Chunki yozish jarayoni fagatgina grammatik
qoidalarni go’llash emas, balki fikrni to’g‘ri rejalashtirish, izchil bayon etish va
o’quvchi yoki o’qituvchi bilan samarali muloqot qilish vositasidir. Yozma nutqni
rivojlantirishda psixologik, lingvistik va metodik asoslarni uyg‘un qo’llash,
shuningdek, kommunikativ yondashuvdan foydalanish samaradorlikni oshiradi.
Demak, o’quvchilarda yozish malakasini shakllantirish ularning umumiy til
ko’nikmalarini rivojlantirib, kelajakda ta’lim, kasbiy faoliyat va shaxsiy hayotda
muhim ahamiyat kasb etadi. Ann Raimes (1983) yozishga oid kitobida
ta’kidlaganidek, “writing is a process of discovery” — ya’ni yozish o’quvchiga o’z
fikrlarini kashf qilish, ularni gayta ko’rib chiqish va aniqroq ifoda etishga imkon
beradi. Shu sababli, yozma nutqni o’rgatishda o’quvchilarning ijodkorligi va
mustaqil fikrlashini qo’llab-quvvatlash zarur.
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CHET TILI O‘QITISHDA INNOVATSION TEXNOLOGIYALAR VA
RAQAMLI RESURSLARDAN FOYDALANISHNING AFZALLIKLARI

%

Toshmatova Madinaxon Kodirovna
Namngan davlat pedagogika instituti [jtimoiy fanlar fakulteti talabasi

Annotatsiya: ushbu ilmiy maqolada chet tili (ingliz tili) o‘qitishda innovatsion
texnologiyalar va ragamli resurslardan foydalanishning ta’lim jarayoniga pedagogik
va metodik integratsiyasi tahlil qilingan. Maqolada interaktiv ta’lim vositalari, digital
platformalar va multimodal yondashuvlarning o‘quvchilarning lingvistik
kompetensiyalarini shakllantirish, mustaqil kommunikativ faoliyatni rivojlantirish
hamda til o‘rganish motivatsiyasini oshirishdagi roli ko‘rsatilgan. Shuningdek,
zamonaviy texnologiyalarning ta’lim samaradorligini oshirishdagi afzalliklari,
ularning o‘quv jarayoniga moslashtirilishi hamda pedagoglarning texnologik
tayyorgarligi masalalari muhim ilmiy jihatdan yoritilgan. Tadqiqot natijalari ragamli
resurslarning chet tili o‘qitishda didaktik va metodik jarayonlarni modernizatsiya
qilishda innovatsion pedagogik yondashuvlarni qo‘llash imkoniyatlarini tasdiqlaydi.

Kalit so‘zlar: lingvistika, interaktivlik, multimodallik, digitalizatsiya,
pedagogika, kompetensiya, innovatsiya, metodologiya.

AHHOTanMs: B 1aHHOW Hay4yHOU CTAaThe MPOBEAEH aHAIN3 NIEIarOru4ecKoil u
METOJMYECKON MHTETpaIllii WHHOBAIIMOHHBIX TEXHOJOTHA U IIU(PPOBBIX PECYPCOB B
npoiiecc 00y4YeHusi MHOCTPAHHBIM (aHTJIMHACKUM) si3bIkaM. B paboTte packpeita poiib
WHTCPAKTHBHBIX  00pa3oBaTeNbHBIX  CPEACTB, IUGPOBBIX  Iuiarhopm U
MYJBTUMOIATIBHBIX TIOJXO0J0B B ()OPMHUPOBAHHH JMHTBHUCTHUYECKON KOMIICTCHIIUU
00yJaroluXxcs, Pa3BUTHH MX CAMOCTOATEIHHOW KOMMYHUKATHBHON aKTUBHOCTH U
MOBBIIICHIH MOTHBAIH K U3yUEHUIO s13bIKa. KpoMe TOro, OCBEIICHBI MPEenMyIIEeCTBA
COBPEMEHHBIX TEXHOJOTHMH B TMOBBIMIEHUU 3(P(HEKTUBHOCTH 00pa30BaTEIBHOTO
mpolecca, X aanTanus K yaeOHO! cpejie ¥ BOPOCH! TEXHOJIOTUYECKOW TOTOBHOCTH
nefaaroroB. Pe3ynpTaThl mccienoBaHUS MOATBEPKAAIOT BO3MOXXHOCTH TPUMEHEHUS
WHHOBAIMOHHBIX TEarOTHICCKUX MOAXO0I0B MPU MOJCPHHU3AINN TUAAKTUYECKAX U
METOJIMYECKUX MPOLIECCOB € UCIIOJIb30BAHUEM LIU(POBBIX PECYPCOB B MPEIOIaBAHUN
WHOCTPAHHBIX SI3bIKOB.

KirouyeBble €JI0Ba: JTUHTBUCTHKA, MHTEPAKTUBHOCTH, MYJIbTUMOIATHHOCTS,
nudpoBU3aIys, Meaaroruka, KOMIETeHIUs, THHOBAIUS, METOJIOJIOTHSI.

Abstract: This scientific article analyzes the pedagogical and methodological
integration of innovative technologies and digital resources into the process of
teaching foreign (English) languages. The paper highlights the role of interactive
learning tools, digital platforms, and multimodal approaches in developing students’
linguistic competence, fostering independent communicative activity, and enhancing
motivation for language learning. Furthermore, the advantages of modern
technologies in increasing the effectiveness of education, their adaptation to the
learning environment, and the issue of teachers’ technological readiness are
scientifically examined. The research results confirm the potential of applying
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innovative pedagogical approaches to modernize didactic and methodological
processes through the use of digital resources in foreign language teaching.

Keywords: linguistics, interactivity, multimodality, digitalization, pedagogy,
competence, innovation, methodology.

KIRISH

XXI asrda globallashuv, ragamli transformatsiya va texnologik taraqqiyot
natijasida ta’lim sohasida innovatsion texnologiyalarning ahamiyati keskin ortib
bormoqda. Aynigsa, chet tillarini, xususan ingliz tilini o‘qitishda zamonaviy raqamli
resurslardan  foydalanish nafagat ta’lim samaradorligini  oshiradi, balki
o‘quvchilarning kommunikativ kompetensiyasini shakllantirishda muhim vosita
sifatida xizmat qiladi. Mazkur yo‘nalishda raqamli pedagogika, interaktiv
platformalar, multimediya vositalari, sun’iy intellekt asosidagi o‘quv tizimlari va
onlayn ta’lim resurslari keng qo‘llanilmoqda.

O‘zbekiston Respublikasida xorijiy tillarni, aynigsa ingliz tilini o‘qitish
bo‘yicha tub islohotlar amalga oshirilmoqda. Prezident Shavkat Mirziyoyevning
tashabbusi bilan qabul gilingan “O‘zbekiston Respublikasida xorijiy tillarni o‘rganish
tizimini yanada takomillashtirish chora-tadbirlari to‘g‘risida”gi PQ—187-sonli qaror
(2021-yil 6-may)da xorijiy til o‘qituvchilarining malakasini oshirish, o‘quv
jarayoniga zamonaviy pedagogik texnologiyalarni keng tatbiq etish va raqamli
resurslardan foydalanish davlat siyosatining ustuvor yo‘nalishlaridan biri etib
belgilangan [1].

Shuningdek, “Yangi O‘zbekiston — maktab ostonasidan boshlanadi” tamoyili
asosida qabul qilingan PF—-81-sonli Farmon (2022-yil 28-yanvar)da raqamli ta’lim
muhitini  yaratish, o‘qitish jarayonini zamonaviy axborot-kommunikatsiya
texnologiyalari asosida tashkil etish, ta’limda innovatsion yondashuvlarni tatbiq etish
zarurligi alohida qayd etilgan [2]. Ushbu qarorlar asosida chet tili ta’limida
innovatsion metodlar, jumladan, virtual laboratoriyalar, onlayn test platformalari,
sun’ly intellekt asosidagi til o‘rgatuvchi ilovalar va raqamli lug‘atlar keng tatbiq
etilmoqda.

Yugqoridagi islohotlar 2022-2026-yillarga mo‘ljallangan Yangi O‘zbekiston
taraqqiyot strategiyasida ham o‘z ifodasini topgan bo‘lib, unda ta’lim sifatini oshirish,
ragamli vositalar orqali xorijiy tillarni o‘rganishga keng imkoniyatlar yaratish
masalalari ustuvor vazifa sifatida belgilangan [3]. Xususan, ingliz tilini o‘qitishda
ilg‘or xalgaro tajribalarni joriy qilish, o‘quvchi-yoshlarning axborot va lingvistik
savodxonligini oshirish, interaktiv o‘quv mubhitini shakllantirish kabi masalalar ilmiy
tadqiqotlar doirasida alohida ahamiyat kasb etmoqda.

Mavzuga doir ilmiy manbalarda ragamli ta’lim vositalarining o‘quvchilar
motivatsiyasiga ijobiy ta’siri, mustaqil til o‘rganish jarayonidagi qulayligi, ta’limning
shaxsga yo‘naltirilganligi va ko‘nikmalarni mustahkamlashdagi roli keng yoritilgan.
Jumladan, M. Warschauer, R. Blake, va A. Kukushkina kabi olimlar asarlarida
ragamli texnologiyalarning chet tillarini o‘qitishdagi afzalliklari chuqur tahlil etilgan
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[4][5]. Shu bilan birga, O‘zbekiston pedagogikasida ham interaktiv texnologiyalar
asosidagi o‘qitish metodlari bo‘yicha ilmiy izlanishlar faollashgan.

Shu bois, ingliz tilini o‘qitishda innovatsion texnologiyalar va ragamli
resurslarning afzalliklarini chuqur ilmiy tahlil qilish, ularning ta’lim jarayoniga
ta’sirini baholash va samarali metodik yondashuvlarni ishlab chiqish zamonaviy
pedagogikaning dolzarb masalalaridan biri hisoblanadi. Bu esa, nafaqat ilmiy-nazariy
jihatdan, balki amaliy-pedagogik nuqtayi nazardan ham katta ahamiyatga ega.

ADABIYOTLAR TAHLILI VA METODLAR

Chet tilini, xususan ingliz tilini o‘qitishda innovatsion texnologiyalar va
ragamli resurslardan foydalanish masalasi zamonaviy pedagogik tadqiqotlarda katta
e’tibor qaratilayotgan muhim yo‘nalishdir. O‘zbekistonlik olimlar tomonidan so‘nggi
yillarda ushbu sohada qator ilmiy izlanishlar olib borilgan bo‘lib, ularning ishlari
ta’lim jarayonida ragqamli texnologiyalarni joriy etishning samaradorligini ilmiy
asoslashga xizmat qiladi.

Masalan, pedagogika fanlari doktori X. Yo‘ldoshevning “Innovatsion
pedagogik texnologiyalar va ragamli ta’lim resurslari” nomli monografiyasida chet
tilini o‘qitishda interaktiv. va multimediya vositalarining o‘rni, ularning
o‘quvchilarning til ko‘nikmalarini shakllantirishdagi roli keng yoritilgan [6]. Muallif,
shuningdek, ragamli platformalar yordamida o‘quvchilarning mustaqil faoliyatini
tashkil etish metodikasini ilgari suradi.

Bundan tashqari, B. Islomovning “Zamonaviy xorijiy til ta’limida axborot-
kommunikatsiya texnologiyalarining tatbiqi” nomli ishida ragamli resurslardan
foydalanishning didaktik asoslari, o‘quv jarayonida individual yondashuvni
ta’minlashdagi ahamiyati tahlil qilingan [7]. Islomov ta’lim sifatini oshirishda virtual
darsliklar, onlayn test tizimlari va interfaol mashg‘ulotlar samaradorligini alohida
ta’kidlaydi.

Shuningdek, pedagogika fanlari nomzodi M. Tursunovning “Chet tilini
o‘qitishda innovatsion texnologiyalar: nazariy va amaliy jihatlar” nomli
monografiyasida innovatsion pedagogik yondashuvlarning samaradorligini oshirish
uchun zamonaviy texnologiyalarni qo‘llash usullari va metodikalari bayon etilgan [8].
Muallif ta’lim jarayonida multimodal o‘qitish, ko‘p tarmogqli interaktiv usullar va
individuallashtirilgan o‘quv dasturlarini yaratish muhimligini ko‘rsatadi.

Ushbu manbalardan kelib chiqgan holda, maqolada quyidagi metodik
yondashuvlar va tadqiqot usullari qo‘llanildi:

Komparativ tahlil — O‘zbekistonlik olimlarning zamonaviy pedagogik va
metodik ishlanmalarini xalqaro tajriba bilan taqqoslab, ingliz tilini o‘qitishda
innovatsion texnologiyalarni qo‘llashning samaradorligi baholandi.

Eksperimental pedagogik metod — raqgamli resurslar va interaktiv
platformalardan foydalanish orqali ta’lim jarayonida o‘quvchilarning til ko‘nikmalari
rivojlanishiga ta’sirini o‘rganish uchun maktab va oliy ta’lim muassasalarida pilot
sinovlar o‘tkazildi .
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Tahliliy metod — O‘zbekiston Respublikasi ta’lim tizimidagi normativ-huquqiy
hujjatlar, Prezident qarorlari hamda ilmiy maqolalar asosida innovatsion

texnologiyalarni tatbiq etishning metodologik asoslari o‘rganildi.

Pedagogik kuzatuv va intervyu — ingliz tilini o‘qituvchi va o‘quvchilar bilan
olib borilgan suhbatlar va o‘quv jarayonidagi kuzatuvlar yordamida innovatsion
metodlarning amaliy samaradorligi tahlil qilindi.

Mazkur metodlar yordamida chet tilini o‘qitishda innovatsion texnologiyalar
va raqamli resurslarning afzalliklari aniglandi, ular orasida o‘quvchilarning mustaqil
ish faoliyatini kuchaytirish, til o‘rganish jarayonini individualizatsiyalash, interaktiv
va multimodal ta’lim mubhitini yaratish kabi jihatlar alohida ta’kidlandi.

NATIJALAR VA MUHOKAMA

Ushbu tadqiqot doirasida chet tilini o‘qitishda innovatsion texnologiyalar va
raqamli resurslardan foydalanishning samaradorligi eksperimental sinovlar,
so‘rovnomalar va o‘qituvchilar hamda o‘quvchilarning kuzatuvlari asosida o‘rganildi.
Olingan natijalar innovatsion yondashuvlarning til o‘rganish jarayoniga ijobiy ta’sir
ko‘rsatishini isbotladi.

Eksperimental guruhda tashkil etilgan darslarda interaktiv ta’lim platformalari,
virtual laboratoriyalar va raqamli test tizimlaridan foydalanish natijasida
o‘quvchilarning ingliz tilini egallash ko‘nikmalari sezilarli darajada oshdi. Aynigsa,
so‘z boyligi, tinglab tushunish va og‘zaki nutqdagi faollik o‘sishida aniq ijobiy
o‘zgarishlar kuzatildi. Natijalar shuni ko‘rsatadiki, innovatsion texnologiyalarni
qo‘llash o‘quv jarayonini individualizatsiyalashga va o‘quvchilarning mustaqil o‘qish
motivatsiyasini oshirishga xizmat qilmoqda.

Quyidagi jadvalda tadqiqot doirasida o‘tkazilgan so‘rovnomalar va baholash

natijalari tahlil gilingan:

Nazor
Eksperime at Far Standa
Ko‘rsatki | Baholash | ntal guruh | guruhi rt
Ne . ) ) q o Izohlar
ch mezonlari o‘rtacha | o‘rtac (%) og‘ish
(%) ha (%)
(%)
‘ Tll. Faollik, Innovatslon
o‘rganishg 7idish texnologiyala
1 a T2, 88 65 |+23| 45 r
motivatsiy 0 2-0 zIi motivatsiyani
baholash o
a oshiradi
So‘z sc?{;ii ; Interaktiv
2 boyl.lglm o*zlashtirish 81 58 | +23 ] 5.0 mashqla.r
oshirish . samarali
tezligi
Tinglab To‘g‘ri Raqgamli
3 | tushunish | tushunish, 85 60 +25 4.0 resurslar
ko‘nikmal | javob berish tinglab
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ari darajasi tushunishni
yaxshilaydi
. : Virtual
Og‘zaki SotezzliliSI?Sh muhitda
4 | nuqdagi | S 79 55 |+24| 48 | so‘zlashish
faollik | S imkoniyati
to‘g‘rilik s o
ta’sir1
Ragamli iy
Mustaqil | resurslardan I\;Ir(l)srlea;h:slf;lrg
5 | o‘rganish | foydalanish, 90 62 +28 | 3.5 musta lillikni
qobiliyati | topshiriglarn osh?ra di
1 bajarish
O‘qituvchi | Innovatsion 0 ql;‘;g;hﬂar
6 tomomgian texpol<)‘g1yal 83 59 | +24 | 52 texnologiyala
metodik | arni qo‘llash i qabul
yondashuv darajasi qilishi
'ag %l;l\;ni Sinfdagi Interaktivlik
7 J Zl umumiy ’7 61 6| a1 | VR differensial
samafa dor natija, faol ' yondashuv
ligi qatnashuv natijasi
Texnologi Ragamli O‘quvchilar
k resurslar | resurslardan va
) . + . .
8 bilan foydalanish 92 64 281 3.8 o‘qituvchilar
gamrov chastotasi faol ishtiroki

1-jadval. Innovatsion texnologiyalar va ragamli resurslardan foydalanishning
samaradorligi bo‘yicha murakkablashtirilgan baholash natijalari.

Yugqoridagi jadvaldan ko‘rinib turibdiki, innovatsion texnologiyalarni tatbiq
etgan guruhning barcha ko‘rsatkichlari nazorat guruhiga nisbatan sezilarli darajada
yuqoridir. Aynigsa, mustaqil o‘rganish qobiliyati (+28%), texnologik resurslar bilan
qamrov (+28%) va tinglab tushunish ko‘nikmalarining rivojlanishi (+25%) eng
yuqori o‘sishni ko‘rsatmoqda. Bu holat, ragamli va innovatsion resurslarning
o‘quvchilarni faollashtirishda, individual o‘rganish jarayonini qo‘llab-quvvatlashda
muhimligini tasdiglaydi.

Shuningdek, o‘qituvchilarning metodik yondashuvdagi yangiliklarni gabul
qilishi va ulardan samarali foydalanishi ham yuqori natijalar bilan tavsiflanadi. Bu
esa ta’lim sifatini oshirishda nafagat texnologiyalar, balki ularni o‘qituvchilarga
integratsiya qilish jarayonining ahamiyatini ko‘rsatadi. O‘qituvchilarning pedagogik
faoliyatida innovatsion texnologiyalardan foydalanish metodik jihatdan ham samarali
ekanligi aniglandi. O‘qituvchilar so‘rovnomalarida raqamli resurslar yordamida dars

rejasini moslashtirish va o‘quv jarayonini individuallashtirish imkoniyatlari yuqori
baholandi.
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Ammo tadqiqot davomida ayrim kamchiliklar ham aniqlangan. Xususan, ba’zi
o‘qituvchilar uchun ragamli platformalarni samarali qo‘llash bo‘yicha metodik
tayyorgarlik yetarli emasligi, shuningdek, ayrim maktablarda texnologik infratuzilma
va internet resurslarining cheklanganligi ta’lim sifatiga salbiy ta’sir qilmoqda. Bu
kamchiliklarni bartaraf etish uchun o‘qituvchilarga doimiy malaka oshirish kurslarini
tashkil etish va ta’lim muassasalarida zamonaviy texnologik baza yaratish zarur.

Natijalar shuni ko‘rsatadiki, O‘zbekistonning ta’lim tizimida innovatsion
texnologiyalar va raqamli resurslardan keng va tizimli foydalanish, shuningdek,
pedagoglarning metodik tayyorgarligini kuchaytirish orqali chet tilini o‘qitish sifatini
sezilarli darajada yaxshilash mumkin.

XULOSA VA TAVSIYALAR

Chet tili o‘gitishda innovatsion texnologiyalar va raqamli resurslardan
foydalanishning afzalliklari mavzusida olib borilgan tadqiqotlarimiz natijasida
quyidagi xulosalarni taqdim etamiz:

- ingliz tilini o‘qitishda innovatsion texnologiyalar va ragamli resurslarning
qo‘llanilishi o‘quvchilarning til o‘rganish jarayonida lingvistik ko‘nikmalarini,
xususan, nutq va tinglab tushunish sohalarida sezilarli darajada oshirishini ta’kidlash
zarur. Bu esa o‘quvchilarning mustaqil va faol o‘rganish faolligini rag‘batlantiradi;

- tadqiqot natijalari shuni ko‘rsatdiki, ragamli platformalar va interaktiv ta’lim
vositalaridan foydalanish o‘quvchilarda so‘z boyligini kengaytirish, grammatika va
kontekstga mos ifodalarni mustahkamlashga samarali ta’sir ko‘rsatmoqda;

- innovatsion texnologiyalar yordamida o‘qituvchilarning pedagogik
metodikasi yangilanib, ta’lim jarayonida individual va differensial yondashuvlarni
qo‘llash imkoniyati kengaydi. Bu esa har bir o‘quvchining qobiliyatiga mos ta’limni
tashkil etishda muhim omil bo‘lib xizmat qiladi;

- zamonaviy raqamli resurslar ta’lim sifatini oshirishda, o‘quvchilarning til
o‘rganishga bo‘lgan ijobiy motivatsiyasini kuchaytirishda katta ahamiyat kasb etadi,
bu esa natijada ta’lim samaradorligini yaxshilaydi;

- shu bilan birga, o‘qituvchilarning texnologik vositalarni yetarlicha chuqur
o‘zlashtirmasligi va resurslardan samarali foydalanmasligi muhim cheklovlarni
yuzaga keltirmoqda, bu esa pedagoglarning malakasini oshirish va metodik yordamni
kuchaytirishni talab qiladi.

Tadqiqgotimiz natijalari asosida quyidagi ilmiy — metodik tavsiyalar ishlab
chiqildi:

Birinchidan, ta’lim muassasalari darajasida ingliz tilini o‘qitishda innovatsion
texnologiyalar va raqamli resurslardan foydalanishni tizimli ravishda tashkil etish
uchun maxsus metodik komplekslar ishlab chiqilishi va amaliyotga joriy qilinishi
lozim.

Ikkinchidan, o‘qituvchilar uchun muntazam malaka oshirish kurslari tashkil
etilishi, bunda interaktiv va amaliy treninglar orqali raqamli savodxonlik darajasini
oshirish zarur.
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Uchinchidan, ta’lim jarayonida individual yondashuvni rivojlantirish
magqsadida o‘quvchilarning o‘quv faolligiga moslashtirilgan, moslashuvchan raqamli
platformalar va innovatsion ta’lim vositalarini keng joriy etish tavsiya qilinadi.

To‘rtinchidan, ota-onalar va boshga ta’lim ishtirokchilarini zamonaviy
texnologiyalar va ragamli resurslarning ingliz tilini o‘rganishdagi afzalliklari bilan
muntazam tanishtirish, ularning jarayonga faolligini oshirish muhim hisoblanadi.

Beshinchidan, innovatsion texnologiyalar va ragamli resurslarning ta’lim
samaradorligiga ta’sirini doimiy monitoring qilish uchun keng qamrovli baholash
tizimi tashkil etilishi kerak.

Oltinchidan, texnik va metodologik muammolarni bartaraf etish maqsadida
ta’lim muassasalarining infratuzilmasini yaxshilash, o‘qituvchilarni qo‘llab-
quvvatlash bo‘yicha strategik dasturlar ishlab chiqish zarur.

Ingliz tilini o‘gitishda innovatsion texnologiyalar va raqamli resurslardan
foydalanish o‘quvchilarning til o‘rganish samaradorligini sezilarli darajada oshiradi.
Zamonaviy ta’lim vositalari o‘quvchilarning lingvistik kompetensiyalarini
rivojlantirishda, mustaqil fikrlash va kommunikativ ko‘nikmalarini shakllantirishda
muhim rol o‘ynaydi. Shu bilan birga, pedagoglarning texnologik savodxonligini
oshirish va ta’lim infratuzilmasini yaxshilash ustuvor vazifa sifatida qolmoqda.
Ta’lim jarayoniga ragamli resurslarni integratsiya qilish, individual yondashuvni
kuchaytirish va metodik qo‘llab-quvvatlash samarali natijalar beradi.
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Annotatsiya: Ushbu maqola til o‘qitishda interfaollik metodlarining ahamiyati
va ularning o‘quvchilarda tanqidiy fikrlashni shakllantirishdagi rolini o‘rganadi.
Interfaollik metodlari o‘quvchilarning faol muloqotda ishtirok etishini ta’minlab,
ularni mustaqil fikrlovchi va bilim yaratuvchi shaxs sifatida rivojlantiradi. J. Dewey,
R. Paul va L. Elder kabi olimlarning fikrlariga asoslanib, tanqidiy fikrlash o‘quv
jarayonining muhim qismi ekanligi ko‘rsatib o‘tiladi. O‘zbek olimi A. Abduazizov
va N.Saidahmedova kommunikativ va interfaol metodlar orqali til o‘rganishda
tanqidiy fikrlashni rivojlantirishning samarali usullarini taklif qiladi. Magqola til
o‘qitishda interfaollik va tanqidiy fikrlashni birlashtirish orqali chuqur va ijodiy bilim
hosil qilishga e’tibor qaratadi.

Kalit so‘zlar: Interfaollik metodlari, tanqidiy fikrlash, til o‘qitish, mustaqil
fikrlash, mulogot, kommunnikativ yondashuv, faol o‘qitish, mashg‘ulotlar.

Abstract: This article examines the significance of interactive methods in
language teaching and their role in developing critical thinking skills among students.
Interactive methods engage learners in active communication, fostering their growth
as independent thinkers and knowledge creators. Drawing on the ideas of scholars
such as J. Dewey, R. Paul, and L. Elder, the article highlights critical thinking as an
essential component of the learning process. Uzbek researchers A. Abduazizov and
N.Saidahmedova propose effective approaches to cultivating critical thinking through
communicative and interactive techniques in language acquisition. The article
emphasizes integrating interactivity and critical thinking to achieve deeper and
creative learning outcomes.

Keywords: Interactive methods, critical thinking, language teaching,
independent thinking, communication, communicative approach, active learning,
lessons.

AnHOTaums: J[aHHAs cTaThsl M3ydaeT 3HAYCHHE WHTEPAKTUBHBIX METOJIOB B
0Oy4YEeHHH SI3bIKY U UX POJIb B POPMUPOBAHUU KPUTUUYECKOT'O MBIIUICHUS Y YYCHUKOB.
WNHuTepakTuBHBIE METOBI OOECIEYMBAIOT AKTUBHOE YYACTHE YYallUuXcsl B OOIIECHUH,
Pa3BUBAIOT WX KaK CaMOCTOSITEJNIbHBIX MBICIHUTENICH U CO3JaTelel 3HaHM.
OCHOBBIBAsICh Ha B3MISIAAX TakuX ydeHbix, kak Jlx. [eton, P. [lom u JI. Dngep,
MOJYEPKUBACTCS, YTO KPUTUYECKOE MBIIUICHUE SBJISETCS Ba)XXHOM YacThIO
oOpa3zoBarenpHOTO TMpolecca. Y30ekckue ydeHoie A. AOayasuzoB u H.
CaunxmenoBa npeiaratloT  3()(QEKTUBHBIE METOJbl Pa3BUTUS  KPUTHUUYECKOTO
MBIIUICHNAS Yepe3 KOMMYHHKATHBHBIE W WHTCPAKTHBHBIC TIOIXOIbI B H3yYEHUU
s3pika. CTaThsi oOpalaeT BHUMaHUE Ha CO3/IaHUE TITyOOKHWX W TBOPUECKUX 3HAHUU
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MyTeM OOBCIWHCHHUS HWHTEPAKTUBHOCTH W  KPUTHYECKOTO  MBINUICHHUS B
MPETOIABAHNUY SI3bIKA.

KirueBble c¢j10Ba: HWHTEPAKTUBHBIE METOAbI, KPUTUYECKOE MBIIUICHUE,
o0y4yeHHEe S3BIKYy, CaMOCTOSITEJIbHOE MBIIUICHUE, OOIICHUE, KOMMYHUKATHUBHBIN
MO/IXO0/1, aKTHBHOE 00yUYeHUE, 3aHITHSI.

Zamonaviy ta’lim jarayonida til o‘rganishning muvaffaqiyati o‘quvchining
faolligi, mustaqil fikrlashi va tanqidiy yondashuviga bog‘lig. Bugungi kunda
interfaol ta’lim texnologiyalari til o‘qitishda muhim ahamiyat kasb etmoqda. Til
o‘rganish faqat grammatik bilimlarni egallash emas, balki muloqotda mustaqil fikr
bildirish, muammolarni hal etish, va o0‘z pozitsiyasini himoya qila olish
ko‘nikmalarini ham o‘z ichiga oladi.

Asosiy qism

Til o‘qitishda interfaollik metodlari o‘quvchilarni faol muloqotga jalb etish,
ularning o‘zaro fikr almashish, bahslashish va hamkorlikda yechim topish
jarayonlarida erkin ishtirok etishlarini ta’minlashga xizmat qiladi. Bunday metodlar
ta’lim jarayonini fagat ma’lumot uzatishdan iborat bo‘lgan bir yo‘nalishli tizimdan
olib chiqib, o‘quvchini bilim yaratuvchi, izlanishchi va mustaqil fikr yurituvchi
subyekt sifatida shakllantirishga yordam beradi. Interfaollik o‘qituvchi va o‘quvchi
o‘rtasidagi muloqotning 1kki tomonlama tus olishini ta’minlaydi, bu esa
o‘rganilayotgan tilning amaliy qo‘llanilish darajasini sezilarli oshiradi. J. Dewey
ta’kidlaganidek, tanqidiy fikrlash inson tafakkurining asosiy omili bo‘lib, o‘quvchini
o‘ylash, tahlil qilish, xulosaga kelish va garor gabul qilish jarayonlariga faol jalb
etadi [1]. Deweyning fikricha, haqiqiy ta’lim o‘quvchini tayyor javoblarni yod
olishga emas, balki mustaqil fikrlashga, sabab va oqibatlar o‘rtasidagi bog‘liglikni
anglashga o‘rgatishi lozim. Shu ma’noda, tanqidiy fikrlash o‘quv jarayonining
ajralmas tarkibiy qismiga aylanadi.

Shuningdek, R. Paul va L. Elder fikricha, tanqidiy fikrlash shaxsni intellektual
jihatdan yetuk, dalillarga asoslangan, obyektiv qarorlar qabul qgila oladigan, mantiqiy
tafakkurga ega individ sifatida shakllantiradi [2]. Ularning yondashuvida tanqidiy
fikrlash insonni fagat o‘ylash emas, balki o‘z fikrini asoslab bera olish, dalillarni
tahlil etish va muqobil fikrlarni solishtira olish qobiliyatiga ega etadi.

O‘zbek olimlari ham bu masalaga alohida e’tibor qaratganlar. A.Abduazizov
o‘z tadqgiqotlarida interfaol metodlar orqali til o‘rganish jarayonida o‘quvchi
faolligini oshirish, muloqotda ishtirok etish darajasini kuchaytirish va mustaqil
fikrlashni rivojlantirishning dolzarbligini ta’kidlaydi [3]. Olimning fikricha,
o‘quvchilarga mustaqil tahlil qilish imkonini beruvchi mashg‘ulotlar ularning til
kompetensiyasini chuqurlashtiradi va ijodiy yondashuvni shakllantiradi.

Saidahmedova esa kommunikativ yondashuv asosida o‘quvchilarda tanqidiy
fikrlashni shakllantirishning samarali wusullarini ishlab chiggan [4]. U o‘z
tadqgiqotlarida muloqot, debat, rol o‘ynash, hamkorlikda o‘qish kabi metodlarning
o‘quvchilarda tahliliy va mustaqil fikrlashni rivojlantirishda katta rol o‘ynashini
ko‘rsatadi [4]. Uning ta’kidlashicha, o‘quvchilar o‘z fikrlarini dalillar bilan asoslash,
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boshqalarning fikrini tahlil qilish va munozaralarda qatnashish orqali tanqidiy
tafakkur ko‘nikmalarini amaliy shaklda rivojlantiradilar.

Shuningdek, D. Ubaydullaeva 2020 yilda o‘z tadqiqotlarida CLIL — Content
and Language Integrated Learning yondashuvi orqali til o‘rganishda interfaollik va
tanqidiy fikrlash ko‘nikmalarining birgalikda rivojlanishini asoslab bergan [5]. Unga
ko‘ra, fan va tilni integratsiyalash o‘quvchilarda analitik tafakkurni kuchaytiradi,
mantiqiy mushohada yuritish va dalillash ko‘nikmalarini shakllantiradi. Bu
yondashuv o‘quvchilarning nafaqat lingvistik bilimlarini, balki fanlararo bog‘liglikni
anglash, muammolarni hal etish va mustaqil xulosaga kelish qobiliyatini ham
rivojlantiradi. CLIL metodikasining samaradorligi shundaki, o‘quvchi bir vaqtning
o‘zida mazmunni o‘zlashtiradi va uni o°z tilida tahlil giladi, bu esa faol o‘rganish
mubhiti shakllanishiga olib keladi. Bundan tashqari, S. G‘ulomov 2018 yilda chop
etilgan “Innovatsion ta’lim texnologiyalari” asarida til o‘qitishda interfaollikni
ta’minlash uchun AKT — axborot-kommunikatsiya texnologiyalaridan foydalanish
tanqidiy fikrlashni rivojlantirishda muhim vosita ekanini ta’kidlagan [6]. Unga ko‘ra,
raqamli vositalar yordamida interaktiv mashg‘ulotlar tashkil etish o‘quvchilarni
jjodiy va tahliliy faoliyatga yo‘naltiradi. Masalan, onlayn testlar, multimediya
tagdimotlar va virtual muhitlarda muloqot qilish o‘quvchilarni faol ishtirokchi
sifatida jalb etadi, bu esa o‘z navbatida ularning mustaqil fikrlash va muammoli
vaziyatlarni hal etish ko‘nikmalarini mustahkamlaydi.

Xorijiy olimlar bilan bir qatorda, o‘zbek tadqiqotchilari ham til o‘qitishda
interfaollik va tanqidiy fikrlashni rivojlantirishni zamonaviy pedagogikaning muhim
yo‘nalishi deb bilishadi [7]. Bu esa milliy ta’lim tizimida ilg‘or xorijiy tajribalarni
mahalliy sharoitga moslashtirish zarurligini ko‘rsatadi. Xususan, tilni o‘qitishda
CLIL, problemali ta’lim, loyihaviy faoliyat va reflektiv yondashuv kabi metodlarni
uyg‘unlashtirish o‘quvchilarning kognitiv faolligini oshiradi. Shunday qilib, interfaol
va tanqidiy fikrlashga asoslangan yondashuvlar bugungi ta’lim jarayonining ajralmas
qismi sifatida, kompetensiyaga yo‘naltirilgan ta’lim modelining amaliy ifodasiga
aylanmoqda

Xulosa qilib aytganda, til o‘qgitishda interfaollik va tanqidiy fikrlashni
rivojlantirish o‘quvchilarning nafaqat lingvistik, balki ijtimoiy va intellektual
kompetensiyalarini ham oshiradi. Bu jarayon o‘qituvchilardan zamonaviy
yondashuvlarni qo‘llashni, o‘quvchilardan esa faol ishtirokni talab etadi. Shunday
qilib, interfaol va tanqidiy yondashuv asosida tashkil etilgan ta’lim jarayoni XXI asr
kompetensiyalariga ega bo‘lgan shaxsni shakllantirishga xizmat qiladi.

Foydalanilgan adabiyotlar
1. Dewey, J. (1933). How We Think. Boston: D.C. Heath and Company.
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Foundation for Critical Thinking.
3. Abduazizov, A. (2019). Til o‘qitishda interfaol metodlardan foydalanish
samaradorligi. Toshkent: O°zbekiston Milliy Universiteti nashriyoti.
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WIKI-TEXNOLOGIYALAR YORDAMIDA TEXNIK MUTAXASSISLAR
UCHUN INGLIZ TILI KOMMUNIKATIV KOMPETENSIYASINI
SHAKLLANTIRISH

Qodirova Nargiza Abdusalom qizi

Farg‘ona Davlat universiteti tayanch doktoranti
+998911187277

nargizaqodirova@gmail.com

Annotatsiya. Ushbu maqgolada texnika yo‘nalishidagi talabalar uchun ingliz
tili kommunikativ kompetensiyasini rivojlantirishda wiki-texnologiyalarning roli
tahlil qilinadi. Tadqiqotning maqgsadi — texnik yo‘nalish talabalari uchun ingliz tilini
o‘qitishda zamonaviy ragqamli vositalar orqali samarali kommunikativ muhit
yaratishdir. Tadqiqot jarayonida “kollektiv o‘rganish”, “refleksiya” va “hamkorlikda
yozuv” metodlari asosida mashg‘ulotlar tashkil etildi. Tajriba Farg‘ona davlat
texnika universiteti talabalari o‘rtasida o‘tkazildi. Natijalar shuni ko‘rsatdiki, wiki-
platformalardan foydalanish talabalar nutq faolligini oshiradi, texnik atamalarni
kontekstda qo‘llashni osonlashtiradi va ijodiy fikrlashni rag‘batlantiradi. Xulosa
sifatida, wiki-texnologiyalar ingliz tili o‘qitishning kommunikativ yondashuvini
kuchaytiruvchi samarali ragamli vosita sifatida tavsiya etiladi.

Kalit so‘zlar: ingliz tili o‘qitish, kommunikativ kompetensiya, wiki-
texnologiya, texnik ta’lim, ragamli savodxonlik.

Abstract. This article analyzes the role of wiki technologies in developing
English communicative competence among students of technical fields. The main
goal of the study is to create an effective communicative environment in English
language teaching through modern digital tools. The research was conducted at the
Fergana State Technical University, using methods such as “collaborative learning,”
“reflection,” and “peer writing.” The findings show that the use of wiki platforms
increases students’ speech activity, helps them use technical terminology in context,
and stimulates creative thinking. As a result, wiki technologies are recommended as
an effective digital tool to enhance communicative approaches in English language
education.

Keywords: English language teaching, communicative competence, wiki
technology, technical education, digital literacy.

AHHoTamusi. B cratbe aHamM3MpyeTcs pOJIb BUKU-TEXHOJOTHUH B Pa3BUTHH
KOMMYHHKAaTUBHOW KOMIIETEHIIMM TI0O aHIJIMHCKOMY SI3BIKY Y  CTY/ICHTOB
TeXHUYECKUX HampaBieHuid. Llenp wucciaemoBanusi — co3ganue 3 EeKTHBHON
KOMMYHHKATUBHOU CPEIbI MPH OOYYCHHH aHTIUHCKOMY SI3BIKY C HCITOJIb30BaHUEM
COBpPEMEHHBIX IM(MPOBBIX HHCTpyMEeHTOB. VccinenoBanue mnpoBeaeHo Ha Oasze
@DepraHckoro TOCYJApPCTBEHHOTO TEXHHUYECKOTO YHHUBEPCUTETa, C MPUMEHEHUEM
METO/IOB «COBMECTHOI'O O0YUYEHUs», «pe(IECKCUI» U «KOIa0OPAaTUBHOTO MUCHMaY.
Pesynprartel mokazanu, 4TO UCHOJIB30BAaHUE BUKU-IUIAT()OPM TMOBBHIIIAET PEUEBYIO
aKTUBHOCTH CTYJICHTOB, CIIOCOOCTBYET HNPUMCHCHHIO TEXHHUYCCKUX TEPMHHOB B
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KOHTEKCTE W pa3BUBAET TBOPUECKOE MEIIIICHHE. B 3akimrodueHrne oTmedaercsi, 4TO
BUKHU-TCXHOJIOTUU  SBISIIOTCA  3(PGEKTHBHBIM  ITU(OPOBBIM  HHCTPYMEHTOM IS
YCUJICHUSI KOMMYHUKAaTHUBHOTO MTOX0/1a B O0YYCHUH aHTITUHCKOMY SI3BIKY.

KiloueBble cJjioBa: mpemnofaBaHUE AHTJIMKACKOTO $S3bIKa, KOMMYHHKATHBHAS
KOMIICTCHIINS,  BHKH-TEXHOJIOTMH, TEXHHYECKOe  oOpazoBaHue, IMHU(poBas
TPaMOTHOCTb.

KIRISH

Zamonaviy texnik mutaxassis uchun ingliz tili fagat o‘qish yoki tarjima vositasi
emas, balki kasbiy muloqotning global tiliga aylangan. Texnika yo‘nalishidagi
mutaxassislar xalqaro hamkorlikda ishtirok etishlari, xorijiy adabiyotlarni o‘qishlari,
loyihalarda qatnashishlari va texnik hisobotlarni ingliz tilida tayyorlashlari zarur. Shu
sababli, texnika oliygohlarida ingliz tilini o‘qitish jarayonida kommunikativ
kompetensiyani shakllantirish eng muhim vazifalardan biri bo‘lib qolmoqda [1].

So‘nggi yillarda ta’lim jarayonida raqamli texnologiyalarning joriy etilishi,
xususan wiki-texnologiyalarning rivojlanishi bu sohada tub o‘zgarishlarga sabab
bo‘ldi [3]. Wiki-platformalar o‘quvchilarga birgalikda matn yozish, tahrir qilish, fikr
bildirish va onlayn muloqot olib borish imkoniyatini beradi. Bu jarayon
konstruktivistik yondashuvga asoslanadi, ya’ni talaba bilimni tayyor shaklda emas,
balki faol hamkorlik orqali o‘zlashtiradi [2]. Shunday qilib, wiki-texnologiyalar
ingliz tili o‘qitishning an’anaviy modelini interfaol va ijtimoiy o‘rganish modeliga
aylantiradi [4].

Bundan tashqari, kommunikativ kompetensiyani shakllantirish uchun til
o‘rganish jarayonida haqiqiy muloqot mubhitini yaratish muhimdir. Wiki-platformalar
bu imkoniyatni beradi: talabalar birgalikda texnik mavzularda maqolalar yozadi,
o‘zaro tahrir qiladi, texnik terminlarni izohlaydi va shu orqali real kontekstda
muloqotni o‘rganadilar [5]. Bu jarayon talabalarning ijodiy fikrlashini, tanqidiy
yondashuvini va o‘zaro mas’uliyatini rivojlantiradi.

Shuningdek, o‘qituvchi bu jarayonda an’anaviy bilim manbai emas, balki
maslahatchi va yo‘naltiruvchi rolini bajaradi. Wiki-muhitda o‘qituvchi talabalarning
individual faolligini kuzatadi, ularning hamkorlikdagi faoliyatini baholaydi va
reflektiv tahlil asosida rivojlanishga ko‘maklashadi [6]. Shu tariqa, ingliz tili
o‘qitishda wiki-texnologiyalar nafaqat texnik mutaxassislarning til kompetensiyasini,
balki ularning kasbiy muloqot madaniyatini, ijtimoiy adaptatsiyasini va raqamli
savodxonligini ham rivojlantiradi.

ADABIYOTLAR TAHLILI VA METODLAR

Tadqiqot Farg‘ona davlat texnika universitetining “Chet tillar” kafedrasi
bazasida o‘tkazildi. Tadqiqotda 2024-2025 o‘quv yilida tahsil olayotgan 1-2-bosqich
talabalardan 60 nafari ishtirok etdi. Ishtirokchilar ikki guruhga bo‘lindi:

- Nazorat guruhi — an’anaviy yozma va og‘zaki mashg‘ulotlarda qatnashdi,
darslarda darslik va og‘zaki suhbatlardan foydalandilar.

- Tajriba guruhi — wiki-platforma asosida ingliz tili mashg‘ulotlarini olib bordi,
u yerda talabalar birgalikda maqolalar yaratdilar, o‘zaro fikr bildirdilar va tahrir
jarayonida faol ishtirok etdilar.
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Tadqiqot uch bosqichda amalga oshirildi:

1. Tayyorgarlik bosqichi — talabalar wiki-muhit bilan tanishtirildi,
ro‘yxatdan o‘tkazildi va dastlabki diagnostik test o‘tkazildi.

2. Amaliy bosqich — mashg‘ulotlar “Collaborative Writing”, “Problem-
based tasks” va “Peer Review” metodlari asosida olib borildi [4].

3. Yakuniy bosqich — natijalar tahlil qilinib, kommunikativ
kompetensiyaning o‘sish darajasi baholandi.

Baholash jarayonida Common European Framework of Reference (CEFR)
mezonlari asosida talabalarning yozma va og‘zaki ko‘nikmalari tahlil qilindi [2]. Har
bir talaba faol ishtiroki, nutqdagi grammatik to‘g‘rilik, muloqotdagi aniqlik va
1jtimoiy moslashuv ko‘rsatkichlari bo‘yicha baholandi.

Metodologiya insonparvarlik tamoyiliga asoslangan bo‘lib, bunda o‘qituvchi va
talaba o‘rtasidagi hamkorlik, o‘zaro hurmat va ijodiy erkinlik ustuvor bo‘ldi [1].
Talabalarga shaxs sifatida yondashish, ularning fikrini qadrlash va ragamli muhitda
0°‘z imkoniyatlarini namoyon etishlariga sharoit yaratildi. Tadqiqot jarayonida “talaba
markazli ta’lim” tamoyili to‘liq qo‘llanildi, bu esa o‘rganish jarayonini tabiiy, erkin
va ijobiy muhitda kechishini ta’minladi.

NATIJALAR VA MUHOKAMA

Tajriba natijalari shuni ko‘rsatdiki, wiki-texnologiyalar asosida olib borilgan
mashg‘ulotlar talabalarning kommunikativ faoliyatini sezilarli darajada faollashtirgan
[3]. Tajriba guruhi ishtirokchilari darslarda faolroq gatnashgan, oz fikrini mustagqil
bayon etishdan cho‘chimagan va texnik mazmundagi matnlarni tahlil qilishda ancha
ishonchli bo‘lishgan.

O‘tkazilgan so‘rovnomalar va test natijalariga ko‘ra:

Talabalarning grammatik to‘g‘riligi o‘rtacha 21% ga oshgan;

Texnik mavzularda og‘zaki muloqotdagi faollik 33% ga oshgan;

Leksik boylik va terminlardan to‘g‘ri foydalanish 28% ga ko‘tarilgan;

[jodiy fikrlash va o‘zini ifoda etish ko‘rsatkichlari 25% ga yaxshilangan;

84% talaba wiki mubhitida ishlashni “erkin fikrlash, ijodiy yondashuv va
jamoaviy o‘rganish uchun qulay sharoit” sifatida baholagan.

O‘qituvchilar kuzatuvlari ham shuni tasdigladiki, wiki asosidagi darslar
talabalarda mas’uliyat hissi, hamkorlik madaniyati va reflektiv fikrlashni
shakllantirgan [6]. Natijada, kollektiv muhitda o‘zaro hurmat, muloqot madaniyati va
bir-biridan o‘rganish jarayoni rivojlangan.

Tajriba guruhi ishtirokchilarining yakuniy baholari nazorat guruhi natijalariga
nisbatan yuqori bo‘lib, bu wiki-texnologiyalar yordamida o‘qitishning amaliy
samaradorligini isbotlaydi [5].

XULOSA

Tadqiqot natijalari shuni ko‘rsatadiki, wiki-texnologiyalar asosida olib borilgan
ta’lim jarayoni texnika yo‘nalishidagi talabalar uchun nafaqat ingliz tilidagi
grammatik yoki leksik bilimlarni oshiradi, balki ularning shaxsiy ishonchi, ijodiy
fikrlash qobiliyati va kasbiy muloqot kompetensiyasini ham mustahkamlaydi [1], [3].
Talabalar oz fikrini ochiq ifoda etishni, boshqalar fikrini eshitishni va muhokama
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jarayonida dalil bilan isbotlashni o‘rganadilar. Bu esa ingliz tilini o‘rganish
jarayonini sun’iy mashg‘ulotdan haqiqiy muloqot tajribasiga aylantiradi.

Ushbu tadqiqot asosida texnik yo‘nalishdagi oliy ta’lim muassasalarida ingliz
tili o‘qitish jarayoniga wiki-texnologiyalarni keng joriy etish tavsiya etiladi. Bunday
yondashuv talabalar uchun hamkorlikda o‘rganish, erkin fikrlash va amaliy muloqot
ko‘nikmalarini rivojlantirish imkonini beradi. Shuningdek, o‘qituvchilarni ragamli
ta’lim texnologiyalari va kommunikativ metodlar bo‘yicha tayyorlash, baholash
tizimida ijodkorlik, muloqot madaniyati va mustaqil fikrlashni inobatga olish
maqgsadga muvofiqdir. Umuman olganda, wiki-texnologiyalarni o‘quv jarayoniga
integratsiya qilish nafagat til o‘rganishni, balki ragamli savodxonlik va kasbiy
mulogot madaniyatini ham rivojlantiradi.
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METOKOGNITIV YONDASHUYV ASOSIDA TALABALARDA YOZMA VA
NUTQ KO‘NIKMALARINI RIVOJLANTIRISH TEXNOLOGIYASI
(IQTISOD YO‘NALISHIGA INGLIZ TILINI O‘QITISH MISOLIDA)

Mamadjanova Shoxida Nemat qizi
Namangan davlat universiteti doktoranti

Annotatsiya: Mazkur ilmiy maqolada iqtisod yo‘nalishida tahsil olayotgan
talabalar uchun ingliz tilini o‘qitishda metakognitiv yondashuvlar asosida yozma va
og‘zaki nutq ko‘nikmalarini rivojlantirish texnologiyalari tahlil qilinadi. Yevropa
mamlakatlarida qo‘llanilayotgan ilg‘or pedagogik tajribalar asosida metakognitiv
strategiyalar — rejalashtirish, monitoring, refleksiya va o‘z-o‘zini baholash orqali
talabalarning mustaqil fikrlash va til kompetensiyasini shakllantirishga qaratilgan
usullar yoritiladi. Tadqiqotda talabalarning faol ishtirokini rag‘batlantirish, yozuv va
nutqdagi strukturaviy fikrlashni rivojlantirish va o‘rganilgan tilni kontekstda qo‘llash
bo‘yicha tavsiyalar beriladi.

Kalit so‘zlar: metakognitiv yondashuv, yozma ko‘nikma, nutqiy rivojlanish,
ingliz tili, iqtisod yo‘nalishi, refleksiya, 0‘z-0°zini baholash, Evropa tajribasi.

AHHOTamusi: B 1aHHOW Hay4yHOW cCTaThbe paccMaTpUBAIOTCS TEXHOJIOTUU
Pa3BUTHSI TUCBMEHHBIX U YCTHBIX PEUYEBBIX HABHIKOB HA OCHOBE METAKOTHUTHUBHOIO
nojaxoJa TMpu OOYYEHUH AaHTJIMHUCKOMY SI3BIKY CTYJCHTOB 93KOHOMHUYECKHX
HarmpaBieHuil. Ha ocHOBe mepenoBOro eBpOMECKOro IMeaarorndeckoro OIbITa
AHATM3UPYIOTCS CTPATErMM METAKOTHUTHUBHOTO OOy4YeHHS — IUIAaHUPOBAHMUE,
MOHUTOPUHI, pe(iekcuss W  CcaMOOILIeHKa, HalpaBJICHHbIE Ha  Pa3BUTHE
CaMOCTOSATEIILHOTO MBIIUICHUS W SI3bIKOBOM KOMIIETCHIIMHM CTYJIeHTOB. B pabote
MIPUBOISITCS PEKOMEHIAIMH M0 aKTHBH3AIUHA yYacTHsI CTYACHTOB, ()OPMHUPOBAHUIO
CTPYKTYPHOTO MBIIIJICHUS B PEYU W MMUCBMEHHOCTH, a TAK)KE MCIIOJIh30BAHHIO S3BbIKA
B IMTPO(ECCUOHATEHOM KOHTEKCTE.

KiioueBble cj10Ba: METaKOTHUTHUBHBIA TOJXOJl, ITHCHMCHHBIC HAaBBIKH,
pPa3BUTHE pEUYM, AHIVIMMCKUN A3BIK, IKOHOMHYECKOE HamlpaBleHHE, pediaekcus,
CaMOOLICHKA, €BPOIICUCKHUH OTIBIT.

Annotation: This scientific article explores technologies for developing
students’ writing and speaking skills in English based on a metacognitive approach,
specifically within economics-oriented higher education. Drawing on advanced
pedagogical practices from European countries, the article analyzes metacognitive
strategies such as planning, monitoring, reflection, and self-assessment, aiming to
foster learners’ independent thinking and linguistic competence. The study provides
recommendations for promoting active learner engagement, enhancing structured
thinking in writing and speech, and applying language use in professional economic
contexts.

Keywords: metacognitive approach, writing skills, speech development,
English language, economics field, reflection, self-assessment, European experience.
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Global ta’lim maydonida metakognitiv yondashuvlar zamonaviy o‘qitish va
o‘rganish metodologiyalarining ajralmas qismi sifatida keng e’tirof etilmoqda.
Aynigsa, Yevropa oliy ta’lim tizimida talabalar mustaqil ta’lim oluvchilar sifatida
qaraladi va bu o‘rinda 0‘z-o‘zini nazorat qilish, o‘quv jarayonini rejalashtirish,
monitoring qilish va baholash kabi metakognitiv strategiyalar muhim o‘rin tutadi.
Aynan metakognitiv yondashuvlar talabalarni chuqurroq o‘rganishga, analitik
fikrlashga va muloqotda faol ishtirok etishga undaydi. Ushbu ilmiy-obzornaya
maqolada Yevropa mamlakatlarida iqtisod yo‘nalishida ingliz tilini o‘qitishda yozma
va og‘zaki nutq ko‘nikmalarini rivojlantirish uchun metakognitiv yondashuv asosida
ishlab chiqgilgan texnologiyalar o‘rganiladi.

Tadqiqotlar shuni ko‘rsatmoqdaki, metakognitiv strategiyalarni o‘rgatish
nafaqat o‘quv natijalarining umumiy ko‘rsatkichlarini oshiradi, balki talabalar ongida
til o‘rganishga nisbatan ijobiy munosabatni ham shakllantiradi*. Masalan,
Niderlandiya va Shvetsiyada olib borilgan tadqiqotlar asosida talabalar yozma
ishlarda o°z-o‘zini tahlil qilish, fikrni rejalashtirish, va grammatik aniqlikni tekshirish
kabi amaliy qadamlarni o‘zlashtirgani aniqlangan. Ushbu strategiyalar ularda
mantiqiy fikrlash va strukturalangan yozuv madaniyatini shakllantirgan.

Angliyada olib borilgan eksperimental izlanishlar® shuni ko‘rsatadiki,
iqtisodiy matnlarni tahlil qilishda talabalar metakognitiv ko‘nikmalar yordamida
kontekstual tafakkurni rivojlantiradi, ya’ni ular terminologiyani nafaqat yodlaydi,
balki ularni real iqtisodiy holatlarda qo‘llashni o‘rganadi. Bu esa og‘zaki nutqda so‘z
boyligini oshirish, izchil fikr yuritish, ijtimoiy-iqtisodiy muammolarni muhokama
qilishda gatnashish imkonini beradi. Talabalar metakognitiv yondashuv orqali savol
berish, fikr bildirish, muhokama qilish va xulosalash kabi funksional nutq turlarini
faol gqo‘llay boshlagan.

Shuningdek, Germaniyada olib borilgan tadqiqotlarda® til o‘rganishda yozma
va og‘zaki topshiriqlarga oldindan reja tuzish, faol monitoring va o‘z natijalarini
baholash asosida yondashuv pedagogik texnologiyalarning ajralmas qismi sifatida
qo‘llanilmoqda. Bu yondashuv talabalarning o‘z ustida ishlashga bo‘lgan qiziqishini
oshirib, ularni hayotiy masalalarni tahlil qilishga undaydi.

Ushbu maqolada Yevropada ishlab chiqilgan va amaliyotda sinovdan o‘tgan
metakognitiv yondashuvga asoslangan texnologiyalarni taqqoslovchi tahlil gilinadi.
Shuningdek, iqtisod yo‘nalishida ingliz tilini o‘rgatishda talabalar yozma va og‘zaki
nutq ko‘nikmalarini tizimli rivojlantirishda metakognitiv metodlarning samaradorligi
ko‘rib chiqiladi. Bu usullar O‘zbekiston ta’lim tizimida, aynigsa ko‘p tilli muhitda
chet tillarni o‘qitishda keng joriy qilish uchun foydali tajriba sifatida qaraladi.
Magola so‘ngida esa pedagogik amaliyotda foydalanish mumkin bo‘lgan aniq
tavsiyalar shakllantiriladi.

4 Veenman, M.V.J., Wilhelm, P., Beishuizen, J.J. The relation between intellectual and metacognitive skills from a
developmental perspective // Learning and Instruction. — 2004. — Vol. 14(1). — P. 89—-109.

5 Oxford, R.L. Teaching and researching language learning strategies. — London: Routledge, 2011. — 375 b.

6 Schraw, G., Dennison, R.S. Assessing metacognitive awareness // Contemporary Educational Psychology. — 1994, —
Vol. 19. — P. 460-475.
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Ushbu ilmiy-obzor tadqiqoti Yevropa mamlakatlarida iqtisod yo‘nalishida
ingliz tilini o‘qitishda metakognitiv yondashuvlar asosida yozma va og‘zaki nutq
ko‘nikmalarini rivojlantirish bo‘yicha amalga oshirilgan ilg‘or tajriba va ilmiy
ishlanmalarni tahlil qilishga asoslanadi. Magsad — mavjud nazariy asoslar va amaliy
uslublarni tizimli ko‘rib chiqish orqali ularning samaradorligini baholash, taqqoslash
va O‘zbekiston ta’lim muhitida qo‘llash imkoniyatlarini aniqlashdan iborat.

Tadqiqotda deskriptiv-tahliliy metod asosiy uslub sifatida tanlandi. Bu usul
orqali nashr etilgan ilmiy maqolalar, eksperimentlar natijalari va o‘quv dasturlarining
hujjatli bazasi o‘rganildi. Tahlilga Germaniya, Angliya, Finlyandiya, Shvetsiya va
Niderlandiyada 2010-2023 yillar davomida chop etilgan 20 dan ortiq ilmiy maqola,
doktorlik dissertatsiyalari va xalqaro ta’lim forumlarining ma’ruzalari kiritildi.

Tanlab olingan manbalar Scopus, ERIC, Google Scholar va European Journal
of Education kabi ilmiy bazalardan olingan bo‘lib, ular faqat ingliz va nemis tillarida
yozilgan, ekspertlar tomonidan baholangan tadqiqotlar hisoblanadi. Har bir manbada
metakognitiv  strategiyalar  (rejalashtirish, monitoring, refleksiya), ularni
o‘quvchilarda shakllantirish metodlari, yozma va og‘zaki nutq ko‘nikmalariga ta’siri
ko‘rib chiqildi.

Tahlilda, shuningdek, ilg‘or universitetlarning (masalan, Cambridge,
Humboldt, Uppsala universitetlari) iqtisod yo‘nalishlarida ingliz tili kurslarida
foydalanilayotgan metakognitiv topshiriglar namunalari (portfolio, ese, og‘zaki
prezentatsiya) ham o‘rganildi. Ushbu metodlar asosida Yevropa o‘quvchilari
yozuvda strukturalash, kontekstual fikrlash va nutq muloqotini rivojlantirishga
qaratilgan yondashuvlardan qanday foydalangani aniqlab berildi.

ADABIYOTLAR TAHLILI

So‘nggi yillarda metakognitiv yondashuvlar Yevropa ta’lim tizimining
markaziy pedagogik konsepsiyalaridan biriga aylandi. Xususan, yozma va og‘zaki
nutq ko‘nikmalarini rivojlantirish bo‘yicha ingliz tilini o‘qitishda bu yondashuvlar
innovatsion vosita sifatida garalmoqda. Adabiyotlarni tahlil qilishdan ko‘zlangan
maqsad — metakognitiv strategiyalarning qanday nazariy asoslarga ega ekanini
aniqlash, ularni o‘rgatish metodikasini yoritish va amaliyotda qo‘llanish yo‘llarini
ko‘rsatishdir.

Flavell” tomonidan asos solingan metakognitsiya tushunchasi dastlab
psixologik sohada rivojlangan bo‘lsa-da, keyinchalik o‘quvchilarning bilim olish
jarayonida muhim omil sifatida ta’limga tatbiq etildi. Flavell metakognitsiyani
shaxsning o‘z bilimi haqida o‘y yuritishi, bu bilimni kuzatishi, rejalashtirishi va
boshqarishi qobiliyati sifatida ta’riflagan. Yevropa tadqiqotchilari, jumladan
Veenman, Wilhelm va Beishuizen®, bu tushunchani ta’limdagi o‘zlashtirish
jarayoniga nisbatan kengaytirgan: metakognitiv strategiyalar orqali talabalar o‘z
bilimlarini qanday samarali boshqarishni o‘rganadilar.

7 Flavell, J.H. Metacognitive aspects of problem solving / The Nature of Intelligence. — New York: L. Erlbaum
Associates, 1979. — S. 231-235.

8 Veenman, M.V.J., Wilhelm, P., Beishuizen, J.J. The relation between intellectual and metacognitive skills from a
developmental perspective // Learning and Instruction. — 2004. — Vol. 14(1). — P. 89-109.
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Yevropa universitetlarida yozma ko‘nikmalarni rivojlantirishda metakognitiv
strategiyalarning ta’siri chuqur o‘rganilgan. Oxford universitetida o‘tkazilgan
izlanishlarda, talabalar o‘zining esse yozish faoliyatini rejalashtirish, qoralama matn
tuzish, tahrirlash, o‘z-o°zini baholash strategiyalari orqali yuqori natijalarga erishgan.
Shvetsiya va Niderlandiya universitetlarida olib borilgan tadqiqotlarda esa yozma
topshiriqlar davomida refleksiya jurnallari va metakognitiv yozuvlar (metacognitive
writing logs) orqali talabalar yozuvdagi fikr izchilligi va aniq ifodalash
ko‘nikmalarini rivojlantirganlari qayd etiladi.

Masalan, Uppsala universitetida bosqichli yozuv modeli ishlab chiqgilgan
bo‘lib, bu modelga ko‘ra, har bir yozuv bosqichi uchun maxsus metakognitiv savollar
beriladi: "Nima haqgida yozmoqchiman?", "Men bu fikrni qanday asoslayman?",
"O‘quvchi bu matndan nimani tushunadi?" Ushbu savollar asosida talabalar har bir
yozuv bosqichida reflektiv yondashuv orqali o‘z ishlarini tahlil gilishga o‘rganadilar®.

Og‘zaki nutqda metakognitiv strategiyalarning qo‘llanilishi aynigsa muhim.
Germaniya va Daniyada olib borilgan eksperimentlar talabalar og*zaki chiqgishlaridan
oldin o‘z magqgsadlarini belgilashi, asosiy g‘oyalarni rejalashtirishi, suhbatda
foydalanadigan til vositalarini tanlashi va yakunida chiqishining samaradorligini
baholash strategiyalarini o‘zlashtirish orqali so‘zlashuv ko‘nikmalarini ancha
yaxshilaganini ko‘rsatadi.

Bunday natijalar metakognitiv rejalashtirish va monitoringning til
o‘rganishda qanday kuchli vosita bo‘lishini tasdiglaydi. Angliya, Finlyandiya va
Gollandiyada talabalar bilan olib borilgan tadqiqotlarda metakognitiv refleksiya,
ya’ni suhbatdan so‘ng o‘z nutqini tahlil qilish, eng samarali strategiyalardan biri
sifatida e’tirof etilgan. Cambridge universitetida talabalar og‘zaki prezentatsiyalarni
tayyorlashda avval o‘zlarini savol-javob vaziyatlariga qo‘yib, so‘ngra chiqishni
simulyatsiya qilish orqali metakognitiv monitoring va baholash bosqichlarini
o‘zlashtirishgan'®.

Iqtisodiy kontekstda ingliz tilini o‘rgatishda til nafaqat kommunikativ vosita,
balki kasbiy tafakkurning ifodasi sifatida qaraladi. Bu holatda metakognitiv
strategiyalar nafaqat til o‘rganishni, balki iqtisodiy matnni tushunish, tahlil qilish va
argumentatsiya qilishni ham o°‘z ichiga oladi. Yevropa universitetlarida
foydalanilayotgan CLIL (Content and Language Integrated Learning) yondashuvi
metakognitsiyani til va kasbiy bilimni uyg‘unlashtirish vositasi sifatida qo‘llaydi'!.

Masalan, Humboldt universitetida iqtisod fanlariga oid ingliz tilidagi matnlar
asosida tahliliy esse yozish topshiriglari beriladi va ularning har bir bosqichi
metakognitiv izohlar bilan boyitiladi. Talabalar: “Bu dalil mening tezisimga qanday
bog‘liq?”, “Bu misol qanday statistik asosga ega?” kabi savollar yordamida yozuvda
analitik yondashuvni rivojlantiradi. Bu wusul, shuningdek, talabalarni mantiqiy

° Boekaerts, M. Self-regulated learning: A new concept embraced by researchers, policy makers, educators, teachers,
and students // Learning and Instruction. — 2012. — Vol. 22(4). — P. 273-275.

10 Efklides, A. Interactions of metacognition with motivation and affect in self-regulated learning: The MASRL model
// Educational Psychologist. — 2011. — Vol. 46(1). — P. 6-25.

' Coyle, D., Hood, P., Marsh, D. CLIL: Content and Language Integrated Learning. — Cambridge: Cambridge
University Press, 2010. — 184 b.
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fikrlashga, iqtisodiy tushunchalarni izchil va dalillangan tarzda ifodalashga
tayyorlaydi.

So‘nggi yillarda ragamli texnologiyalarning jadal rivojlanishi metakognitiv
strategiyalarni virtual ta’lim mubhiti orqali ham qo‘llash imkonini yaratdi. Moodle,
Edmodo, Google Classroom va boshga platformalarda o‘z-0°‘zini baholash jadvallari,
refleksiya jurnallari va peer-review vositalari metakognitiv strategiyalarni o‘rganish
uchun qulay imkoniyat yaratmoqda'?.

Masalan, Finlandiyada amalga oshirilgan loyiha davomida talabalarga har bir
darsdan so‘ng elektron refleksiya yozuvlari topshiriladi. Bu yozuvlar yordamida
talabalar o‘z ishtirokini tahlil giladi, nimalarni tushunganini, nimada giynalganini, va
kelasi safar qanday strategiya qo‘llashni yozib boradi. Ushbu jarayon doimiy
refleksiya orqali 0‘z-0°zini o‘rganish va boshqgarish ko‘nikmasini mustahkamlaydi.

Ko‘pgina tadqgiqotlar talabalar tomonidan metakognitiv yondashuvlarning
jjobiy baholanganini tasdiqlaydi. Talabalar bu yondashuvlar yordamida bilimni
yanada ongli va nazoratli tarzda egallashlarini ta’kidlashadi. Ko‘pchilik talaba
metakognitiv savollar ularga darsni qanday tayyorlash, nutqni qanday shakllantirish
va fikrni qanday ifodalash kerakligini chuqurroq tushunishga yordam berganini
bildirgan.

Yevropa bo‘yicha gamrovli tadqiqot shuni ko‘rsatadiki, metakognitiv
yondashuvlar bo‘yicha o‘quvchilarni maxsus o‘rgatish, aynigsa akademik yozuv va
muloqgotda sezilarli sifatli sakrashlar keltirgan. Bu tajriba O‘zbekiston kabi ko‘p tilli
ta’lim muhitida ham katta istigbolga ega.

MUHOKAMA

Metakognitiv yondashuvlar zamonaviy ta’lim metodologiyasida chuqur o‘rin
egallagan bo‘lib, ularning samaradorligi ko‘plab Yevropa mamlakatlarida amaliyotda
tasdiglangan. Ushbu bo‘limda ingliz tilini iqtisod yo‘nalishida o‘qitish doirasida
metakognitiv strategiyalarning yozma va og‘zaki ko‘nikmalarni rivojlantirishdagi
o‘xshashlik va farqlari tahlil qilinadi. Muqoyasa, asosan, Germaniya, Angliya,
Finlyandiya, Niderlandiya, Shvetsiya va Frantsiya ta’lim amaliyoti asosida olib
boriladi.

Umumiyliklar: Yevropa yondashuvlaridagi o‘xshash jihatlar

a) Nazariy asos va pedagogik konsepsiya: Yevropa mamlakatlarining
aksariyati metakognitiv strategiyalarni ta’limga integratsiya qilishda Flavell,
Zimmerman, Schraw va Dennison singari nazariyotchilarning ishlanmalariga
tayangan. Barcha mamlakatlarda metakognitsiya o‘quvchi shaxsining o‘z o‘quv
jarayonini boshqarish va baholash qobiliyati sifatida qaraladi. Bu, o‘z navbatida,
talabalarni bilimni chuqurroq anglash, o‘z o‘rganish jarayonini ongli tarzda
rejalashtirish va natijalarni tahlil qgilishga undaydi.

b) Yozma va nutq ko‘nikmalarini bosqichli shakllantirish: Yozma va og‘zaki
ko‘nikmalarni rivojlantirishda barcha tahlil qilingan mamlakatlar metakognitiv
jarayonlarni bosqichma-bosqich shakllantirish yondashuvini tanlaydi. Har bir dars

12 Winne, P.H., Hadwin, A.F. The weave of motivation and self-regulated learning // Motivation and self-regulated
learning. — New York: Routledge, 2013. — P. 297-314.
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jarayonida o‘quvchi o°z niyatini belgilaydi (rejalashtiradi), faoliyatni amalga oshiradi
(monitoring qiladi), yakunda esa o°‘z chiqish yoki yozma ishini tahlil qiladi
(refleksiya qiladi).

c) Ragamli muhitda refleksiya va o°z-o°zini baholash: Metakognitiv
strategiyalarni amaliyotga tatbiq qilishda deyarli barcha Yevropa mamlakatlari
ragamli texnologiyalar — LMS platformalar (Moodle, Google Classroom), refleksiya
jurnallari, bloglar va peer-review vositalaridan foydalanishadi.

d) Kontekstual yondashuv: Til o‘rgatish iqtisodiy matnlar asosida olib
boriladi, bu esa tilni nazariy emas, balki kasbiy kontekstdagi real kommunikativ
vosita sifatida o‘zlashtirishni ta’minlaydi. Masalan, Angliya va Niderlandiya
universitetlarida talabalar iqtisodiy maqola yozish yoki nutqiy prezentatsiya qilishdan
avval o‘z harakat rejasini tuzadi, til vositalarini tahlil qiladi, so‘ngra ushbu
strategiyalar asosida chiqish qiladi yoki yozadi.

Farqgliliklar: Yondashuvlar orasidagi metodik tafovutlar

a) Germaniya: Tizimli bosqichlashgan model: Germaniya ta’lim tizimi, xususan,
Humboldt va Bremen universitetlarida metakognitiv strategiyalarni “siklik modellar”
asosida joriy etadi. Har bir bosqich (rejalashtirish — monitoring — tahlil — baholash)
aniq ko‘rsatmalar va me'yoriy savollar bilan rasmiylashtirilgan. Darsliklar va
mashqglar ham ushbu tsikl asosida tuzilgan bo‘lib, talabalar har safar bir xil
metakognitiv algoritm bo‘yicha faoliyat yuritadilar. Bu tizim o‘quvchida mustahkam
strukturaviy fikrlashni shakllantiradi, lekin ayni vaqtda ijodiy yondashuvni cheklashi
mumkin.

b) Angliya: Moslashuvchan refleksiv yondashuv: Britaniya universitetlarida
(Cambridge, UCL, LSE) metakognitiv strategiyalar ancha moslashuvchan tarzda olib
boriladi. Talabalar mustaqil ravishda o‘z metakognitiv strategiyalarini ishlab
chigishadi, reflektiv yozuvlar orqali o‘z uslubini topadilar. Bu yondashuv ijodiy
fikrlash, nuqtai nazarni ifodalash va kritik yondashuvni rag‘batlantiradi. Shu bilan
birga, bu erkinlik ayrim talabalarda strukturaviy izchillik yetishmovchiligiga olib
kelishi mumkin.

c) Finlyandiya: Kollektiv metarefleksiya: Finlyandiyada (Aalto va Helsinki
universitetlari) metakognitiv strategiyalar individual emas, balki guruhda amalga
oshiriladi. Talabalar guruhiy refleksiya sessiyalarida o‘z fikrlarini aytadilar,
muammolarini baham ko‘radilar va birgalikda strategiyalarni ishlab chiqadilar.
Ushbu yondashuv ijtimoiy ko‘nikmalar, empatiya va tanqidiy tinglashni rivojlantiradi.
Ammo individual o‘zlashtirish darajasi ba’zan past bo‘lishi mumkin.

d) Frantsiya: Akademik yozuvga yo‘naltirilgan metakognitsiya: Frantsuz
universitetlari Sorbonna, Grenoble Alpes metakognitiv yondashuvni ko‘proq
akademik yozuv doirasida qo‘llaydi. Ular talabalarni ilmiy ese, diplom ishi va
maqola yozish uchun strukturalashgan tahliliy strategiyalarga o‘rgatadilar. Biroq,
og‘zaki nutq bo‘yicha strategiyalar ikkinchi planda qolgan. Bu esa so‘zlashuv
kompetensiyasini rivojlantirishni cheklashi mumkin.

Yozma ko‘nikmalar metakognitiv yondashuvda ko‘proq tahlil, tuzilma,
faktlarga asoslash, sintaktik moslik kabi elementlarni rivojlantiradi. Nutq
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ko‘nikmalarida esa metakognitsiya ko‘proq oldindan tayyorgarlik, asosiy fikrlar,
intonatsiya, kommunikativ vaziyatni tahlil qilishga yo‘naltiriladi. Barcha Yevropa
mamlakatlari bu ikki turdagi ko‘nikmani alohida metodik vositalar orqali o‘rgatadi,
biroq ular o‘rtasida integratsiyani har kim o‘zcha tushunadi.

Misol uchun, Angliyada yozma va og‘zaki ko‘nikmalarni parallel ravishda
o‘rgatish mavjud: talaba esse yozadi va shu mavzuda og‘zaki nutq ham tayyorlaydi.
Germaniyada esa avvalo yozma malaka shakllantiriladi, keyin og‘zaki topshiriglar

beriladi. Finlyandiyada bu ikki tur o‘zaro uyg‘unlashtirilgan holda — biri
ikkinchisini to‘ldiruvchi shaklda olib boriladi.
XULOSA

Yevropa mamlakatlarida iqtisod yo‘nalishida ingliz tilini o‘qitishda
metakognitiv yondashuvlar asosida yozma va og‘zaki nutq ko‘nikmalarini
rivojlantirish bo‘yicha olib borilgan tadqiqotlar va amaliyotlar chuqur tahlil qilindi.
Ushbu tahlil natijalari metakognitiv strategiyalar talabalar uchun ingliz tilini
o‘rganish jarayonida mustaqil fikrlash va o0°z-0‘zini boshqarish qobiliyatlarini
oshirishda muhim rol o‘ynashini ko‘rsatmoqda.

Yozma ko‘nikmalarni rivojlantirishda metakognitiv strategiyalar, xususan,
rejalashtirish, monitoring va refleksiya, talabalar tomonidan muvaffaqgiyatli
qo‘llanilmoqda. Tadgiqotlar shuni ko‘rsatadiki, bu strategiyalar talabalarni o‘z
yozuvlarini ongli ravishda rejalashtirish, yozish jarayonida o°z faoliyatlarini kuzatish
va yakunida o‘z ishlarini tahlil qilishga undaydi. Bu esa yozma ishlarning sifatini
oshirishga olib keladi. Masalan, Flavell (1979) tomonidan asos solingan
metakognitsiya tushunchasi talabalarni o‘z bilimlarini ongli tarzda boshqarishga
o‘rgatadi. Og‘zaki nutq ko‘nikmalarini rivojlantirishda ham metakognitiv
strategiyalar muhim ahamiyatga ega. Talabalar og‘zaki chiqgishlardan oldin o‘z
magqsadlarini belgilash, asosiy g‘oyalarni rejalashtirish, suhbatda foydalanadigan til
vositalarini  tanlash va yakunida chiqishining samaradorligini baholash
strategiyalarini o‘zlashtirish orqali so‘zlashuv ko‘nikmalarini ancha yaxshilaganini
ko‘rsatadi. Bu esa ularni real kommunikativ vaziyatlarda muvaffaqiyatli ishtirok
etishga tayyorlaydi.

Ko‘pgina tadqgiqotlar talabalar tomonidan metakognitiv yondashuvlarning
jjobiy baholanganini tasdiqlaydi. Talabalar bu yondashuvlar yordamida bilimni
yanada ongli va nazoratli tarzda egallashlarini ta’kidlashadi. Ko‘pchilik talaba
metakognitiv savollar ularga darsni qanday tayyorlash, nutqni qanday shakllantirish
va fikrni ganday ifodalash kerakligini chuqurroq tushunishga yordam berganini
bildirgan.

O‘zbekiston ta’lim tizimi uchun tavsiyalar

Yevropa tajribasi asosida O‘zbekiston ta’lim tizimida quyidagi tavsiyalarni
amalga oshirish mumkin:

1. Metakognitiv strategiyalarni o‘quv dasturlariga integratsiya qilish: Talabalarni
rejalashtirish, monitoring va refleksiya kabi metakognitiv strategiyalarni
o‘rgatish orqali ularning mustaqil o‘rganish qobiliyatlarini rivojlantirish.
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2.  Ofqituvchilarni  malakasini  oshirish: ~ O‘qituvchilarga  metakognitiv
strategiyalarni o‘rgatish va ularni dars jarayonida qo‘llash bo‘yicha treninglar
tashkil etish.

3. Talabalar fikrini inobatga olish: Talabalar tomonidan metakognitiv
yondashuvlarning samaradorligi haqida fikr-mulohazalarni yig‘ish va ularni
ta’lim jarayonini takomillashtirishda foydalanish.
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Abstract: This paper investigates how digital storytelling contributes to the
development of critical and communicative thinking skills in secondary-school EFL
learners. Based on classroom observations at Secondary School No. 5 in Namangan
(20242025 academic year) and a synthesis of international research, it analyses how
multimedia storytelling platforms (Canva Video, Padlet Stories, Narakeet) promote
reflection, problem-solving, and creativity. Findings reveal that guided digital
storytelling improves analytical speech, peer interaction, and confidence.

Keywords: digital storytelling, critical thinking, communication, EFL,
technology-enhanced learning.

Annoranusi: B crtatee paccmaTpuBaeTcsi BIMAHUE [TUGPOBOTO CTOPUTEIIMHTA
Ha Pa3BUTHC KPUTUYECKOTO W KOMMYHHUKATHBHOTO MBINUICHUS YYaIlIUXCs TpU
oOydyeHHM aHrauiickoMy s3biky. Ha ocHoBe HaOmoaenuii B mkoie Ne 5 ropojga
Hamanran (20242025 y4. ron) v aHaiu3a 3apyOeXHbIX HMCCIIECIOBAHUN MOKa3aHo,
YTO MYJbTUMEIUNUHBIE pacckas3bl yepe3 miargopmel Canva Video, Padlet Stories,
Narakeet cTuMynupyroT aHanus, pedIeKCUI0 U COBMECTHOE 0OyueHue. Pe3ynbrarsl
MOJITBEPXKIAIOT POCT OCO3HAHHOCTH, YBEPEHHOCTH M PEYEBOM aKTUBHOCTH.

KiaroueBbie ciaoBa: 1upoBOil CTOPUTEIUIUHT, KPUTHUYECKOE MBIIIJICHUE,
KOMMYHHKaTHUBHBIC yMeHHs, EFL, HHHOBaIlMOHHBIE TEXHOJIOTHH.

Annotatsiya: Maqolada ragqamli hikoya yaratish (digital storytelling)
texnologiyasining  o‘quvchilarda  tanqidiy va  kommunikativ  tafakkurni
rivojlantirishdagi ahamiyati tahlil qilinadi. Namangan shahar 5-maktabida (2024—
2025 o‘quv yili) o‘tkazilgan kuzatuv hamda xalqaro pedagogik tadqiqotlar asosida
Canva Video, Padlet Stories, Narakeet platformalarining ijodkorlik, muammoli
fikrlash va nutq ravonligiga ta’siri yoritiladi. Natijalar texnologiyadan foydalanish
o‘quvchilarni mustagqil fikrlashga undashini ko‘rsatadi.

Kalit so‘zlar: ragamli hikoya, tanqidiy fikrlash, nutq ko‘nikmasi,
kommunikativ ta’lim, texnologiya.
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INTRODUCTION

Modern English-language teaching requires learners not only to communicate
fluently but also to think critically. Traditional drills rarely foster reasoning or self-
expression. Digital storytelling (DST) integrates language practice with creativity,
encouraging students to analyse, decide, and reflect while producing their own stories
[1].

Within Uzbekistan’s “Digital Education 2030 and State Curriculum for Foreign
Languages (2022), the emphasis has shifted to competence-based learning and
technology integration [2]. In Namangan Secondary School No. 5, teachers
introduced DST projects for 9th-grade students during the 2024—2025 academic year
to strengthen speaking skills and critical awareness. The study seeks to determine
how DST affects students’ analytical speech, decision-making, and peer
communication.

LITERATURE REVIEW

Robin (2016) defines DST as a pedagogical method combining narrative,
images, and sound to build deep learning connections [3]. According to Yang (2022),
digital narratives allow learners to interpret problems from multiple angles,
promoting critical thinking [4]. Hidayati (2021) emphasises that story-creation tasks
help learners connect language with real-life contexts and values [5].

Vygotsky’s theory of social constructivism [6] and Bloom’s taxonomy [7]
provide the psychological basis for DST: it develops higher-order thinking through
creation and evaluation. Krashen (1985) adds that meaningful input enhances
motivation [8]. Recent OECD and UNESCO reports confirm that multimedia
learning stimulates collaborative and intercultural skills [9].

Despite many studies on speaking improvement, few address critical thinking
outcomes in secondary EFL contexts in Uzbekistan. This research fills that gap.

METHODOLOGY

Context and participants. The study was conducted at Secondary School No. 5,
Namangan, during the 2024-2025 academic year. Participants were 27 students
(aged 14—15) from three 9th-grade groups. English was taught four hours weekly.

Design and procedure. A five-week DST project was implemented. Students
worked in small groups to create short digital stories (1-2 minutes) on the theme
“My Community, My Voice.” They used Canva Video for slides, Narakeet for voice-
overs, and Padlet Stories for peer feedback.

The process followed these stages: topic selection — storyboarding — script
writing — recording — editing — presentation.

Data collection tools

Data were collected through:
o Classroom observation checklists (fluency, interaction, reasoning);
o Student reflection journals;
« Post-project questionnaires (5-point Likert scale);
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Teacher interviews (qualitative feedback).

Data analysis. Quantitative data were analysed through descriptive statistics
(mean scores and percentage change). Qualitative responses were coded for themes:
creativity, critical awareness, confidence, and collaboration.

RESULTS

Quantitative findings

Table 1. Quantitative findings on students’ progress in speaking and Thinking
Indicators

Indicator Pre-project (%) | Post-project (%) | Improvement
Fluency 52 85 +33
Pronunciation accuracy 48 79 +31
Critical reasoning in speech | 44 81 +37
Peer interaction 57 88 +31

Source: classroom observation and student questionnaires, Secondary School No. 5,
Namangan, 2024-2025.

Students showed strong growth in reasoning and interaction. Average
confidence in public speaking rose from 2.9 to 4.4 (on a 5-point scale).

Qualitative observations. Students reported that storyboarding required them
to analyse problems and decide on solutions before speaking. One learner noted: > “I
began thinking why my story matters to others — not just how to say it.” Teachers
observed that students started using connectors (‘however’, ‘therefore’) and
expressing opinions with supporting arguments.

DISCUSSION

The results support previous findings that DST enhances both language and
cognitive skills [3],[4]. Through narrative creation, students move from passive
repetition to active construction of meaning. According to Vygotsky’s zone of
proximal development, collaborative storytelling acts as a scaffold for critical
thinking [6].

Technology served as a catalyst for engagement. The use of visual and audio
elements helped lower affective filters [8], making learners more confident. However,
the teacher’s role remained essential in guiding evaluation and reflection. As
Abdurazakova remarked, “Without teacher feedback, stories remain digital but not
developmental.”

The study also confirms that DST aligns with the 21st-century framework of
4C skills — critical thinking, communication, collaboration, and creativity [10].
Challenges included limited devices and time for editing, but peer learning mitigated
these issues. The Namangan context shows that innovation is possible even with
basic resources when students are motivated.

CONCLUSION
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Digital storytelling proved to be a scientifically grounded method to enhance
critical and communicative thinking in EFL students. It develops linguistic accuracy
and intellectual curiosity simultaneously. The case of Namangan Secondary School
No. 5 demonstrates that when students create digital stories, they learn to reason,
evaluate, and speak with purpose.

Future studies should expand the sample size and apply mixed-methods design
to measure long-term impact on critical literacy. Teacher training programs are
encouraged to include digital storytelling modules as part of reflective practice.
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THE IMPACT OF DIFFERENTIAL APPROACH IN FOREIGN LANGUAGE
TEACHING ON THE KNOWLEDGE OF PRIMARY SCHOOL STUDENTS

Toshmatova Madinakhon Kodirovna
Student of Namangan State Pedagogical Institute

Annotation: This article analyzes the theoretical and methodological
foundations of the differential approach in teaching English to primary school
students and its effectiveness in the educational process. Within the scope of the
research, the optimization of the language learning process is demonstrated by taking
into account the individual characteristics and abilities of students through the
differential approach. The results of experimental work clearly confirmed the
positive impact of the pedagogical strategy on the development of students' linguistic
skills, enhancement of communicative competence, and strengthening of motivation
in education. Additionally, the methodological preparedness of teachers and their
practical skills in using educational technologies were studied. The article also
presents problems encountered in implementing the differential approach and
suggestions for overcoming them.

Keywords: communication, differentiation, linguistic, competence, pedagogy,
individualization, motivation and methodology.

Annotatsiya: Ushbu maqolada boshlang‘ich sinf o‘quvchilariga ingliz tilini
o‘qitishda differensial yondashuvning nazariy-metodik asoslari va uning ta’lim
jarayonidagi samaradorligi tahlil qilingan. Tadqiqot doirasida differensial yondashuv
orqgali o‘quvchilarning individual xususiyatlari va qobiliyatlari hisobga olinib, til
o‘rganish jarayonining optimallashtirilishi ko‘rsatilgan. Eksperimental ishlar
natijalari pedagogik strategiyaning o‘quvchilarning lingvistik ko‘nikmalarini
rivojlantirish, kommunikativ kompetensiyani oshirish va ta’limda motivatsiyani
mustahkamlashga ijobiy ta’sirini aniq tasdigladi. Shuningdek, o‘qituvchilarning
metodik tayyorgarligi va ta’lim texnologiyalaridan foydalanish bo‘yicha amaliy
ko‘nikmalari o‘rganilgan. Maqolada differensial yondashuvni joriy etishda yuzaga
keladigan muammolar va ularni bartaraf etish bo‘yicha takliflar ham keltirilgan.

Kalit so‘zlar: kommunikatsiya, differensializatsiya, lingvistik, kompetensiya,
pedagogika, individualizatsiya, motivatsiya, metodiologiya.

AHHoTanusi: B 1aHHO# cTaThe MpoaHATN3UPOBAHBI TEOPETUKO-METOANUECKUC
OCHOBBI (D (PEepEeHITUPOBAHHOTO TOJAX0Aa B OOYYEHUH AaHTIMHCKOMY SI3BIKY
yYanmxcs HadallbHBIX KJIACCOB, a TaKXke ero 3(()EeKTHBHOCTh B yUEOHOM IIpoIlecce.
B pamkax mccnenoBaHus MOKa3aHO, KaK C YYETOM MHIAMBUAYAIbHBIX 0COOCHHOCTEH
U CIOCOOHOCTEH ydaliuxcsi ¢ MoMOIbl0 U PepeHIMPOBaHHOTO MOAX0Aa MOXKHO
ONTHMHU3HUPOBATh TPOIECC M3YUCHHUS S3bIKA. Pe3ylbTaThl 3KCIEPUMEHTAIBHON
paboTel yOeauTeNnbHO JIOKa3add IOJOXHUTEIbHOE BIWSHUE TI€IarOrHYeCKOn
CTpaTerMd Ha Pa3BHTHC JIMHIBUCTHUYCCKHX HABBIKOB YYAIlIMXCS, IMOBBIIICHUE HX
KOMMYHHKATHBHOW KOMITETEHIIMM M YKPEIUICHHEC MOTHBAIMU K 0OydeHHIo. Takke
OBLTM M3yYCHBl NMPAKTUICCKNE HABBIKM YUHUTENEH MO METOAMYECKOMN IMOATOTOBKE U
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MCIIONIb30BAaHUIO0 00pa30BaTENbHBIX TEXHOJIOTHUH. B cTaThe mpHuBEACHBI MPOOIEMBI,
BO3HUKAIOIINE TPH BHEAPEHUM Au(PepeHIInpOoBaHHOTO MOAX0a, U MPEATOKEHUS
10 UX YCTPAHEHHUIO.

KiroueBble ciaoBa: KOMMYyHUKalus, audQepeHnanus, JIMHTBUCTHKA,
KOMIIETEHLINSL, TIEAATOTMKA, WHAUBUIYATH3ALNS], MOTUBALINSL, METOIOJIOTHS.

INTRODUCTION

Modern pedagogical research proves that students' learning outcomes can be
improved by applying individual approaches in the educational process.In particular,
introducing a differentiated approach in the field of foreign language teaching, taking
into account the psycholinguistic, age, and cognitive characteristics of primary
school students, can significantly improve the quality of the educational process.This
approach fosters a learning environment tailored to each student's language
acquisition pace, stylistic needs, and individual developmental level.

At the initiative of the President of the Republic of Uzbekistan Shavkat
Miromonovich Mirziyoyev, reforms being implemented in the field of education aim
to bring the quality of foreign language teaching to a new level.Specifically,
Resolution No. PQ-5117 of May 19, 2021 [1] identifies the implementation of
modern methodological approaches to teaching foreign languages, including English,
from an early age, including differentiated instruction, as an important task in the
educational process.

Modernizing education, revising curricula based on student-centered
approaches, and widely applying student-centered methods in pedagogical activities
are recognized within Uzbekistan's strategic development plans.In particular, the
"New Uzbekistan Development Strategy - 2022 - 2026" [2] and the "Concept for the
Development of Public Education" [3] highlight the need to introduce modern
pedagogical technologies in teaching foreign languages and to implement individual
and differential approaches.

Furthermore, current scientific research based on foreign experience and local
practice demonstrates the positive impact of a differentiated approach on the English
language acquisition of primary school students.This approach leads to the
development of language competence, increased motivation, and improved learning
outcomes among students through personalized education tailored to individual needs
and abilities [4].

LITERATURE REVIEW AND METHODS

Applying a differentiated approach in teaching a foreign language, particularly
English, in primary education, taking into account the individual needs and
capabilities of students, serves to increase the effectiveness of the educational
process. In recent years, scientific research conducted by Uzbek scientists on this
approach has been creating important theoretical and practical foundations for the
development of language teaching methodology designed for primary school students.

Including Doctor of Pedagogical Sciences R.In her monograph
"Psycholinguistic foundations of teaching foreign languages in elementary grades,"
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Yoldosheva substantiates the necessity of a differential approach by deeply analyzing
students' age characteristics, memory mechanisms, and factors influencing the
assimilation of language materials [5]. Accordingly, each student's learning speed,
auditory and visual perception characteristics, as well as socio-psychological factors,
may differ in learning English, and tailored approaches to these differences will
increase effectiveness.

Also, pedagogical scientist Z.Karimova's research, "Methodological
foundations of an individual approach in foreign language teaching," details the
methodology of applying a differential approach in developing the language
competencies of primary school students. The author identifies the differences
between individual and differential approaches, emphasizing the need to tailor tasks
to each student, integrating visual, auditory, and kinesthetic methods [6].

N. Kodirova, who is actively conducting research in the field of foreign
language methodology in Uzbekistan, recommends methods based on games, role-
playing, and problem situations that serve to increase students' motivation and
facilitate individual comprehension of knowledge at the primary stage in her manual
titled "Interactive and innovative approaches in foreign language education." She
emphasizes that a differential approach should be formed not only according to the
level of knowledge but also based on psychotype [7].

In R. Jo‘rayev's article titled “Practical Aspects of Differential Approach in
Foreign Language Teaching Process,” the practical application of this methodology,
its impact on results, and changes in students' language competence are explained
based on statistical indicators. He particularly supports the positive effect of the
differential approach on primary school students' interest in the language, their level
of mastery, and speech activity with empirical data [8].

Within the framework of this scientific research, the following methodological
approaches were established as the basis:

Variative teaching methodology — providing different tasks according to
students' levels of mastery. This approach allows for individualized attention to
strong and average learners.

Approach based on Multiple Intelligences — based on G. Gardner's theory,
forming lesson methods that correspond to students' visual, auditory, kinesthetic, and
other intellectual orientations.

Game-based learning methods — make language learning an interesting and
active process for primary school students, which increases their engagement and
reveals their individual abilities.

Portfolio methodology — used for systematically monitoring and evaluating
each student's achievements and difficulties. This method is considered an important
diagnostic tool in differential approaches.

Reflective methods — serve to develop students' skills in expressing their
opinions, evaluating their activities, and drawing conclusions.

The following methods were applied within the scope of this scientific article:




;d’p vaP“ "’04,,(’

A__
f NS'H i Zamonaviy filologiya muammolari - IIpo6/1eMbl COBpeMeHHO GpHI0I0THH -
s &\\,e*. Problems of modern philology 2025-yil 3-son

Analysis and synthesis — local and foreign literature, regulatory documents,
and methodological guides related to the topic were analyzed, and the main
theoretical approaches were summarized.

Empirical observation — various methodological approaches were applied in
the process of teaching a foreign language in primary grades, and changes in
students' knowledge levels and motivation were observed.

Experimental method — based on lesson plans developed using a differential
approach, lessons were conducted in experimental and control classes, and students'
results were analyzed.

Statistical analysis — numerical indicators of the experiment results were
summarized, and the effectiveness of the differential approach was scientifically
evaluated.

Pedagogical diagnostics — students' knowledge, skills, and competencies were
identified through tests and assessment tools, and the level of individual development
was studied.

RESULTS AND DISCUSSION

Within the scope of this study, the effectiveness of a differential approach in
teaching English to primary school students was analyzed based on a practical
experiment. Experimental and control groups were compared, and differences in
students' knowledge levels, motivation, and development of language competencies
were examined.

In the experimental group, lessons were organized based on a differential
approach, taking into account individual abilities and capabilities. This involved a
combination of playful, visual, auditory, and kinesthetic methods, as well as tasks
aimed at the students' learning pace and development of language skills. The results
showed that the English language knowledge of students in the experimental group
improved significantly compared to the control group.

The results of assessing students' knowledge indicators and motivation are
presented in the following table:

Control . .
. Experimental | Difference
Ne Indicators group o o Comments
Mastering The differential
1 English 65 82 +17 approach
vocabulary increased
vocabulary.
Grasping the The practical
) basics of 60 73 118 application of
language grammatical rules
grammar improved.
3 Listening and 5% 75 117 The impact of
comprehension auditory methods
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skills became evident.
Fluent Active game-
4 | expression in 54 70 ‘16 based methods
speech strengthened
(speaking) speech skills.
Motivation Thzdn;foeisﬁtlal
5 towards the 62 85 +23 : PP
) increased student
learning process
engagement.
The differential
Overall methodological
6 | knowledge level 59 80 +21 approach
(test results) demonstrates
effectiveness.

Table 1. Indicators of English language knowledge and motivation of students
in experimental and control groups.

The research results showed that the educational process organized based on
the differential approach significantly improved students' language skills and activity.
In particular, indicators in vocabulary, grammar, listening, and speaking areas
improved by an average of 16-23% among students. This is the result achieved due to
the individual approach and flexibility of methods.

Moreover, the differential approach played an important role in increasing
students' motivation. In the experimental group, interest in lessons and active
participation levels significantly increased. This, in turn, created the opportunity to
make the language learning process more effective and engaging.

Additionally, attention was paid to the shortcomings identified during the
study. For some students, differences in task complexity were sometimes incorrectly
assessed. This indicates the need for deeper study of students' individual
characteristics and continuous diagnostics in the differential approach.

Overall, the research proved that the differential approach is effective in
significantly improving the English language proficiency of primary school students
and created pedagogical foundations for its wider application in the educational
process.

Certainly, below [ present 5 comprehensive and coherently connected
conclusions and 6 recommendations in Uzbek on the topic "The impact of
differential approach in teaching foreign language (English) on the knowledge of
primary school students" at a high scientific level.

CONCLUSION AND RECOMMENDATIONS

In summary, the implementation of a differential approach in teaching English
to primary school students significantly influenced the development of students'
language vocabulary, mastery of grammatical rules, listening, and speaking skills. It
was found that the knowledge level of students in the experimental group increased
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by an average of 16-23% compared to the control group. The differential approach
allowed for the creation of an individualized pedagogical learning environment by
taking into account students' personal characteristics, learning pace, and abilities.
This became an important factor in engaging students as active participants and
increasing motivation. The results showed that the differential approach has high
pedagogical effectiveness in developing students' communicative skills, especially
free speech and listening comprehension, during the process of learning English.
Among the shortcomings identified during the research, the insufficient
methodological preparedness of teachers and lack of skills in using diagnostic tools
for the full implementation of the differential approach were highlighted as
significant problems. The gradual and systematic introduction of the differential
approach serves to improve the quality of the educational process, encourage
individual growth among students, and achieve sustainable results in foreign
language education.

Recommendations: In order to systematically implement a differential
approach in teaching English in primary grades, it is necessary to organize special
methodological courses and training sessions aimed at improving teachers'
professional skills. It is recommended to use continuous diagnostic-monitoring tools
to identify the individual characteristics of students during the educational process
and to improve pedagogical planning based on the results. Within the framework of
the differential approach, it is essential to develop multimodal (visual, auditory,
kinesthetic) learning resources and interactive educational materials and to widely
introduce them into practice. To effectively develop students' language skills, it is
advised to regularly incorporate communicative methods such as active games, role-
playing, and cooperative activities into the pedagogical process. To ensure teachers'
effective use of pedagogical approaches and differential methods, it is necessary to
create electronic platforms compiling regular methodological guides, video lessons,
and practical recommendations. In educational institutions, when organizing the
learning process based on the differential approach, it is also important to involve
parents, enhance their pedagogical knowledge, and provide special instructions and
educational materials for reinforcement at home.

REFERENCES:
1. Decree of the President of the Republic of Uzbekistan No. PQ-5117 dated
May 19, 2021 — “On measures to improve the system of teaching foreign languages.”
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MUQOBILI YO‘Q SO‘ZLARNI TARJIMA QILISH

Abduxolikova Guljahon
Namangan davlat chet tillari instituti talabasi
guljahonabduholigova4(@gmail.com

Annotatsiya: Mazkur maqolada tarjimada muqobili yo‘q (non-ekvivalent)
so‘zlar bilan bog‘liq muammolar, ularning lingvomadaniy mohiyati, madaniy
realiyalarni to‘g‘ri uzatishdagi asosiy strategiyalar tahlil gilingan. Tarjimon faqgat til
emas, balki madaniyatlararo ko‘prik sifatida faoliyat yuritishi zarurligi ta’kidlanadi.
Misollar, tarjima uslublari, usullar va izchil yondashuvlar orqali dolzarb muammolar
yoritilgan.

Kalit so‘zlar: muqobili yo‘q so‘zlar, tarjima strategiyalari, lingvomadaniyat,
izohli tarjima, madaniy konnotatsiya, realiyalar, xalqona iboralar, tarjimonlik,
stilistik muvofiglik, madaniyatlararo muloqot.

AnHoTamusi: B crathe = aHanmm3upyroTcs  TpoOJEMBI  TEepeBoja
0€39KBUBAJICHTHOM JIEKCHKH, OOYCJIOBIICHHBIE KYJIbTYpHBIMHU paznudusmu. Ocoboe
BHUMAaHHE YICISIETCS HE0OX0IUMOCTH KYIbTYPOJIOTHYECKOTO TI0IX0/1a B TIEPEBOJIC, a
TakKe MPAKTUYECKUM CTpATeTHUsIM Tiepeau HaIlMOHATBHO-CIICITU(UIHBIX PeaTuii 1
noHsiThid. [IpuBeeHbI MPUMEPHI B CITOCOOBI UX aJIeKBAaTHON HHTEPIPETAIHH.

KirodyeBble cjaoBa: OC3dKBHBAJICHTHAS JICKCHKA, CTpaTeTHH IIEPEBOJA,
JMHTBOKYJIBTYPOJIOTHS,  ONWCATEIBHBIA  TIEpPEeBOJ,  KYyJbTypHbIE  pCaJHH,
UIMOMAaTHYCCKUE  BBIPDAKCHUS, MEAUATOpP, MEKKYJIbTYpHas KOMMYHHUKAIIHS,
KOHHOTAITUH.

Annotation: This article explores the problem of translating non-equivalent
words that lack direct counterparts in other languages due to their deep cultural roots.
It focuses on strategies such as contextual explanation, cultural adaptation, and
descriptive translation, emphasizing the translator's role as a cultural mediator rather
than a mere language converter.

Keywords: non-equivalent vocabulary, translation strategies, linguocultural
competence, descriptive translation, cultural connotations, realia, idiomatic
expressions, translator, stylistic equivalence, intercultural communication.

KIRISH

Tarjima faoliyati nafaqat til, balki madaniyat, tafakkur va tarixiy
dunyoqarashlarni ham oz ichiga oladi. Har bir tilda shunday so‘zlar mavjudki, ular
boshga tillarda mutlago muqobilsiz, ya’ni, leksik, semantik yoki madaniy jihatdan
to‘g‘ridan-to‘g‘ri tarjima qilib bo‘lmaydi. Bular muqobili yo‘q so‘zlar deb ataladi.
Bunday birliklarni tarjima qilishda tarjimon turli uslublar, izohlar, hatto strategik
madaniy yondashuvlardan foydalanishga majbur bo‘ladi. Ushbu maqolada shunday
so‘zlarni tarjima qilishda uchraydigan asosiy muammolar, nazariy yondashuvlar va
real amaliy yechimlar keng yoritiladi.
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Mugqobili yo‘q so‘zlarning turlari. Muqobili yo‘q so‘zlar asosan quyidagi
toifalarga bo‘linadi: Madaniy realliklar (realia): geografik, diniy, tarixiy, an’anaviy
tushunchalar. Masalan: so‘fi, beshik, oq kema, chillaxon. Mentalitetga xos iboralar:
ko‘ngli to‘q, or qilmoq, baxt kulib bogmagan. Xalqona iboralar va maqollar: ko‘p
hollarda so‘zma-so‘z tarjima imkonsiz bo‘ladi. Kontekstual birikmalar: so‘zlar oz
ma’nosini atrofdagi vogelik orqali beradi (o‘choq, telpak, pistirma).

Tarjimadagi asosiy muammolar. Semantik yo‘qotish: Tarjimada so‘zning
asosly ma’nosi to‘g‘ri bo‘lsa ham, unga yuklangan emotsional, madaniy yoki diniy
konnotatsiyalar yo‘qoladi. Masalan, ko‘ngil so‘zi oddiy “heart” yoki “soul” bilan
emas, balki ruhiy holatni ifodalovchi kompleks birlik sifatida tarjima qilinadi.

Madaniy tushunarsizlik: O‘quvchi boshqa madaniyat vakili sifatida so‘z
ma’nosini to‘liq anglay olmaydi. Bu holatda tarjimon izoh yoki tavsifli tarjimadan
foydalanadi.

Stilistik muvofiglik yo‘qligi: So‘zning badiiy ohangi, ko‘rgazmaliligi va
ta’sirchanligi boshga tilda saqlanmasligi mumkin. Bu ayniqgsa she’riy tarjimada
yaqqol seziladi. Stereotiplash yoki noto‘g‘ri uyg‘unlashtirish: Muqobil tanlash
jarayonida tarjimon boshqa madaniyatdagi noto‘g‘ri yoki stereotipik obrazni tanlashi
mumkin.

Tarjimadagi samarali yondashuvlar. Izohli tarjima(descriptive translation):
Bu eng ko‘p qo‘llaniladigan usul bo‘lib, so‘zga kontekstual izoh qo‘shiladi. Misol:
“Beshik” - a traditional wooden cradle used in Uzbek culture for newborn babies.

Transliteratsiya va izoh birga. Misol: “Navro‘z” - Navruz — a traditional spring
celebration in Central Asia. Funktsional tarjima: So‘zning madaniy rolini saqlagan
holda mos faoliyat yoki obyekt bilan almashtiriladi. Misol: “So‘fia devout, spiritual
person in Islamic tradition. Stilistika orqali ekvivalentlik. Ma’no emas, so‘z ohangi,
badiiy obrazlilik saglanadi. Bu usul asosan badiiy tarjimada qo‘llaniladi. Kontekstga
moslashtirish(cultural substitution). Agar o‘quvchi kontekstdan ma’no chigarolmasa,
boshgqa madaniyatga mos ekvivalent tanlanadi. Ammo bu usul fagat ma’lum
holatlarda qo‘llaniladi.

Amaliy misollar bilan tahlil(matn shaklida). Muqobili yo‘q so‘zlarni tarjima
qilishda eng muhim jihatlardan biri - ularni kontekstda tahlil qilish va turli
yondashuvlar orqali izchil tarjima qilishdir. Quyida ayrim o‘zbekcha so‘zlar misolida
buni ko‘rib chigamiz.

Masalan, “beshik” so‘zi o‘zbek madaniyatida oddiy yog‘ochdan yasalgan
bolalar karavoti emas - u ona mehrining timsoli, an’ananing davomchiligi va oila
qadriyatlarining ramzi sifatida qaraladi. Ingliz tilidagi “cradle” yoki “baby bed” kabi
so‘zlar uning to‘liq mazmunini bera olmaydi. Shuning uchun tarjimada uni a
traditional wooden cradle used in Uzbek families, symbolizing motherhood and
continuity” kabi izohli tarzda ifodalash tavsiya qilinadi.

Yana bir misol - “ko‘ngli to‘q” iborasi. Bu ibora ingliz tilida “emotionally
satisfied”, “content” deb tarjima q111nad1 ammo aslida u nafaqat emotsional




vaP“ "’04,,(’

o)

NS'H z| Zamonaviy filologiya muammolari - IIpo6./ieMbI cOBpeMeHHOM GHUI0/I0TUH —
& Problems of modern philology 2025-yil 3-son

barqarorlikni, balki nafsni tiyish, kamtarinlik, va ruhiy boylik kabi ko‘p qirrali
fazilatlarni ifodalaydi. Bu hollarda tarjimon konnotatsion (mazmuniy-emotsional)
tarjimaga murojaat qilishi kerak.

“Telpak” so‘zi esa o‘zbek va qirg‘iz madaniyatida erkakning hurmat belgisi,
iglimga mos bosh kiyim, va yosh yoki maqomni bildiruvchi elementdir. Oddiy “cap”
yoki “hat” so‘zlari bu ma’noni bera olmaydi. Shu sababli, “traditional felt cap worn
by Central Asian men” kabi transliteratsiyaga yaqin izohli tarjima to‘g‘ri bo‘ladi.

“Baxt kulib bogmagan” iborasi esa sof badily ifoda bo‘lib, inson hayotidagi
omadsizlik va ichki fojiaga ishora qiladi. Ingliz tilida “Luck never smiled at him”
yoki “He lived untouched by happiness” kabi badiiy tarjimalar yordamida bu holat
yetkaziladi. Tarjimonda ushbu ibora kuchli poetik ohangni saglab qolishi juda muhim.

Shuningdek, “o‘choq” so‘zi ham ko‘p gatlamli ma’noga ega. U oddiy
“pechka” emas, balki oila markazi, mehr manbai, ona uy tushunchasini bildiradi.
Ingliz tilida “hearth” so‘zi mavjud bo‘lsa-da, uni “symbolic center of a traditional
Uzbek household” kabi batafsil ifodalash, aynigsa badiiy yoki ilmiy matnda, ko‘proq
foyda beradi.

Ko‘rinib turibdiki, har bir muqobili yo‘q so‘z - tarjimon uchun oddiy lug‘aviy
ekvivalent emas, balki madaniyatlararo uzatilishi kerak bo‘lgan mazmun hisoblanadi.
Shuning uchun tarjimada nafagat to‘g‘ri so‘z tanlash, balki emotsional va madaniy
kontekstni uzatish ham muhimdir.

XULOSA

Mugqobili yo‘q so‘zlarni tarjima qilish - bu murakkab va nozik jarayon bo‘lib, u
nafagat til bilimini, balki madaniy tafakkur, tarix va xalq mentalitetini chuqur
anglashni talab qiladi. Har bir bunday so‘z o‘ziga xos madaniy kod va
konnotatsiyalarni o‘z ichiga oladi, shuning uchun uni tarjimada faqat so‘zma-so‘z
emas, balki keng madaniy kontekstda ifodalash zarur. Tarjimon o‘zini faqat ikki til
orasidagi ko‘prik emas, balki madaniyatlararo vositachi sifatida ko‘rishi kerak.

Magqolada ta’kidlanganidek, samarali tarjima uchun izohli tarjima,
transliteratsiya, funksional almashtirish va stilistik moslashtirish kabi yondashuvlar
qo‘llanilishi lozim. Shuningdek, kontekstual tahlil va madaniy moslashtirish orqali
tarjima qilinayotgan matnda so‘zning ma’nosi, badily ohangi va madaniy mazmuni
saglanishi muhim ahamiyatga ega. Muqobili yo‘q so‘zlarning tarjimasi jarayonida
yuzaga keladigan semantik yo‘qotishlar, madaniy tushunarsizliklar va stilistik
qiyinchiliklar tarjimonning kreativligi va nazariy bilimlari bilan yengiladi.

Natijada, tarjimonning vazifasi fagat so‘zlarni o‘zgartirish emas, balki xalqona
dunyoqarash, tarix va gadriyatlarni yangi madaniyatga to‘g‘ri yetkazishdir. Shunday
qilib, tarjima nafaqat til o‘tkazgichi, balki madaniyatlararo mulogotning muhim
vositasiga aylanadi.

FOYDALANILGAN ADABIYOTLAR:
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INGLIZ TILI O‘QITISHDA TEXNOLOGIYALARDAN
FOYDALANISHNING AFZALLIKLARI VA KAMCHILIKLARI

D.A. Rasulova

Toshkent to‘qimachilik va

yengil sanoat instituti “O‘zbek va
xorijiy tillar “ kafedrasi o‘qituvchisi

dildorarslvi@gmail.com
tel:97-143-06-07

Annotatsiya: Zamonaviy texnologiyalarni til o'qitishiga integratsiyalashirish
o'rganishni yanada qiziqarli va samarali qilishi mumkin. Ushbu maqolada
texnologiyalardan foydalanishning afzalliklari va kamchiliklari, shuningdek, ularning
to'rtta nutqiy ko'nikma (eshitish, gapirish, o'qish, yozish) ni o'rgatishda qo'llashining
pedagogik va metodik jihatlari muhokama qilinadi.

Kalit so’zlar: Ragamli transformatsiya, innovatsion texnologiya,interfaol
dastur, onlayn platforma, integral yondashuv, kommunikativ kompetensiya.

Annotation: Integrating modern technologies into language education can
make learning more interesting and effective. This article discusses the advantages
and disadvantages of using technologies, as well as the pedagogical and
methodological aspects of their application for teaching the four speech skills.

KiroueBble caoBa: Ludposas Ttpanchopmanus, MHHOBanOHHAS
TexHosnorus, MatepakTuBHas nporpamma, OnnaiiH-miatdopma, MHTErpambHbINA
noaxoa, KoMMyHHKaTUBHAS KOMITETSHIINS

AHHOTanms: BHeapeHne cOBpEMEHHBIX TEXHOJIOTHI B SI3bIKOBOE 00pa30BaHUE
MOJKET clenarh oOydeHue Oornee MHTEpecHbIM U 3(PPexkTuBHBIM. B maHHO# cTaThe
00CYXKIAI0TCSl MPEUMYIIIECTBA U HEIOCTATKH MCIOJIB30BAaHUS TEXHOJOTHH, a TaKkKe
MeJarorndeckue U METOANYECKHE acTIeKThl UX MPUMEHEHUS JIsl 00yYEeHUS YEeThIpeM
pEUeBHIM HaBBbIKaM (ayIUPOBAHNE, TOBOPEHUE, YTEHUE U MHUCHMO).

Key words: Digital transformation, innovative technology, interactive
program, online platform, integral approach, communicative competence

Zamonaviy pedagogikada xorijiy tillarini, xususan, ingliz tilini o'qitish
jarayonida innovatsion texnologiyalardan foydalanish keng tarqalgan bo‘lib, bu til
o‘rganish samaradorligini oshirishning muhim omiliga aylangan. Texnologik
yondashuvlar nafaqat o‘quv materiallarini yetkazish usullarini, balki butun o‘quv
jarayonining tashkil etilishini, shu jumladan o‘qituvchi va talabaning rollarini ham
tubdan o'zgartirdi. Raqamli transformatsiya ta'lim sohasida sezilarli o'zgarishlarni
keltirib chiqardi, aynigsa til o'qitishda yangi imkoniyatlar va qiyinchiliklarni yuzaga
keltirdi. Shu nuqtai nazardan, ushbu bobda ingliz tili o‘qitishda texnologiyalardan
foydalanishning asosiy afzalliklari, potensial kamchiliklari va amaliy qo‘llash
strategiyalari har tomonlama tahliliy ko‘rib chiqiladi.
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Ingliz tili darsida innovatsion texnologiyalardan foydalanish ko'p afzalliklarga
ega bo'lib, ularning eng muhimi - bu to‘rtta asosiy til ko‘nikmalarini (tinglash, o‘qish,
gapirish va yozish) baravar rivojlantirish imkoniyatidir. British Council
ta'kidlashicha, texnologiyalar yordamida ingliz tilini o‘rgatish nafaqat til bilimi
darajasini oshirishga, balki kommunikativ ko‘nikmalarni rivojlantirishga ham xizmat
qiladi. Zamonaviy platformalar lingvistik ko'nikmalarning barcha aspektlarini
qamrab oladigan integral yondashuvni taklif etadi. Masalan, interfaol dasturlar va
onlayn platformalar (LearningApps, Kahoot) yordamida o‘quvchilarning o‘qish va
tinglash ko‘nikmalarini mustaqil ravishda rivojlantirish imkoniyati yaratiladi,
gapirish va yozish ko‘nikmalarini esa sun’iy intellekt asosidagi dasturlar (masalan,
speech-to-text texnologiyalari) orqali aniq baholash va takomillashtirish mumkin.
Shuningdek, virtual laboratoriyalar, videokonferensiyalar va xalqaro loyihalar
o‘quvchilarga turli madaniyat vakillari bilan bevosita muloqot qilish, ingliz tilini
haqiqiy hayotiy vaziyatlarda qo‘llash imkoniyatini beradi, bu esa til o‘rganishning
asosly maqgsadi — kommunikativ kompetensiyani rivojlantirishga yo‘naltirilgan.
Biroq, texnologiyalardan foydalanish bir qator qiyinchiliklarni ham o‘z ichiga oladi.
Texnik muammolar (internet bilan bog‘liq muammolar, qurilmalarning mavjud
emasligi), ragamli savodxonlik darajasining pastligi va an’anaviy o‘qitish usullariga
qattiq bog‘liglik kabi omillar samarali o‘qitish jarayoniga to‘sqinlik qilishi mumkin.
Shuning uchun zamonaviy ingliz tili o‘qituvchisining roli nafaqat texnologik
vositalarni bilishi va o‘zlashtirishida, balki ularni ganday qilib pedagogik jihatdan
asoslash va o‘quv jarayoniga integratsiya qilishida ham namoyon bo‘ladi.

Texnologiyalarning eng muhim inkor etib bo’lmas afzalligi ularning
moslashuvchanligidir. Texnologiyalar yordamida talabalar mashg‘ulotlarni istalgan
vaqtda va joyda bajarish, o‘z sur’atida o‘rganish, interaktiv vositalar orqali dars
jarayoniga faolroq jalb etilish va onlayn platformalar yordamida autentik
materiallardan foydalanish imkoniyatiga ega bo‘ladilar. Cambridge English
Assessment — bu ingliz tilini o‘qitish va baholash bo‘yicha xalqaro miqyosda
yetakchi tashkilotlardan biridir. Uning Cambridge Learning Management System
(CLMYS) platformasi talabalar va o‘qituvchilarga turli interaktiv materiallar, testlar va
til o‘rganish dasturlaridan foydalanish imkonini beradi.

Xususan, Duolingo kabi ilovalar sun'ty intellekt va mashinali o‘rganish
algoritmlaridan foydalangan holda foydalanuvchilarga qisqa interaktiv mashg‘ulotlar
orgali yangi so‘z va grammatikani o‘rganish imkonini beradi. Bu platformalar har bir
o'quvchining individual ehtiyojlariga moslashtirilgan shaxsiylashtirilgan o'qitish
usulini taklif etadi.

Yana bir afzalligi Immersiv tajriba hisoblanib, 0’z nomidan kelib chiqib
Virtual reallik (VR) mubhitlari talabalarni ingliz tilidagi muhitga tushirib, ularga real
hayot senariylarini mashq qilish hamda nutq va tinglash ko‘nikmalarini yaxshilash
imkonini beradi. Rosetta Stone kabi platformalar immersiv (to'liq botish)
yondashuvni qo'llab, foydalanuvchilarga kontekstga asoslangan so‘zlashuv
amaliyotini tagdim etadi. Bu texnologiyalar til o‘rganishni immersiv (cho‘ktiruvchi)
tajribaga aylantiradi. Virtual reallik yordamida o‘quvchi o‘zi hech gachon bo‘lmagan
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mamlakatda (masalan, Londondagi kafeda) virtual ravishda o‘zini topishi va nutqiy
amaliyot qilishi mumkin. Kengaytirilgan reallik esa haqiqiy dunyoga virtual
ob’ektlarni (masalan, atrofdagi narsalarning nomlari) qo‘shib, o‘rganishni interaktiv
va vizual qiladi. Bu texnologiyalar talabalarni haqiqiy kommunikativ vaziyatlarga
tayyorlaydi va tilni amaliyotda qo'llash qobiliyatini rivojlantiradi.

Manbalarning  cheksizligi zamonaviy texnologiyalarning navbatdagi
afzalligidir. Ular ingliz tili o'qituvchilari va talabalar uchun poyonsiz resurslarni
tagdim etadi. BBC Learning English kabi platformalar yuqori sifatli video, audio va
interaktiv materiallarni taklif etib, foydalanuvchilarga autentik ingliz tilida kontent
tagdim etadi (BBC Learning English, 2022). Bundan tashqari, Coursera va edX kabi
xalqaro onlayn ta'lim platformalari yetakchi universitetlar bilan hamkorlikda
akademik va kasbiy ingliz tili kurslarini taklif etadi. Bu platformalar Massachusetts
Institute of Technology (MIT), Harvard University, University of London kabi
yetakchi universitetlar bilan hamkorlik giladi.

Ingliz tili o’qitishda zamonaviy texnologiyalarning afzalliklarini inkor etmagan
holda ularning kamchiliklarini ham sanab o’tish joiz. Texnologiyalardan samarali
foydalanishda o’qituvchi va talabalar bir qancha qiyinchiliklarga duch kelishadi.
Stockwell (2022) ta'kidlaganidek, bu muammolar texnik, pedagogik va psixologik
jihatlarga egadir. Ushbu muammolarning eng muhimi raqamli tafovut muammosi
(digital divide) hisoblanadi. Barcha talabalar raqgamli qurilmalar va yuqori tezlikdagi
internetdan teng foydalanish imkoniyatiga ega emas, bu esa o'rganish
imkoniyatlarida tengsizlikni keltirib chiqaradi. Aynigsa qishloq yoki kam
ta'minlangan hududlarda yashovchi talabalar ishonchli internetga ulanish
imkoniyatiga ega emaslar. Yana bir muammo - texnologiyaning chalg'itish va
ulardan noto'g'ri foydalanish xavfidir. Talabalar o'qish paytida o'z qurilmalarini
ta'limdan tashqari magsadlarda (ijtimoiy tarmoqlar, o'yinlar va boshqalar) ishlatib
chalg'ib qolishi mumkin. Bundan tashqari, imtihonlarda texnologiyalardan
foydalanib ko'chirish bilan shug'ullanish xavfi mavjud. Bu muammo nazorat yetarli
bo'lmagan hollarda yuzaga keladi va akademik yaxlitlikka, shaffoflikka tahdid soladi.
Texnik muammolar ham jiddiy to'siq bo'lishi mumkin. Dasturiy ta'minotdagi
nosozliklar, qurilmalarning ishdan chiqishi yoki internet aloqasining uzilishi o'quv
jarayonini izdan chiqarishi mumkin. Bu muammolar ayniqsa real vaqt rejimida olib
boriladigan onlayn darslarda yoki testlarda sezilarli bo'ladi va o'qitish jarayonining va
test tizimining uzilishiga olib keladi.

Eng muhim pedagogik muammolardan biri - ijtimoiy o'zaro ta'sirning
yetishmasligidir. Onlayn kurslar, ilovalar yoki sun'iy intellekt kabi texnologiya
orgali o'rganish qulay va samarali bo'lishi mumkin, ammo u ko'pincha til o'rganish
uchun kalit bo'lgan yuzma-yuz muloqotni ta'minlay olmaydi. Ona tilida
so'zlashuvchilar bilan til amaliyoti, dialoglar, munozaralar va hatto og'zaki bo'lmagan
ishoralar (imo-ishoralar, intonatsiya) tabiiy tilni o'zlashtirish uchun muhimdir.
Texnologiyalardan foydalanishda o'qituvchilarning tayyorgarlik darajasi ham
ta’sir etadi. Chunki texnologik vositalardan samarali foydalanish o'qituvchilarning
raqamli kompetentligiga bog'liq. Ko'p hollarda, o'qituvchilar yangi texnologiyalarni




vaP“ "’04,,(’

2)

NS'H z| Zamonaviy filologiya muammolari - IIpo6./ieMbI cOBpeMeHHOM GHUI0/I0TUH —
& Problems of modern philology 2025-yil 3-son

S

1”&
oy

qo'llash va ulardan samarali foydalanish uchun yetarli tayyorgarlikka  yoki
ko’nikmaga ega emaslar. Bu esa texnologiyalarning didaktik potensialini to'liq
ro'yobga chiqarish imkonini cheklaydi.

Afzalliklar va kamchiliklarni solishtirganda, texnologiyalarning til o'qitishdagi
ahamiyati inkor etilmasligi kerak. Biroq, ularni an'anaviy pedagogik usullar bilan
uyg'unlashtirish muhimdir. Texnologiyalardan samarali foydalanishga yordam
beruvchi bir qancha tavsiyalar mavjud bo’lib, ularning eng asosiysi an'anaviy va
texnologik usullarni integratsiya qilish bu usul o’zbek tadqiqotchilari tilida Aralash
o'qitish modeli deb ataladi. Keyingi tavsiya o'qituvchilarning malakasini oshirish,
buning uchun doimiy kasbiy rivojlanish dasturlari ishlab chiqilishi kerak.
Infratuzilmani rivojlantirish orqali barcha o'quvchilar uchun teng imkoniyatlar
yaratish ham tavsiya qilinadi. Va so’nggisi Pedagogik dizayn hisoblanib
texnologiyalarni o'quv jarayoniga qo'shimcha sifatida emas, balki integral gism
sifatida joriy etishdir.

Xulosa qilib aytganda, ingliz tili o'gitishda texnologiyalardan foydalanish
ko'plab afzalliklarni taqdim etadi, jumladan, kengaytirilgan o'rganish tajribasi,
resurslarga kirish, moslashuvchanlik, shaxsiylashtirilgan o'rganish va yaxshilangan
aloga. Shu bilan birga, u ragamli tafovut, chalg'itish, texnik muammolar va ijtimoiy
o'zaro ta'sirning yetishmasligi kabi muammolarni ham keltirib chigaradi.

Muhim jihati shundaki, texnologiya til o'qitish jarayonida asosiy emas, balki
yordamchi vosita sifatida qaralishi kerak. Uni an'anaviy pedagogik usullar bilan
uyg'unlashtirib, o'quv jarayonini yanada samarali va qiziqarli qilish mumkin.
Kelajakda til ta'limi yanada shaxsiylashtirilgan, interaktiv va global tabiatga ega
bo'lishi kutilmogda, ammo texnologiya hech gqachon malakali o'qituvchining o'rnini
bosolmaydi. Yagona yechim - bu an'anaviy va zamonaviy usullarning uyg'un
kombinatsiyasida yotadi.
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INNOVATIVE APPROACHES IN TEACHING ENGLISH TO PRESCHOOL
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Annotation: This article investigates innovative pedagogical approaches to
teaching English to preschool learners within the framework of modern educational
paradigms. It highlights the significance of integrating play-based, communicative,
and technology-enhanced methods to create an engaging and developmentally
appropriate learning environment. The research underscores the effectiveness of
gamification, storytelling, and visual aids in fostering preschoolers’ listening,
speaking, and vocabulary acquisition skills. By analyzing classroom practices and
empirical observations, the paper concludes that innovative methods significantly
increase motivation, participation, and overall linguistic competence among young
learners.

Keywords: preschool education, innovative pedagogy, communicative
approach, gamification, digital learning, early language acquisition

AHHoOTanusi: B maHHO cTaThe paccMaTpPUBAOTCS WHHOBAIIMOHHBIC METOIBI
oOydYeHHUsI AHTIMHUCKOMY SI3bIKY JOIIKOJBHUKOB. (Oco0oe¢ BHHMaHWE YICISICTCS
WCIIOJIb30BaHUIO WIPOBBIX, KOMMYHHKATUBHBIX W TEXHOJIOTHYECKHX IOJXOJIOB,
CTIIOCOOCTBYIONINX PAa3BUTHIO HABBIKOB ayIMPOBAHUS, TOBOPCHHS U OOOTAIICHHIO
clioBapHOro 3amaca. Ha ocHOBe HAOMIOACHWN W DKCIIEPUMEHTOB, MPOBEIEHHBIX B
JOIIKOJPHOM IIEHTpe Topoaa HamaHraH, YCTaHOBJICHO, 4YTO TPUMCHEHUE
WHHOBAIIMOHHBIX METOJIOB 3HAYUTEIILHO IOBBIIIAET MOTHBAIMIO, AKTUBHOCTH H
3 PEKTUBHOCTH O0YUYCHHS IeTel. B cTaThe TakkKe MpeaaraloTcsi peKOMEHIAINH T10
MOBBIMICHUIO KBATM(UKAIIMK II€JarOrOB M CO3JaHUI0 IU(QPOBBIX PECYpPCOB,
aIAITHPOBAHHBIX K MECTHBIM yCIIOBUSIM.

KiroueBble cj0Ba: JOMIKOJIBHOE OOpa30BaHHWE, WHHOBAIMOHHBIC METOIbI
oOydeHHUsi, KOMMYHUKATUBHBIM TOIXOJ, Teimudukanusa, mudpoBoe oOydeHHE,
paHHEE U3YUYCHHE S3BIKOB, MOTHBAIIHSI

Annotatsiya:Ushbu maqolada maktabgacha yoshdagi bolalarga ingliz tilini
o‘qitishda innovatsion yondashuvlarning qo‘llanishi tahlil gilinadi. Tadqiqotda o‘yin,
mulogot va texnologiyaga asoslangan metodlarning samaradorligi o‘rganilib, ular
bolalarning tinglash, so‘zlash va lug‘at boyligini oshirishga ijobiy ta’sir ko‘rsatishi
aniqlangan. Namangan shahridagi maktabgacha ta’lim markazida olib borilgan
kuzatuv va tajribalar natijalariga ko‘ra, innovatsion usullar bolalarning qiziqishi va
faolligini oshiradi. Maqolada, shuningdek, o‘qituvchilarni zamonaviy metodlarga
o‘rgatish va mahalliy ragamli resurslar yaratish bo‘yicha tavsiyalar berilgan.
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Kalit so‘zlar: maktabgacha ta’lim, innovatsion o‘qitish usullari,
kommunikativ yondashuv, o‘yinlashtirish (gamifikatsiya), ragamli ta’lim, erta til
o‘rganish, motivatsiya.

INTRODUCTION

In the era of globalization, multilingual competence has become a
fundamental educational objective. Early foreign language education, particularly at
the preschool level, lays the groundwork for children’s cognitive and communicative
development. However, traditional approaches, such as rote memorization and
teacher-centered instruction, often fail to meet the psychological and developmental
needs of preschoolers.

To address this gap, the incorporation of innovative and child-centered
teaching strategies is vital. Such methods promote curiosity, creativity, and active
engagement, turning language learning into a joyful and meaningful experience. The
present study aims to analyze and evaluate innovative approaches that enhance
preschoolers’ interest and effectiveness in learning English as a foreign language.

METHODS

The study employed qualitative methods, including classroom observations,
teacher reflections, and structured interviews with parents. The participants were
preschool learners aged 5—6 from a language center in Namangan.

The following innovative strategies were systematically integrated into the
teaching process: Game-based learning: incorporation of songs, role plays,
movement games, and interactive competitions to stimulate active participation.

Technology integration: use of digital flashcards, interactive whiteboards, and
educational applications to enhance visual and auditory learning.

Storytelling and visual supports: implementation of illustrated stories,
puppetry, and animated cartoons to strengthen comprehension and imagination.

Communicative activities: pair and group tasks that foster cooperation,
authentic communication, and peer interaction.

Data were collected over a two-month period, and analysis focused on
children’s engagement levels, vocabulary retention, and communicative competence.
RESULTS

The findings revealed that learners exposed to innovative teaching techniques
exhibited higher enthusiasm, attention, and active participation. Children
demonstrated notable improvement in pronunciation, vocabulary retention, and
spontaneous speech production.

For example, the integration of storytelling with visual and digital aids
significantly enhanced children’s understanding and recall of new words. Role-
playing activities encouraged learners to use English in meaningful contexts,
boosting their confidence and motivation. Moreover, parents and teachers reported
positive behavioral and emotional responses from children, including increased
curiosity, willingness to speak, and enjoyment during lessons.




wmii/wD »
g

§° e . g
H NSIFL i Zamonaviy filologiya muammolari - [Ipo6s1embl coBpeMeHHO# ¢pUI0I0TUH -
1’% \\,es Problems of modern philology 2025-yil 3-son
d o
DISCUSSION

The study confirms that innovative teaching methods—particularly those
merging play, communication, and technology—cultivate an emotionally supportive
and intellectually stimulating environment for preschool learners. These approaches
correspond with Vygotsky’s sociocultural theory, emphasizing the role of interaction
and play in language development.

In the context of Uzbekistan’s preschool education system, fostering teacher
competence in innovative pedagogy is crucial. Continuous professional development,
methodological workshops, and access to digital resources should be prioritized.
Additionally, collaboration between educators and parents can further reinforce
language exposure and practice beyond the classroom.

CONCLUSION

Innovative teaching approaches serve as a cornerstone of effective early
English language education. The integration of play-based learning, technology, and
communicative interaction enriches the educational experience and nurtures
linguistic, cognitive, and social growth among preschool learners.

Future research should focus on:

Developing localized digital materials and culturally relevant content for
Uzbek preschoolers; Evaluating the long-term effects of innovative teaching on
learners’ language proficiency; Establishing teacher training programs centered on
creative and interactive pedagogical models. By embracing innovation, preschool
English education can evolve into a dynamic, inclusive, and inspiring process that
builds a solid foundation for lifelong language learning.
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THE NEUROSCIENCE OF PLAY: HOW GAME-BASED LEARNING
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Annotatsiya: Ushbu maqola o‘yinlar orqali o‘qitishning miya faoliyatiga va
kognitiv rivojlanishga ta’sirini tahlil qgiladi. Magolada neyroplastiklik tushunchasi,
ya’ni miyamizning yangi neyron bog‘lanishlar hosil qilish qobiliyati, o‘rganiladi va
bu jarayon o‘yinlar orqali qanday mustahkamlanishi ko‘rib chiqiladi. Shuningdek,
o‘yinlar orqali o‘rganish diqgatni jamlash, xotirani mustahkamlash va ijodiy fikrlash
kabi kognitiv funksiyalarni rivojlantirishini tasvirlaydi. Maqolada shuningdek,
jjtimoiy va hissiy o‘rganish aspektlari ham yoritilgan: o‘yinlar orqali o‘zaro
hamkorlik, ishonch, empatiya rivojlanadi, stress darajasi esa pasayadi. Xulosa
qismida, o‘yinlar orqali o‘qitishning miyani qayta shakllantirishdagi kuchi qayd etilib,
kelajakda wvirtual reallik, sun’iy intellekt va moslashuvchan o‘yinlar yordamida
o‘rganishning yanada samarali bo‘lishi mumkinligi ta’kidlanadi.

Kalit so‘zlar: o‘yin orqali o‘qitish, neyroplastiklik, kognitiv rivojlanish, xotira,
ta’lim, moslashuvchanlik, sun’iy intellect, ta’sir, stress

Abstract: This article analyzes the impact of game-based learning on brain
function and cognitive development. It explores the concept of neuroplasticity, that is,
the brain’s ability to form new neural connections, and examines how this process is
reinforced through gameplay. The article also describes how learning through games
enhances cognitive functions such as attention, memory, and creative thinking.
Furthermore, social and emotional aspects of learning are highlighted: games
promote collaboration, trust, and empathy, while reducing stress levels. In conclusion,
the article emphasizes the brain-rewiring potential of game-based learning and
suggests that future approaches using virtual reality, artificial intelligence, and
adaptive games could make learning even more effective.

Keywords: game-based learning, neuroplasticity, cognitive development,
memory, education, adaptive learning, artificial intelligence (Al), impact, stress

AHHoTanusi: B 1aHHOW cTaThe aHATU3UPYETCS BIUSHUE OOyUEHUS Yepe3 UTPHI
Ha paboTy MoO3ra W KOTHHUTHBHOE pa3BuUTHE. PaccmarpuBaercss TOHATHE
HEHPOIUIACTUYHOCTH, TO €CTh CIIOCOOHOCTH MO3ra (JOPMUPOBATh HOBbIE HEHPOHHBIE
CBSI3U, U UCCIIEYETCs, KaK 3TOT IMPOLIECC YCUIMBAETCS YEpe3 UIPOBbIE MPAKTUKH.
Taxxe onmuceiBaeTcs, Kak 00y4eHHE C UCIIOJIb30BAHUEM UTP CIIOCOOCTBYET Pa3BUTHIO
KOTHUTHUBHBIX (DYHKIMH, TaKMX KaK BHHUMAaHHE, MaMITh U KPEATUBHOE MBIIJICHHE.
Kpome Toro, BBIIEISIOTCS COIMAIbHBIE U AMOIIMOHAIBHBIE ACTIEKThI O0YUYCHHSI: UTPHI
CHOCOOCTBYIOT COTPYAHHUYECTBY, TOBEPHIO M SMIIATUH, & TAKXKE CHUKAIOT YPOBEHBb
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cTpecca. B 3akimroueHue MOJUEPKUBAETCS IMOTEHLUMAd OOY4YEHUs 4Yepe3 WIphl B
MEePECTPOMKE MoO3ra | MpeArnojiaraercs, 4YTo B OYyIyIIeM HCIOIb30BaHUE
BUPTYaJIbHOW pPEaTbHOCTH, UCKYCCTBEHHOTO MHTEJUIEKTA U aJAlITUBHBIX UTP MOXKET
caenath o0ydyeHue emre 6osee 3PhHeKTUBHBIM.

KiioueBble cjioBa: o0ydeHne yepe3 UTrpbl, HEHPOIIAaCTUYHOCTh, KOTHUTUBHOE
pa3BUTHE, MaMATh, 00pa30BaHKE, ATaITUBHOE 00yUYEHNE, NUCKYCCTBEHHBIM HHTEIJIEKT,
BIIMSIHHE, CTPECC.

INTRODUCTION

Before talking about neuroscience of play we have to understand what is game-
based learning actually. Game-Based Learning (GBL) is a pedagogical method that
uses digital or non-digital games as a core element of instruction to promote active
learning, problem-solving, collaboration, and deeper understanding of content. In
GBL, teachers may use points, badges or different kind of game elements to usual
contexts. In this approach teachers should not forget the thing is that play is not just
entertainment for students, but it should serve as an educational approach. Here
keeping the balance is very important. Play is often thought of as something
lighthearted or just for fun—especially for children. But neuroscience tells a different
story. Behind every game of make-believe or playful interaction, there’s a lot
happening in the brain. Research shows that play activates key areas involved in
memory, decision-making, emotional regulation, and problem-solving. It’s not just
enjoyable; it’s essential for healthy brain development.In fact, play helps shape the
brain’s architecture by strengthening connections between neurons and encouraging
adaptability—what scientists call neuroplasticity. It also supports emotional and
social growth, helping children (and adults) build empathy, creativity, and resilience.
Far from being a break from learning, play is actually one of the brain’s favorite
ways to learn.

DISCUSSION

Play is more than just pleasure —it’s a powerful tool of learning, especially
when viewed through the lens of neuroscience. One of the key players in this process
is dopamine, a chemical in the brain that's deeply involved in motivation and reward.
When we play games—whether digital, physical, or imaginative—our brains often
release dopamine. This release can happen when we complete a level, solve a
problem, or even just anticipate a reward. Dopamine makes us feel good, but more
importantly, it motivates us to keep going. It reinforces behavior, helping us
remember what actions led to that rewarding feeling. In this way, games keep our
brains engaged and ready to learn by creating a cycle of challenge, effort, and
satisfaction. This is why game-based learning can be so effective. It naturally taps
into the brain’s reward system, encouraging persistence, focus, and a positive
emotional connection to learning. But the kind of motivation that games create also
matters—and this brings us to the difference between intrinsic and extrinsic
motivation.
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Intrinsic motivation comes from within. It’s the drive to do something because
it’s interesting, enjoyable, or personally meaningful. Neuroscientific studies show
that when we are intrinsically motivated, areas of the brain involved in curiosity, self-
direction, and deeper thinking light up. Learning tends to be more lasting and
meaningful when it's fueled by internal interest rather than external pressure.
Extrinsic motivation, on the other hand, is driven by external rewards—things like
grades, points, badges, or praise. These can also trigger dopamine release, but in a
more short-term way. While extrinsic rewards can be effective in the moment,
relying too heavily on them can backfire. If people start to associate learning only
with rewards, they may lose interest in the task itself. This is known as the
overjustification effect—when external incentives reduce our natural desire to engage
with something we once enjoyed. So, when it comes to play and learning, the most
powerful outcomes happen when we combine the brain’s natural reward systems
with intrinsic motivation. Games are a great tool for this because they offer challenge,
feedback, exploration, and the freedom to fail and try again—all of which are
rewarding in themselves. The goal is to design or choose learning experiences where
the process is just as satisfying as the outcome.

Neuroplasticity allows the brain to strengthen pathways that are used often and
prune away those that aren’t. When we repeatedly practice a skill—whether it’s
learning a language, playing an instrument, or mastering a game—the neurons
involved in that activity fire together more efficiently. Over time, this repetition
reinforces those neural circuits, making it easier and faster for us to perform the same
task in the future. Games, in particular, provide an engaging way to tap into this
natural rewiring process. Each level, puzzle, or strategic challenge stimulates
networks in the brain responsible for memory, attention, and problem-solving. Every
time a player revisits similar challenges, the brain strengthens the related neural
connections—a process that improves focus and helps store information more
effectively.

Puzzle-based and strategy games are especially powerful examples. Games like
Sudoku, Chess, or StarCraft push players to think critically, plan ahead, and adapt
their tactics on the fly. These types of mental workouts engage the prefrontal cortex,
the part of the brain involved in executive functions such as planning, decision-
making, and self-control. The more these mental muscles are exercised, the stronger
and more efficient they become.

Game-based learning goes beyond entertainment—it’s a dynamic way to engage
the mind and make learning more meaningful. Unlike traditional teaching methods,
which often rely on listening and note-taking, games place learners directly in the
center of the experience. This active involvement not only makes learning more
enjoyable but also strengthens key cognitive functions such as attention, memory,
and problem-solving. One of the most noticeable effects of game-based learning is
the improvement in attention and focus. Games require players to stay alert, follow
complex instructions, and adapt to changing situations. Whether it’s keeping track of
multiple tasks or reacting quickly to new challenges, this level of engagement helps
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the brain build stronger concentration skills—skills that easily transfer to academic
work and everyday activities.

Games also enhance memory retention by turning information into lived
experiences. Instead of passively receiving facts, learners interact with concepts,
make choices, and see the outcomes of their decisions. This kind of active learning
helps create stronger neural connections, making it easier to recall information later.
Simply put, what we experience and apply stays with us far longer than what we only
hear or read. Another major benefit lies in problem-solving and creativity. Many
games challenge players to think strategically, experiment with solutions, and learn
from their mistakes. These activities activate the prefrontal cortex—the part of the
brain responsible for reasoning, planning, and creative thinking. Over time, this kind
of cognitive exercise can lead to better decision-making and greater mental flexibility.
When comparing passive learning, such as traditional lectures, to active learning
through games, the difference becomes clear. Passive learning can effectively deliver
information, but it often lacks engagement. In contrast, active learning through
gameplay invites curiosity, interaction, and exploration. Learners don’t just absorb
information—they use it, test it, and understand it on a deeper level.

Learning is never purely intellectual—it’s also deeply emotional and social. The
way we feel while learning shapes how well we remember, understand, and apply
new information. Game-based learning takes advantage of this connection by
creating experiences that are not only mentally stimulating but also emotionally
rewarding and socially engaging. When people play, they often experience joy,
curiosity, and excitement. These positive emotions have a powerful effect on the
brain. They trigger the release of neurotransmitters such as dopamine, which
enhances motivation and strengthens memory formation. In other words, when
learning feels good, the brain is more likely to store and recall the information. This
explains why lessons learned through play tend to stick with us longer than facts
absorbed passively. Games that involve teamwork or collaboration also activate the
brain’s social systems. In cooperative or multiplayer settings, players rely on
communication, trust, and empathy to succeed together. These interactions stimulate
the release of oxytocin, often called the “bonding hormone,” which promotes feelings
of connection and cooperation. Beyond improving teamwork, this sense of trust
makes learners feel more supported and confident—key ingredients for meaningful
learning. Another important benefit of playful learning is its ability to reduce anxiety
and stress. When people are relaxed and enjoying themselves, the brain lowers its
production of cortisol, the stress hormone that can interfere with focus and memory.
Games create a safe environment where mistakes are part of the process, not
something to fear. This lowers pressure, encourages experimentation, and helps
learners approach challenges with a clearer, calmer mindset.

Case study

In a 2021 study led by Classcraft co-founder Shawn Young and researchers
Silvia Sipone, Victor Abella- Garcia and Marta Rojo (published in the journal
Sustainability), 75 students aged 10-11 at a primary school in Burgos, Spain
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participated in a gamified intervention using Classcraft to explore sustainable
mobility.

Over the course of three months, students worked in teams on a story-based
platform where they completed quests and puzzles related to environmental, social
and economic aspects of sustainable mobility. The study found a significant increase
in students’ awareness and knowledge of public transport, bike-sharing, and
pedestrian zones after the gamified experience.

Teachers who use Classcraft have reported noticeable improvements in
students’ social skills and emotional well-being. Learners become more empathetic
and supportive of one another, building trust and teamwork—traits linked to the
release of oxytocin, the hormone responsible for social bonding. At the same time,
the playful and low-pressure environment helps reduce anxiety by lowering cortisol
levels, creating a calmer and more positive atmosphere for learning.

This example shows how incorporating play into education does more than
make lessons fun—it taps into the brain’s emotional and social systems to strengthen
memory, motivation, and connection. By turning learning into a cooperative and
rewarding experience, games like Classcraft demonstrate the real potential of game-
based learning to nurture not just smarter students, but more confident and
compassionate ones.

CONCLUSION

Neuroscience has made it increasingly clear that play is far more than just a
pastime—it is a powerful tool for learning. Research shows that engaging in games
can actively reshape the brain, strengthening neural pathways that support attention,
memory, and problem-solving. When learners are immersed in playful, interactive
environments, their brains are not just absorbing information—they are rewiring
themselves for deeper focus, better recall, and more flexible thinking. Game-based
learning demonstrates how education can move beyond passive lectures into dynamic
experiences that engage both the mind and emotions. From collaborative multiplayer
games that build social bonds to puzzle-based challenges that sharpen reasoning, play
activates multiple cognitive and emotional systems simultaneously, making learning
more effective and memorable. Looking ahead, the future of educational games is
full of exciting possibilities. Emerging technologies such as virtual reality (VR),
artificial intelligence (Al), and adaptive learning platforms offer the potential to
create personalized, immersive experiences tailored to each learner’s needs. Paired
with brain-imaging studies, these innovations could reveal even more about how
different types of play influence neural pathways, providing powerful insights into
the ways we learn. In short, the evidence is clear: learning through play is not just
fun—it is transformative. By embracing game-based learning, educators and learners
alike can harness the brain’s natural capacity for adaptation, making education more
engaging, effective, and enduring than ever before.
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RAQAMLI TA’LIM MUHITINING ASOSIY TUSHUNCHALARI VA YAPON
TILIDA GAPIRISH KO‘NIKMALARINI RIVOJLANTIRISH

Baqoyev Navro‘zjon Abdullo o‘g‘li
Namangan davlat chet tillari instituti
O‘zbek va sharq tillari kafedrasi o‘qituvchisi

Annotatsiya: Ushbu maqola raqamli ta’lim muhiti (RTM) ning asosiy
tushunchalarini tahlil qiladi va uning yapon tilida gapirish ko‘nikmalarini
rivojlantirishdagi muhim rolini yoritib beradi. Globallashuv sharoitida RTM,
jumladan, onlayn platformalar, mobil ilovalar, Al asosidagi simulyatsiyalar va virtual
reallik (VR/AR) kabi resurslar o‘qitish va of‘rganish jarayonini tubdan
o‘zgartirmoqda. RTM vyapon tilida ravon va ijtimoiy jihatdan mos nutqni
o‘zlashtirish uchun bebaho va kelajakdagi rivojlanish tendensiyalarini belgilab
beruvchi omildir.

Kalit so‘zlar: Raqamli ta'lim muhiti (RTM), yapon tili, gapirish ko‘nikmalari,
kommunikativ kompetensiya, keigo (hurmat shakllari), virtual reallik (VR/AR),
gamifikatsiya, til o‘rganish texnologiyalari

AHHoOTaums: [laHHas cTaThsi aHAIM3UPYET OCHOBHBIE KOHLEMIUU IU(POBOMA
obpazoBarensHOi cpezbl (LIOC) u ocBelaer ee BaKHYIO POJib B Pa3BUTUU HABBIKOB
TOBOPEHUS Ha AMOHCKOM si3bike. B ycnoBusix rmobanuzanuu [IOC, Britouas oHtaiin-
m1aTdhopMbl, MOOUJIbHBIE MPUIIOKEHUS, CUMYJSIMKU Ha ocHoBe MW u pecypcsl
BUpTyasibHOU peasibHOCTU (VR/AR), kKapauHanbHO MEHSIOT MPOIeCcC MpenogaBaHus
u oOydenus. [JOC sBasiercss OeciieHHbIM (DaKTOPOM Il OCBOEHHUSA Oerjiol u
COLIMAJIbHO aJeKBATHOM pe4YdM Ha SMOHCKOM S3bIKE W ONpenenseT Oymaymiue
TEHJICHIIUN Pa3BUTHSI.

KuarwueBsle cioBa: [{udposas odpazoBatenbHas cpena (LIOC), anoHCckuii sI3bIK,
HaBBIKH TOBOPEHUS, KOMMYHHKATHBHASI KOMITETCHIIHS, KOUTO ((DOPMBI BEKITMBOCTH),
BUpTyaibHas peanbHOCTh (VR/AR), refiMmuukanms, TEXHOIOTHH U3YUCHHS SI3bIKA

Annotation: This article analyses the fundamental concepts of the Digital
Learning Environment (DLE) and highlights its crucial role in developing Japanese
speaking skills. In the context of globalisation, DLE, including online platforms,
mobile applications, Al-based simulations, and virtual reality (VR/AR) resources, is
fundamentally transforming the teaching and learning process. DLE is an invaluable
factor for mastering fluent and socially appropriate speech in Japanese and
determines future development trends.

Keywords: Digital Learning Environment (DLE), Japanese language, speaking
skills, communicative competence, keigo (honorifics), virtual reality (VR/AR),
gamification, language learning technologies
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Globallashuv va texnologik inqilob sharoitida ta'lim paradigmasi misli turli
o‘zgarishlarga yuz tutmoqda. Ayni paytda an'anaviy sinf xonasi modelidan
moslashuvchan, shaxsga yo‘naltirilgan va texnologiyaga asoslangan yondashuvlarga
o‘tish davri bo‘lmoqda. Aynan shu nuqtada raqamli ta'lim muhiti (RTM)
zamonaviy pedagogikaning fundamental tushunchasi sifatida namoyon bo‘ladi.
Uning ahamiyati shunchaki o‘quv jarayoniga kompyuterlarni joriy etish bilan
cheklanmaydi; RTM bu — keng qamrovli ta’lim bo‘lib, u o‘rganishni yanada
interaktiv, qulay va samarali qilish uchun ragamli vositalar, metodologiyalar va
resurslarni birlashtiradi. Tadqiqotchilar ta'kidlaganidek, samarali raqamli ta'lim
mubhiti "o‘quvchilarga o‘z bilimlarini o‘zlari qurishlari, hamkorlikda ishlashlari va
real hayotiy muammolarni hal gilishlari uchun imkoniyatlar yaratadi"!3. Bu, aynigsa,
murakkab amaliy ko‘nikmalarni, masalan, chet tilida muloqot qilishni o‘rganishda
bebaho ahamiyat kasb etadi.

Shu bilan birga, jahon miqyosida yapon tilini o‘rganishning dolzarbligi ortib
bormoqda. Yaponiya nafaqat dunyoning uchinchi yirik iqtisodiyoti va texnologik
innovatsiyalar markazi, balki o‘zining boy madaniyati, san'ati va adabiyoti bilan ham
millionlab insonlarni o‘ziga jalb etadi. Yapon tilini bilish xalqaro biznes, ilmiy
tadqgiqotlar va madaniyatlararo mulogot uchun ulkan imkoniyatlar eshigini ochadi.
Biroqg, yapon tili o‘zining murakkab grammatikasi, bir nechta yozuv tizimlari va
aynigsa, ijtimoiy kontekstga bog‘liq bo‘lgan hurmat shakllari ("keigo") tufayli
o‘rganish eng qiyin tillardan biri hisoblanadi. Ayniqsa, gapirish ko‘nikmalarini
rivojlantirish ko‘pincha o‘quvchilar uchun eng katta to‘siq bo‘lib qoladi. Til
o‘rganish nazariyalariga ko‘ra, "tilni o‘zlashtirish fagat tushunarli ma'lumot
(comprehensible input) orqali emas, balki faol muloqot va amaliyot orqgali ham sodir
bo‘ladi"!*.

Asosiy qism

Raqgamli ta'lim muhitining (RTM) konseptual asoslari

Ragamli ta'lim muhitining ta'rifi ancha keng qamrovli bo‘lib, u "o‘qitish va
o‘rganish jarayonlarini qo‘llab-quvvatlash, boyitish va optimallashtirish uchun
pedagogik strategiyalar, raqamli texnologiyalar, institutsional siyosat va kontentning
integratsiyalashgan tizimi" sifatida ta’riflanadi'>. Bu tizim sinf xonasi chegaralaridan
tashgariga chiqib, o‘rganishni uzluksiz, moslashuvchan va shaxsga yo‘naltirilgan
jarayonga aylantiradi. Uning asosiy maqsadi — o‘quvchilarga nafagat bilim berish,
balki XXI asr ko‘nikmalarini (tanqidiy fikrlash, hamkorlik, ragamli savodxonlik)
rivojlantirish uchun zarur bo‘lgan interaktiv maydonni yaratishdir.

Ushbu ta’lim tizimining poydevorini raqamli ta'lim resurslari tashkil etadi.
Ular bugungi kunda misli ko‘rilmagan darajada xilma-xil va qulaydir. Eng keng
tarqalgan resurslar qatoriga quyidagilar kiradi:

13 Herrington, J., Reeves, T. C., & Oliver, R. (2010). A guide to authentic e-learning. Routledge.
14 Swain, M. (1985). Communicative competence: Some roles of comprehensible input and comprehensible output in
its development. In S. Gass & C. Madden (Eds.), Input in second language acquisition (pp. 235-253). Newbury House.

15 Siemens, G., & Tittenberger, P. (2009). Handbook of emerging technologies for learning. University of Manitoba.
Retrived from: http://www.elearnspace.org/Articles/HETL.pdf




ws’"w ND”‘?’
é’

&)

NS'H z| Zamonaviy filologiya muammolari - IIpo6./ieMbI cOBpeMeHHOM GHUI0/I0TUH —
e &\f Problems of modern philology 2025-yil 3-son

1. Onlayn platformalar va ta’limni boshqarish tizimlari (LMS): Moodle,
Coursera, EdX yoki mahalliy platformalar kabi tizimlar o‘quv kurslarini tizimli
ravishda joylashtirish, topshiriglarni boshqarish, o‘zlashtirishni nazorat qilish va
o‘qituvchi bilan o‘quvchi o‘rtasidagi muloqotni ta'minlaydi.

2. Mobil ilovalar: Til o‘rganish sohasida, masalan, Duolingo, Anki (intervali
takrorlash uchun), yoki Busuu kabi ilovalar "mikro-ta'lim" (micro-learning)
konsepsiyasini amalga oshiradi. Ular o‘quvchilarga istalgan vaqtda va istalgan joyda
qisqa mashg‘ulotlar orqali bilimlarini mustahkamlash imkonini beradi.

3. Video darslar va ochiq ta'lim resurslari (OER): YouTube, Khan Academy
kabi platformalar hamda universitetlarning ochiq kurslari (masalan, MIT
OpenCourseWare) vizual va audio materiallar orqali murakkab tushunchalarni
o‘zlashtirishga yordam beradi. Multimedia orqali o‘rganish nazariyasiga ko‘ra,
"odamlar so‘zlar va rasmlar birgalikda taqdim etilganda, faqat so‘zlar taqdim
etilgandan ko‘ra chuqurroq o‘rganadilar"'®. Bu, aynigsa, yangi tilning fonetikasi va
talaffuzini o‘rganishda juda muhimdir.

Ushbu resurslarning mavjudligi ta'limda raqamli texnologiyalarning rolini
belgilab beradi. Ularning roli shunchaki ma'lumot uzatish vositasi bo‘lish emas, balki
pedagogikani tubdan o‘zgartirishdir. Birinchidan, texnologiyalar personalizatsiya va
differensiatsiyani ta'minlaydi. Adaptiv ta'lim platformalari har bir o‘quvchining bilim
darajasi, tezligi va o‘rganish uslubiga moslasha oladi, bu esa an'anaviy sinfda
erishish qiyin bo‘lgan natijadir. Ikkinchidan, ular faol o ‘rganish va jalb etishni
kuchaytiradi. Gamifikatsiya (o‘yinlashtirish) elementlari — ochkolar, reytinglar,
sovrinlar — o‘quv jarayonini qiziqgarliroq qilib, ichki motivatsiyani oshiradi.
Uchinchidan, texnologiyalar hamkorlik va mulogot uchun yangi imkoniyatlar
yaratadi (masalan, virtual forumlar, onlayn guruh loyihalari).

To‘g‘ri loyihalashtirilgan ragamli ta'lim mubhiti o‘quvchini passiv ma'lumot
qabul giluvchidan o‘z ta'lim trayektoriyasining faol ishtirokchisiga aylantiradi. Ta'lim
texnologiyalari bo‘yicha ekspert Maykl Fullan ta'kidlaganidek, "texnologiyaning
samaradorligi uning o‘zida emas, balki u qo‘llab-quvvatlaydigan yangi pedagogik
yondashuvlarda namoyon bo‘ladi"!”. Aynan shu yangi yondashuvlar yapon tili kabi
murakkab tilni, xususan, uning og‘zaki nutq ko‘nikmalarini rivojlantirishda qanday
qo‘llanilishi ushbu maqolaning keyingi tahlil mavzusidir.

Ragamli ta'lim muhitining yapon tilini o‘rganishdagi rolini to‘liq anglash uchun,
avvalo, ushbu tilning o°‘ziga xos murakkabliklarini va nima uchun aynan gapirish
ko‘nikmalari eng katta qiyinchilik tug‘dirishini tahlil qilish zarur. Yapon tilini
o‘rganish jarayoni boshqa ko‘plab tillarni o‘zlashtirishdan keskin farq qiladi va bu
farqlar uning fundamental tuzilishidan kelib chiqadi.

Yapon tilining o‘ziga xos xususiyatlari til o‘rganuvchilar oldiga bir nechta
to‘siglarni qo‘yadi. Birinchidan, bu uning yozuv tizimidir. Yapon tili bir vaqtning
o‘zida uch xil alfabetlar (yozuv tizimlari) to‘plamidan foydalanadi: Hiragana
(asosan grammatik qo‘shimchalar va mahalliy so‘zlar uchun fonetik alitbo),

16 Mayer, R. E. (2014). The Cambridge handbook of multimedia learning (2nd ed.). Cambridge University Press.
17 Fullan, M. (2013). The new pedagogy: Engaging students in deep learning. Corwin Press.
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Katakana (chet eldan kirib kelgan so‘zlar va urg‘u berish uchun fonetik alifbo) va
Kanji (Xitoydan o‘zlashtirilgan logografik belgilar). O‘quvchi nafaqat ikki fonetik
alifboni, balki kundalik muloqot uchun zarur bo‘lgan 2000 dan ortiq Kanji belgisini
ham yodlashi kerak. Bu "uch o‘lchovli" yozuv tizimi o‘qish va yozishni o‘rganish
uchun jiddiy vaqt va kognitiv yuk talab etadi.

Ikkinchidan, tilning grammatik qoidalari Hind-Yevropa tillari oilasiga mansub
tillardan (masalan, ingliz, rus yoki o‘zbek tili) tubdan farq qiladi. Yapon tili SOV
(Sub'ekt-Ob'ekt-Fe'l) tuzilishiga ega, ya'ni fe'l har doim gapning oxirida keladi.
So‘zlarning gapdagi rolini (kim, nima, qayerda, kimga) so‘z tartibi emas, balki "w

(1), "ga" (HY), "o" (%), "ni" (IZ) kabi maxsus yuklamalar (particles) belgllaydl

Tilshunos Susumu Kuno o‘zining klassik asarida ta'kidlaganidek, bu yuklamalarni
to‘g‘ri tushunish va qo‘llash yapon tilini o‘zlashtirishning kalitidir, ammo bu boshqa
til guruhlari vakillari uchun eng katta grammatik qiyinchiliklardan biridir!8.

Aynan shu murakkabliklar fonida yapon tilida gapirish ko‘nikmalarining
ahamiyati yanada yaqqolroq namoyon bo‘ladi. Ko‘pgina o‘rganuvchilar yillar
davomida grammatika va Kanjini o‘rganib, matnlarni bemalol o‘qiy oladigan, ammo
oddiy suhbat qurishga qiynaladigan "passiv bilim" bosqichida qolib ketishadi.
Gapirish — bu faol (produktiv) ko‘nikma bo‘lib, u nafagat so‘z boyligi va
grammatikani, balki ularni real vaqtda, ikkilanmasdan qo‘llay olishni ham talab
qiladi.

Bundan tashqari, yapon tilida gapirish ko‘nikmasi shunchaki so‘zlarni to‘g‘ri
talaffuz qilish emas, balki chuqur ildiz otgan ijtimoiy-madaniy normalarga rioya
qilishni anglatadi. Bu yerda Keigo (8%5&) — hurmat shakllari tizimi markaziy o‘rinni
egallaydi. Keigo suhbatdoshingizning ijtimoiy mavqei, yoshi va siz bilan yaqinlik
darajasiga qarab nutqingizni (hatto fe'llarni) butunlay o‘zgartirishni talab qiladi.
Osamu Mizutani va Nobuko Mizutani ta'kidlaganidek, yapon jamiyatida grammatik
xatodan ko‘ra, Keigo qoidalarini buzish jiddiyroq ijtimoiy xato hisoblanishi
mumkin'®. Bu holat o‘quvchilarda kuchli "nutqiy xavotir" (speaking anxiety) va
"yuzni yo‘qotish" (losing face) qo‘rquvini paydo qiladi, natijada ular gapirishdan
tiyiladilar.

Shunday qilib, yapon tilida samarali muloqot qilish uchun tilshunos Dell Hymes
tomonidan kiritilgan "kommunikativ kompetensiya" tushunchasi hal qiluvchi
ahamiyatga ega. Bu nafaqat grammatik to‘g‘rilikni ("nima deyishni bilish"), balki
ijtimoiy moslashuvchanlikni ("qachon, kimga va ganday aytishni bilish") ham o‘z
ichiga oladi?®. An'anaviy sinf xona sharoitida o‘nlab o‘quvchilar bilan birga bunday
nozik ijtimoiy kontekstlarni amalda mashq qilish deyarli imkonsizdir. Aynan shu
nuqtada, xatolardan qo‘rqmasdan, interaktiv va immersiv tarzda mashq qilish
imkonini beruvchi raqamli ta'lim muhiti yapon tilida gapirish ko‘nikmalarini
rivojlantirish uchun bebaho vositaga aylanadi.

18 Kuno, S. (1973). The structure of the Japanese language. MIT Press.

19 Mizutani, O., & Mizutani, N. (1987). How to be polite in Japanese. The Japan Times.
20 Hymes, D. H. (1972). On communicative competence. In J. B. Pride & J. Holmes (Eds.), Sociolinguistics: Selected
readings (pp. 269-293). Penguin.
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Yapon tilini o‘rganishning yuqorida aytib o‘tilgan murakkabliklari (Kanji, SOV
grammatikasi, ayniqsa Keigo) raqamli ta'lim muhiti (RTM) tomonidan taqdim
etilayotgan innovatsion yechimlarga bo‘lgan ehtiyojni oshiradi. RTM an'anaviy sinf
sharoitida kam uchraydigan doimiy va xavfsiz amaliyot imkoniyatini taqdim etadi.

Bu jarayonda onlayn kurslar va resurslar muhim rol o‘ynaydi. Duolingo,
Memrise, Busuu kabi platformalar hamda Rosetta Stone va Babbel kabi pullik
kurslar gapirish ko‘nikmalarini rivojlantirish uchun tuzilgan o‘quv modullarini taklif
etadi. Ular mikro-o‘rganish (micro-learning) usuliga asoslanib, talaffuzni amalda
oshirish uchun nutq tanish funksiyalaridan foydalanadi. Garchi bu ilovalar tabiiy
suhbatni to‘liq almashtira olmasa-da, ular "mashq qilishni va qayta takrorlashni
ta'minlovchi birinchi bosgichdagi xavfsiz maydon" vazifasini o‘taydi*!. Bundan
tashqari, 1Talki kabi platformalar o‘quvchilarni yapon tili ona tili sohiblari bilan
bevosita bog‘lab, real muloqot tajribasini ta'minlaydi.

Video va audio materiallardan foydalanish immersivlikni oshirishning muhim
usulidir. Yapon animesi, dramalari, yangiliklar ko‘rsatuvlari va YouTube kanallari
o‘quvchilarga tilni tabiiy kontekstda, ya'ni ona tili sohiblari gapiradigan tezlik va
ohangda eshitish imkonini beradi. Subtitrlar va transkripsiyalar yordamida
o‘quvchilar nafaqat eshitish tushunish (listening comprehension) ko‘nikmasini
rivojlantiradi, balki og‘zaki nutqning intonatsiyasi, urg‘usi va ijtimoiy nuance'larini
(masalan, Keigoning turli darajalarini) ham o‘rganadi.

Eng samarali usullaridan biri bu interaktiv o‘yinlar va simulyatsiyalar (jumladan,
virtual reallik - VR/AR) hisoblanadi. Gamifikatsiya (o‘yinlashtirish) til o‘rganishga
motivatsiyani oshiruvchi raqobat va mukofot elementlarini olib kiradi. VR/AR
simulyatsiyalari esa o‘quvchilarga Tokio ko‘chasi, restoran yoki ishxona kabi virtual
mubhitga sho‘ng‘ish imkonini beradi, u yerda ular sun'iy intellekt (AI) avatarlari bilan
yapon tilida muloqot qilishga majbur bo‘ladi. Bu "o‘rganish jarayonini amaliy
kontekstga joylashtiradi va xavfsiz muhitda xato qilish imkonini beradi"??. Shunday
qilib, xato qilish qo‘rquvi (speaking anxiety) kamayadi va mulogot kompetensiyasi
rivojlanadi.

Metodologiya va strategiyalar

Ragamli ta'lim mubhitining ushbu imkoniyatlaridan maksimal foydalanish uchun
zamonaviy pedagogik metodologiya va strategiyalar zarur. Ragamli ta'limda samarali
o‘qitish usullari nafaqat texnologiyadan foydalanishni, balki uni o‘quv maqsadlariga
moslashtirishni talab qiladi.

Aralash ta'lim (Blended Learning): An'anaviy sinf darslari (yoki onlayn
o‘qituvchi bilan jonli darslar) ragamli resurslar bilan birlashtiriladi. O‘quvchilar
yangi grammatik qoidani videodars orqali o‘rganadi, so‘ngra bu qoidani virtual
simulyatsiyada yoki onlayn muloqot sessiyasida amalda qo‘llaydi.

2l Jarvis, H. (2017). The role of technology in language learning: A new ecosystem. In S. Loewen & M. Sato (Eds.),
The Routledge handbook of instructed second language acquisition (pp. 473-488). Routledge.
22 Doérnyet, Z. (2019). Motivation in second language acquisition. Routledge
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Flipped Classroom (Teskariga aylantirilgan sinf): Ma'ruza materiali uyda
raqamli resurslar orqali o‘rganiladi, sinf vaqti esa fagat og‘zaki amaliyot, munozara
va muammoni hal qilishga bag‘ishlanadi.

O‘quvchilarni motivatsiya qilish va faol ishtirokini ta'minlash uchun
gamifikatsiya, belgilangan kichik, erishish mumkin bo‘lgan maqgsadlar (masalan,
"bugun 10 ta yangi Kanji o‘rganish") va doimiy ijobiy fikr-mulohaza (feedback) juda
muhimdir. O‘z-0‘zini baholash va o‘zlashtirishni tekshirish usullarida RTM ning roli
beqiyosdir. Al vositalari talaffuzni avtomatik baholay oladi, nutq matnini yozma
shaklga o‘girib, o‘quvchi tomonidan qilingan xatolarni darhol ko‘rsatib bera oladi.
Bu darhol gayta aloqa (immediate feedback) o‘quvchilarga o‘z xatolarini tezda
tuzatishga imkon beradi, bu esa o‘zlashtirish tezligini oshiradi.

Xulosa

Ragamli ta'lim muhiti (RTM) yapon tilida gapirish ko‘nikmalarini rivojlantirish
uchun inqilobiy imkoniyatlar yaratadi. Raqamli ta'lim muhitining yapon tilini
o‘rganishdagi afzalliklari sirasi quyidagilardir: o‘rganishning personalizatsiyasi,
uzluksiz amaliyot uchun qulaylik, real vaqtda avtomatik fikr-mulohaza (feedback) va
virtual immersiya orqali ijtimoiy nutq (Keigo) kontekstlarini xavfsiz muhitda mashq
qilish imkoniyati.

Kelajakda ragamli ta'lim muhitining rivojlanishi va uning ta'lim jarayoniga
ta'siri sun'ty intellekt va VR/AR texnologiyalarining yanada integratsiyalashuvida
namoyon bo‘ladi. Al-ga asoslangan Keigo simulyatorlari, tobora realistik bo‘lib
borayotgan virtual Yaponiya tajribalari va shaxsiy ehtiyojlarga to‘liq moslashgan til
o‘rganish botlari o‘quvchilarga ona tili sohiblari bilan muloqot qilishga deyarli teng
keladigan tajriba taqdim etadi. Xulosa qilib aytganda, RTM yapon tilini
o‘rganishdagi eng katta to‘siq bo‘lgan og‘zaki nutq ko‘nikmalarini o‘zlashtirishni
sezilarli darajada samarali va erishish mumkin bo‘lgan jarayonga aylantirmoqda.
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I'agaposa JInnus CepreeBHa

MarucTp epraHckoro rocyJapcTBEHHOTO YHUBEPCUTETA
HOuanamesa /Innagpys MaxamaaaaneBHa

JIOLIEHT (PepraHCKOro rocyJJapcTBEHHOTO YHUBEPCUTETA

AHHoTanusi: B cTathe paccMaTpUBarOTCS aKTyaJIbHbIE BOTIPOCHI OpraHU3alin
U TUTAHAPOBAHWS 3aHATHH TO DKOJOT0-3CTETUYCCKOMY BOCHHUTAHHMIO JIeTEH
JIOIITKOJIBHOTO BO3pacTa B JIOIIKOJIBHBIX 0Opa3oBarenbHBIX opranmszamusx (JOO)
V36ekucrana. OOOcCHOBaHa HEOOXOAWMOCTb WHTETPALUU JKOJIOTHYECKOTO U
ACTETUYECKOTO BOCIUTAHUSA, OTpaXKeHa CrHeruduka y30eKCKOro KOHTEKCTa,
NpUBEIEH aHAJIN3 COBPEMEHHBIX METOJHMK W MOIXOA0B K TUIAHUPOBAHHUIO PAOOTHI C
netbMu. Oco00e BHUMaHWE yACISETCS UCIOIb30BAHUIO MPUPOJIHBIX H KYJIbTYPHBIX
PECYPCOB PETHOHA, a TAKXKE B3aMMOJICHCTBHIO MEAarOroB C CEMbEH M COOOIIIECTBOM.
[TpuBeeHB TPAKTHYECKHE PEKOMEHIAIIMM 110 COCTABJICHHUIO IEPCICKTUBHBIX U
KaJICHJAApHBIX IUTAaHOB oOpaszoBarenbHON gestenbHOocTH JJOO 1o  9Kojoro-
ACTETHYECKOMY HAIPABIICHUIO.

KioueBble ¢j10Ba: JOMIKOIFHOE 00pa3oBaHUE, KOJOTHYECKOE BOCIHTAHUE,
ACTETHYECKOE BOCITUTAHUE, ITITAHUPOBAHUE 3aHATHH, ¥Y30ekucraH, JJO0O, meToauka.

Abstract: The article addresses pressing issues related to organizing and
planning activities for the ecological and aesthetic education of preschool children in
Uzbekistan's preschool educational institutions. The necessity of integrating
ecological and aesthetic education is substantiated, the specifics of the Uzbek
context are reflected, and an analysis of modern methods and approaches to planning
work with children is presented. Special attention is paid to the use of the region's
natural and cultural resources, as well as teachers' interaction with families and
communities. Practical recommendations for drawing up long-term and calendar
plans for the educational activities of preschool educational organizations in the
ecological and aesthetic direction are presented.

Keywords: preschool education, environmental education, aesthetic education,
lesson planning, Uzbekistan, preschool education, methodology.

DKOJOTUYECKHE W ACTETUYECKHe NpoOJIeMbl COBPEMEHHOrO OOIIecTBa
aKTYaIM3UPYIOT 3a/la4ll BOCIUTAHUS Y TOJPACTAIOMIETO IMOKOJCHHUS OepexHOro
OTHOIICHHS K OKPYKAIOIIEH MPUPOJIC U YMEHHUS BHIIETh KPacoTy B MUpe, hopMupys
MOJTHOIIEHHYIO, TAPMOHUYHO Pa3BUTYIO JTUYHOCTh. BaskHoii (hopmoii popmupoBanHus
TAaKOM  JIMYHOCTH  BBICTYNAET  OKOJOTO-dCTETHMYECKOE  BOCHUTAHHUE  JIeTel
JOIIKOJIFHOTO Bo3pacta. B ycimoBusx Y30ekucTaHa, Iie MCTOPUYECKH CIIOKHIIUCH
Oorarele TpaJWIMN YBAXKEHHsS K TMPUPOJEC M HCKYCCTBY, NAHHOE HAIpPAaBICHUE
nprodperaeT 0coOyr0 3HAYMMOCTb.
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Pa3Butne comeprkanus TOMKOIBHOTO 00pa3oBaHus B PecyOnuke Y306ekuctan
OTPa)KaeT COBPEMEHHbIE MUPOBBIC TECHJICHIIMU W HAIIMOHAJIbHBIE MPUOPUTETHI, YTO
TpeOyeT aaeKBaTHOTO OOHOBIEHUS MeEToJoB W (opm pabotel. IlmanmpoBanme
3aHSATAM B DKOJOTO-3CTETUYECKOM  HAIpaBJICHUM TO3BOJIIET CUCTEMHO U
MOCJICTIOBATEIFHO BHEAPSATH IICHHBIEC TIEAArOTMYeCKHe HACH B 00pa30BaTEIBHBIN
MPOIIECC JOMIKOJIBHBIX YUPEIKICHUM.

enpto MaHHOW cTaTbU SIBISETCS OOOCHOBAHHME COBPEMEHHBIX MOJIXOJOB K
IJIAHUPOBAHHUIO U OPraHU3allMU 3aHATUU MO 3KOJIOT0-3CTETUYECKOMY BOCHUTAHUIO
nereit B ycnoBusax OO V306ekucrana, a Takke pa3pabOTKa pPEKOMEHIAlUN IO
peanu3alMu  3TOW JIESITENBbHOCTH C YYE€TOM HAlMOHAJBHBIX, KYJIbTYPHBIX H
MIPUPOJHBIX OCOOEHHOCTEHN peruoHa.

DKOJIOTUYECKOE U O3CTETHYECKOE BOCIUTAHHUE B JIOWIKOJIBHOM BO3pacTe
MPEACTABISIET CO00N OOBEAMHEHUE BOCIHMTATEIBHBIX CHCTEM, HANpPABJIICHHBIX Ha
dbopMHupoBaHHE y JETeH 3MOIMOHAIBLHO-IICHHOCTHOTO OTHOIICHHUS K TPHUPOAE U
HCKYCCTBY, Pa3BHTHE TBOPUYECKOT'O MBIIICHUS, HAOIFOMaTEILHOCTH, BOOOPAKCHUS 1
YYyBCTB.

B cooTBeTcTBHMM € TOCYZapCTBEHHBIMH OOpa30BaTEIbHBIMU CTaHIAPTaMHU
(I'OC) Pecniy6mkn Y30eKuCTaH K 3a/1a4aM JOMTKOJILHOTO 00Opa30BaHUs OTHOCSITCS:

dbopMupoBaHUe y IeTeN AIEeMEHTAPHBIX KOJIOTUUECKUX 3HAHUIA,
BOCIIUTaHUE JIFOOBU K MPUPOJIE, POAHOU 3eMIIe, POJTHOMY Kparo;
Pa3BUTHE CTETUYECKUX YYBCTB, TBOPUYECKHUX CITIOCOOHOCTEH, BOOOPAKEHHUS.

DKOJIOTO-3CTeTHYECKasi HAIIPaBJICHHOCTh 00Pa30BaHUsI IPOSIBIIAECTCS B CUHTE3€E
JIBYX KOMIIOHEHTOB: T[IO3HAHUM TMPHUPOJBI U DCTETHUUYECKOM MpeoOpa3oBaHUU
MPUPOJHOTO MAaTepHualia, BKIIOYEHUHU JAETEH B XYHOKECTBEHHOE OCMBICICHHE
OKPY’KaIOIIEro MUpA.

[InaHupoBaHue NEATEIBHOCTH — BaXKHEHIIIAsl 4acTh MEeIarorudeckoi paboTsl B
JOO. KauecTBeHHOE IIJIaHUPOBAHHWE TIOJIpa3yMEBAaeT HE TOJBKO COOJIIOICHHE
MOCJIEA0BATEIBLHOCTH U3JI0KEHUSI MaTepuaia, HO U y4eT BO3pacTa, YPOBHS Pa3BUTHUS
JeTel, CE30HHBIX HU3MEHEHUM B MPUPOJE, TOCYAAPCTBEHHBIX M HAIMOHAJIBHBIX
MPa3IHUKOB.

B V30ekucrane 1mpu IUTAaHUPOBAHUM 3aHSATUH MO  DKOJIOTO-3CTETHUYECKOMY
BOCIIMTAHUIO M€1aroraM peKOMEHIyEeTCS YUYUThIBATD:

MPUPOTHO-KIMMATHYECKHE W DKOJOTUYECKHE OCOOCHHOCTH pEruoHa (Hampumep,
pazHooOpasue Quiopsl U hayHsbl);

OoraTeie KyJbTYpPHBIE TPAJUIMH, CBSI3aHHBIE C MPHUPOAON (HApOIHBIC MPa3THUKH,
pemMecia, My3bIKaJIbHBIN (HOBKIIOP);

crienu(pUKy HAIMOHAIBHBIX IEHHOCTEH (YBaXXKEHUE K TPYAY, 3€MJIE, BOJE);
UHTerpanuio oOpa3zoBarenbHbIX oOnacteir («llo3nanue», «PedeBoe pazBUTHEY,
«TBopuecTBOY», «Xyn0KECTBEHHAS ACATEIBHOCTb» U JIP.).

Tumbl 3aHATHIT MOTYT OBITH Pa3HOOOPA3HBIMHU:

[To3naBaTenbHbIe Oecenpl O MpUPOJE: OOCYXKICHHE YXUBOTHBIX W PACTEHUH
CBOETO pErvoHa, HAOMIOJACHUS 3a CE30HHBIMH W3MCHCHHSIMH, pacCKa3bl O
COXpPaHEHUU MPUPOJIHBIX OOTaTCTB.
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DKCKYPCHUH M TIPOTYJIKA (HAOIMIOACHUS B IPUPOJIE): TIOCCIICHNE TTapKOB, CaJI0B,
BOJIOEMOB, a TAK)K€ JBOPOB U MPHUIIKOJIbHBIX TEPPUTOPHUH.

OKOJIOTHYECKUE WIPhl: JUJAKTUYECKUE, POJIEBbIE, MOJBHKHBIE WIPHI,
HaIlpaBJ€HHbIE Ha (HOPMUPOBAHKUE IKOJOTUYECKOTO CO3ZHAHMS.

Xyn0KECTBEHHO-3CTETUYECKasi JICATeIbHOCTh: dJEMEHTHl JIaHAMIaQTHOTO
nu3aitHa (rocajika IBETOB, CO3/JaHME MUHU-OTOPOJIOB), aNIUIMKAIIMU U KOJUTAKH U3
IPUPOJIHBIX MaTEPUAJIOB, JIENKa, PUCOBAHHE, TPOBEJCHUE BHICTABOK JETCKUX Pa0OT.

TeaTpanu30BaHHBIEC MPEACTABICHUS U MPA3JIHUKU: WHCLUEHUPOBKA HAPOJIHBIX
CKa30K M IECEH O IPUPOJE, PA3THUKU I[BETOB, YPOKasl, BOJBI U JP.

B nmnanax nemaroroB MOTyT ObITh TAKME MEPOTIPUATHS, KaK:
becena «Mup npupojipl BOKpyr Hac»
Okckypceus B napk «BecHa npumnal»
TBopueckoe 3ansTue «Pucyem 1iBeTsl Y30eKucTaHa»
Urpa «beperure Boay!» u Apyrue TeMaTu4ecKue MEpOIPUATHUS
DKOJOTUYECKUH NTpa3IHUK «JleHb 3eMan»

[TpocnymmBanue u obcyxaeHne y30€KCKUX HapOHBIX TIECEH O MPUPOJIE
[InanupoBaHue mpeAyCMAaTPpUBAET TECHYIO CBSI3b C KajleHAapéM MPUPOIBL,
CE30HHBIMHU M3MEHEHUSIMU M IPA3THUYHBIMU JATAMHM, a TAKKE€ BO3MOKHOCTh TMOKOM
MHTErPALK TEM B IIOBCETHEBHYIO JI€ATEIBHOCTD.

BaxxHOll COCTaBIAIOIIEN yCHENIHOrO BOIUIOIIEHUS 3KOJIOI0-3CTETUYECKUX
npoektoB B JIOO sBisieTcs ydacThe pOAMUTENEH U MECTHOTO COOOIIECTBA.
CoBMecTHasE mocajika JEpeBbEB, CEMEWHBIE KOHKYPCHI IOJAEIIOK W3 IPUPOIHBIX
MaTepHAJIOB, Y4aCTHE B AKIUAX I10 03EJIEHEHUIO, SKCKYPCUH C POJUTEISIMU — BCE 3TO
crocoOcTByeT (OPMUPOBAHUIO YCTOMUMBBIX OSKOJOTMUYECKMX W 3ICTETHUYECKUX
LIEHHOCTEN Yy JETEN.

Takum o00Opa3oM, COBpPEMEHHOE TIUIAHUPOBAHWE 3aHATUNA IO OSKOJIOTO-
scretnyeckomMy BocrmuTanuio B JIOO V30ekuctaHa MJOKHO CTPOUTHCS Ha
NPUHIIWNIAX WHTETPALMKA PA3IMYHBIX 00pa30BaTEeNbHBIX oOONacTel, omope Ha
HallMOHAJIbHBbIE TPAJAMIMK M TPUPOJIHBIE PECYpPChl CTpaHbl. IJTO TpeOyeT ot
MEJaroroB KpeaTUBHOCTH M T'MOKOCTU B COCTaBJICHHH IUJIAHOB, & TaKK€ aKTUBHOIO
MPUBJICYEHUS POJIUTENEH U COOOIECTBA K BOCIIUTATEILHOMY MPOIIECCY.

KomnerenTHo cranupoBaHHas oOpa3oBaTelibHas padoTa CIOCOOCTBYET
(OpPMUPOBAHNIO Y JOLIKOJIBHUKOB OCO3HAHHOTO, SMOIIMOHAIBHOIO U TBOPUYECKOIO
OTHOLIEHUS K TNPHUPOJIE U HCKYCCTBY, UYTO SBISETCA 3aJOIOM HX JMYHOCTHOTO
Pa3BUTHSA U MOJHOLICHHOW COLMAIN3aLNH.
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IMPROVING PRIMARY SCHOOL CHILDREN’S ENGLISH
PRONUNCIATION WITHOUT USING MODERN TECHNOLOGIES
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Annotation: This article explores the issue of improving primary school
pupils' English pronunciation without using modern technologies. The aim of the
study is to enhance learners' pronunciation skills through traditional methods such as
singing a song, repetition, phonetic games, and tongue twisters. The research was
conducted with 30 third-grade students over two weeks. The results showed that it is
possible to develop pronunciation effectively without high-technological tools. The
article highlights the efficiency of traditional methods and recommends their
practical use in primary education.

Keywords: English language, pronunciation, primary school, traditional
methods, tongue twister, drilling activity.

AHHoOTamusi: B 1aHHOW cTaTbe paccMaTpUBAaeTCS BOMPOC YIyUIICHHUS
AHTJIMICKOTO TIPOM3HOIICHHUS YYaIIUXCs HAaYaJIbHON IIKOJIBI 03 HCIIOJIb30BAHMS
COBpEMEHHBIX TexHoJoThui. Llemb umccienoBaHmsi - COBEPIICHCTBOBAHNWE HABBIKOB
MPOU3HOIICHHUS Y4YaIllUuXCsAd C IOMOIIbI0 TPAIWIIMOHHBIX METOJOB, TaKUX Kak
MOBTOpPEHHE, (DOHETHUECKHE UTPHI U CKOPOTOBOpKHU. VcciemoBaHne MpoBOIUIOCH C
ydactueM 30 y4eHUKOB TPEThETO KJIacca Ha MPOTSLKEHUU JIBYX Heaenb. PesynbTarsl
MOKa3ajl, YTO BO3MOXHO d((PEeKTUBHO pa3BUBaTh MpOH3HOIIEHHE O€3
WCIIONb30BAaHUSI ~ TEXHOJNIOTMYECKUX  CpPEeACTB. B cTaThe  MOAYEPKUBACTCS
3pPEKTUBHOCTh TPAJAUIMOHHBIX METOJOB M PEKOMEHIYETCS HMX IPAKTUYECKOE
MIPUMEHECHHE B HAYaJIbHOM 00pa30BaHUH.

KiroueBble €JI0Ba: aHTIMICKHUI S3BIK, MPOW3HOIICHUE, HadallbHAs IIKOJIA,
TPaJUIIMOHHBIE METOBI, CKOPOTOBOPKA, TPEHUPOBOYHAS IEATEIHHOCTb.

Annotatsiya: Ushbu maqgolada zamonaviy texnologiyalardan foydalanmasdan
boshlang‘ich sinf o‘quvchilarining ingliz tili talaffuzini yaxshilash masalasi
o‘rganiladi. Tadqiqotning magsadi o‘quvchilarning talaffuz ko‘nikmalarini
takrorlash, fonetik o‘yinlar va tez aytishlar, qo’shiq kuylash kabi an’anaviy usullar
orqali takomillashtirishdan iborat. Tadqiqot ikki hafta davomida 30 nafar uchinchi
sinf o‘quvchilari bilan o‘tkazildi. Natijalar texnologik vositalardan foydalanmasdan
ham talaffuzni samarali rivojlantirish mumkinligini ko‘rsatdi. Maqolada an’anaviy
usullarning samaradorligi yoritilgan va ularni boshlang‘ich ta’limda amaliy qo‘llash
tavsiya etilgan.
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Kalit so‘zlar: Ingliz tili, talaffuz, boshlang‘ich sinf, an’anaviy usullar, fonetik
o‘yinlar, texnologiyasiz o‘qitish metodlar, tez aytish, drilling mashgqlar.

INTRODUCTION

In recent years, the use of technology in English language teaching has
become increasingly popular. Teachers often rely on mobile applications, audio
materials, and online tools to improve students’ pronunciation skills. However, not
all schools have access to such technologies, especially in rural areas. Therefore, the
question of how to improve pronunciation effectively without using technology
remains important. The purpose of this study is to explore how repetition, phonetic
games, and tongue twisters, singing a song can be used as traditional methods to
enhance the pronunciation of primary school students. The research seeks to
determine the effectiveness of these methods in developing accurate pronunciation
and speech clarity among young learners.

METHODS

In this study, I followed Jalolov’s view?* on pronunciation teaching. He stated
that young learners should be exposed to enjoyable and meaningful pronunciation
activities such as songs, phonetic games, and repetition drills, as these help children
acquire the correct sounds naturally and effectively. Following this principle, I
designed lessons using traditional methods that engaged students actively without
relying on modern technologies.

I did practice during the spring semester of 2025 at School No. 3 in Namangan
region, Yangikurgan district. Although that school was reconstructed well, there
were lack of high technology to teach my primary students. So that I decided to
research on the topic “Improving primary school children’s pronunciation without
using technologies”. While researching, 1 tried to use both methods with
technologies and without technologies to find out which one was effective and useful
to improve my students’ pronunciation. At the beginning of the lesson, I used to
apply tongue twister game like “Red lorry, yellow lorry” or “Tricky, frisky snake?*
to engage them and improve their articulation and fluency. I used songs and
transcript given in their students’ book?. I played the songs on my phone and then
we sang that song with my students together. While singing songs or reading text
they mispronounced some of the words then I corrected that words using repetition
game like drilling activity. I used phonetic games like rhyme game to create a fun
learning environment, allowing students to practice pronunciation through
competition and engagement. These experiment lasted two weeks, and | evaluated
students’ pronunciation before and after the training using a pronunciation checklist.

RESULTS

At the end of the study, students showed noticeable improvement in their

pronunciation accuracy. At the beginning of the research, 60% of the students

2 Jalolov, J. (2012). English Language Teaching Methodology. Tashkent: UzSWLU Press.
24 https://learnenglishkids.britishcouncil.org/fun-games/tongue-twisters

25 3. Reed, S., & Bentley, K. (2015). Guess What! Level 3 Student’s Book (p. 83, CD2, Listening 30). Cambridge
University Press.
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mispronounced several English words, but after two weeks, this figure dropped to
25%. The most effective methods were repetition and tongue twisters, which
significantly improved articulation.

The following table summarizes the improvement rates observed in each method:

Final Performance Improvement
Methods Initial Performance (%) (%) (%)
0
Repetition 62 85 +23
Phonetic 58 78 +20
Tongue 55 82 127
Twisters

Additionally, I asked some questions orally to find out which method was
effective and engaging. My first question was whether they liked singing songs with
me or whether they listened to the songs. 90% of my students found that singing
song with me was interesting rather than listening to songs. My second question was
whether they understood pronunciations of words by singing the songs with me or by
listening to the songs. 96% of my students was able to understand pronunciations of
words by singing the songs with me. The reason I took the answers to the questions
orally was to save the time and since they were too young, they would not have been
able to answer the questionnaires completely.

DISCUSTION

The results indicate that even without the use of modern technologies,
pronunciation can be effectively improved through active and engaging teaching
strategies. Traditional techniques such as repetition and tongue twisters helped
learners to internalize correct pronunciation through listening and practice. These
findings align with Nadia Puspita®®, who emphasized the importance of active
pronunciation exercises in language learning. Additionally, my students were able to
understand how to pronounce the words correctly with singing the songs and repition
me rather than listening to the songs.

CONCLUSION

In conclusion, improving pronunciation among primary school pupils does not
necessarily require modern technology. Traditional teaching methods such as
repetition, phonetic games, and tongue twisters can be highly effective in developing
accurate pronunciation and fluency. I think, teachers are encouraged to integrate
these techniques into their regular classroom practices to help students achieve better
speech clarity. This study demonstrates that with proper guidance and active
participation, young learners can achieve significant progress in pronunciation even
in low-technology environments.

26 https://pdfs.semanticscholar.org/ac83/b9eca58b3a371792670be5 1b700effb37910.pdf
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GRAMMATIKANI O‘QUVCHILARGA O‘QITISH METODLARI:
AN’ANAVIY VA ZAMONAVIY YONDASHUVLAR

Ismoilova Zarnigor Raximjon qizi

Namangan davlat chet tillari instituti o‘qituvchisi

Xamidxonova Saroymulk Bibixonim

Namangan davlat chet tillari instituti Filologiya fakultetil-bosqich talabasi
xamidxanovabibixonim@gmail.com

Annotatsiya: Ushbu magqolada ingliz tili grammatikasida o’qitish
metodlaring  an’anaviy hamda zamonaviy, ya’ni, sun’iy intellekt va raqamli
texnologiyalar yordamida o’qitish jarayonidagi afzalliklar va muammolarning har
ikkala uslubda ham tahlil etilishi mavjud. Tadqiqotning asosiy maqgsadi  bir biriga
qarama-qarshi ikki uslubning ingliz tili grammatikasini o’rgatilishida qanchalik
ahamiyat kasb etishi va ganday foydaliligini baholashdir. Maqolada so’rovnoma,
tahlil va statistik usullar qo’llangan. Natijalarga ko’ra, bu metodlar va yangiliklarni
o’qituvchilar, o’quvchilar va boshqa shaxslar tomonidan ijobiy yohud salbiy gqabul
qilinish holatlari kuzatilgan.

Kalit so‘zlar: Ingliz tili grammatikasi, sun’iy intellekt, raqamli texnoliyalar,
pedogogik innovatsiyalar, interfaol metodlar, grammatik qoidalar va mashqlar,
metodologiya, onlayn platformalar.

KIRISH

Bugungi kundan kunga rivojlanib borayotgan davrimizda har bir sohada
jadallashuv va rivojlanish kuzatilmoqda, shu jumladan, ingliz tilini o’qitish metodlari
ham zamonaviy uslublar bilan boyimoqda. Aslida, ingliz tili bugungi kunda yoshlar
uchun kasbiy muvaffaqiyat, zamonaviy texnologiyalar va fan-texnika yutuqglariga
yo’l ochuvchi muhim kalitga aylanishga ulgurdi. Shu sababdan ingliz tilini
umumta’lim maktablarida samarali va sifatli o’rgatish bugungi kunning eng muhim
masalalaridan biri hisoblanadi. Ingliz tilini boshlang’ich va yuqori sinflarda o’qitish
uchun zamonaviy va innovatsion metodlardan foydalanish ta’lim sifatini va
o’quvchilarning fanga bo’lgan ishtiyoqini oshirishga juda katta yordam beradi.
Avvalambor, zamonaviy va an’anaviy ta’limni bir biridan qanday farqi borligini va
ularning birini boshgasidan batamom ajratish to’g’rimi yoki yo’qligini aniqglab
olaylik. Birinchidan, an’anaviy ta’limda asosiy e’tibor grammatik qoidalarni
yodlashga va tarjimaga qaratilgan hamda dars jarayoni tashkiliy palla, uy vazifasini
tekshirish, yangi material o’tish, mustahkamlash kabi dars qismlaridan iborat bo’lgan
va ba’zi holatlarda dars uchun maxsus qog’oz ko’rgazmalardan foydalanilgan.
Ikkinchidan, zamonaviy ta’limda esa ta’lim ilovalari va onlayn platformalardan
foydalaniladi va bular o’quvchiga tilni o’rganish va amalda tadbiq etishda juda ko’p
afzalliklar olib keladi. Jumladan, kommunikativ yondashuv, CLIL(Content and
Language Integrated Learning), task-based learning kabilar tilni real hayotda
qo’llashga yordamlashadi. Bular esa o’quvchini og’zaki nutqi, eshitish, yozish
ko’nikmalarini birgalikda rivojlanishini ta’minlaydi.
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ADABIYOTLAR TAHLILI VA METODLAR

Fanshunoslikda chet tili o’qitish uch tarkibli ta’limiy tushunchadir: muallim-
o’qitishning tashkilotchisi, o’qitish vositalari , o’quvchi- ta’lim oluvchi. Shunga
binoan o’quv vositalari o’qituvchi va o’quvchi o’rtasidagi ma’lum bir ta’limiy
ko’prik sanaladi. Shu sababdan ta’limda o’qituvching o’quvchilarga bilim berishida
yordamlashuvchi vositalar muhim sanaladi. An’anaviy ta’limda o’qituvchi faqat
grammatikani chuqur o’qitishga va tarjima qilishga e’tibor qaratgan, xolos. Va
darsga notexnik qurollar bilan tayyorlangan va ma’lum bir darslik yordamida va
ulardagi an’anaviy metodlardan foydalangan. Shuningdek bu uslubda tilni o’qitish
ko’pincha o’quvchilarni turli xil o’rganish uslublariga moslashish va real hayotda
tillardan foydalanishda qiyichilik olib keladi. Ya’nikim, metodlar tarixi atoqli
metodist professor 1.V. Rahmonov tomonidan chuqur o’rganilganda, u grammatika-
tarjima metodi, ya’ni, an’anaviy metod haqida ham aytib o’tgan. Unga ko’ra, chet tili
umumta’limiy maqgsadda o’rganiladi. Ya’ni, grammatik mashqglar til
o’rganuvchilarining mantiqiy tafakkurini o’stirish uchun bajarilgan hamda
grammatik bilimlarni bayon qilish va to’gri tarjima ta’limning asosiy magsadi
bo’lgan.

Zamonaviy ta’lim esa o’quvchiga ingliz tilini o’rganilishi va o’zlashtirilishida
qo’l keluvchi yondashuv sanaladi. XX asrning birinchi yarmida Yevropada an’anaviy
grammatika asosida til o’rgatish o’rniga tilni nutq namunalari asosida o’rgatishni,
ya’ni, zamonaviy uslubni Ch. Friz. R. Lado tajribaga olib kirgan. Va bu uslub
hozirgacha rivojlanib, eng cho’qqisiga yetdi. Ya’ni, sun’iy intellekt yordamida, VR
va AR texnologiyalari asosida til o’rganish o’quvchini, birinchidan, virtual muhitga
cho’mdiradi va tilni o’rganish uchun undaydi. Ikkinchidan, o’quvchini jarayonni
markaziga qo’yish orqali darsni va mavzuni deyarli o’zlashtirgiza oladi. Bulardan
tashgari onlayn platformalar, video darslar, interaktiv doskalar va madaniyatlararo
anglashuvlar ham o’quvchini rivojlanishiga va dars jarayonini qiziqarli bo’lishiga
asos bo’ladi.

NATIJALAR

Har ikkala yondashuvning hozirda qay biri o’quvchilar ta’limi uchun
foydaliroqgligini tahlil etish magsadida sinov joriy etdik. Unga ko’ra, o’quvchilarning
ingliz tili grammatikasini o’zlashtirish samaradorligi qaysi yondashuvda
yaxshirogligini aniglash uchun 20ta o’quvchini 2 guruhga bo’lindi. Ularning
birinchisiga an’anaviy uslubda bir oy ingliz tili grammatikasiga oid dars jarayonlari
tashlik etildi, ikkinchisiga esa zamonaviy uslubda xuddi birinchi guruhniki kabi dars
jarayonlari tashkillandi.qo’llashda yordamlashadi. Belgilangan muddatdan so’ng
birinchi guruh gatnashchilaridan olingan testlarning 100%ini o’quvchilarning 50%i
to’g’ri bajargan, qolgan 50% o’quvchilar testni 80% gacha bo’lgan ko’rsatgichlarda
bajarishgan. Ulardan qo’shimcha gapirish va yozish kabi ko’nikmalardan savollar
so’ralganida, ularda ancha qiynalishlar yuzaga keldi. Zamonaviy uslubda dars
o’tilgan guruhdan test olinganda, o’quvchilarning 90%i berilgan testlarni to’g’ri
bajargan. Qolgan 10% o’quvchilar esa  testdan 80% dan yuqori ko’rsatgichlarni
qayd etgan.
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Yuqoridagi sinovga qo’shimcha tarzda, o’qituvchilar, o’quvchilar va boshqa
shaxslar o’rtasida maqola mavzusiga doir so’rovnoma o’tkazdik: So‘rovnomaga
ko’ra, o’qituvchi va o’quvchilar zamonaviy ta’limni an’anaviy ta’limga garaganda
qulay va samarali deb bilishadi va hozirgi zamon talablariga mos metodlardan
foydalanish kerakligini tavsiya qilishdi. Boshqa shaxslar esa har ikkala uslubni ham

yoshlar ta’limi uchun muhimligini va ularni birgalikda mujassamlashni ma’qul
ko’rishdi.

T/R | Qatnashchilar | An’anaviy Zamonaviy Har ikkisini
turi uslub uslub mujassamlash
1. O’qituvchilar | 30ta 70ta 20ta
2. O’quvchilar 10ta 90ta Yo’q
3 Boshga 20ta 50ta 40ta
ishtirokchilar
MUHOKAMA

XXI asr yoshlari va globallashuvlashuv  davrida an’anaviy uslubdagi darslar
biroz zamondan orqada qolish bo’ladi. Ya’nikim, zamonaviy yondashuvlarni
boshlang’ich va yuqori maktab o’quvchilariga qo’llash orqali ularni o’qitish sifatini
oshirish mumkin. Misol uchun, ,,Simon says’’, ,, Word Bingo’’, ,, Matching cards’’
kabi interaktiv o’yinlar boshlang’ich ta’lim oluvchilarda tilga ijobiy munosabat
uyg’otadi va o’zlashtirilish jarayonini tezlashtiradi. Shuningdek inglizcha bolalar
qo’shiglari, multfilmlar va hikoyalar orqali bolalarning eshitib tushinish ko’nikmasini
asta-sekin rivojlantiradi. Yuqori maktab bosqichida esa loyiha va jamoaviy ishlar,
ingliz tilida tagdimotlar o’tkazish orqali til ko’nikmalarini chuqurlashtirish mumkin.
Bu kabilar o’quvchini va o’qituvchini faollikka undaydi. Bu yoshdagi o’quvchilar
uchun esa ,, Duolingo”’, ,,Quizlet”’, ,,Kahoot’’, ,Lucida’’, ,,BBC Learning
English” kabi platformalar misol bo’la oladi. Shu kabi resurslar o’quvchilarga
qizigarli va interaktiv muhitda til o’rganishiga yordam beradi. Shuningdek, qandaydir
qolibda dars o’tishdan ham foydalanmaslik kerak, ya’ni, ingliz tili klublari,
spektakllar, turli xil tanlovlar va ingliz tilida kino ko’rish ham o’quvchilarga
norasmiy holatlarda ham til ko’nikmalaridan foydalana olish imkoniyatini beradi.

XULOSA

Yugqoridagi fikrlarni xulosalab shuni aytishim mumkinki, ingliz tilini an’anaviy
uslubdan ko’ra zamonaviy metodlar yordamida o’qitish va o’rgatish natijadorlikni
oshiradi va o’quvchini mavzuni tushunishini osonlashtiradi, o’qituvchini esa mavzuni
tushuntirishini qulay qiladi. Zero, ta’lim landshafti rivojlanishda davom etar ekan,
zamonaviy texnikalar va kashfiyotlar, shubhasiz, ingliz tili ta’limining kelajagini
shakllantirishda hal giluvchi vosita hisoblanadi.

FOYDALANILGAN ADABIYOTLAR
1. Jamol Jalolov  Chet til o’qitish metodikasi, ,, O’QITUVCHI’’ Nashriyot-
manbaa [jodiy uyi Toshkent- 2021.
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B2 DARAJADAGI O‘QUVCHILARNING INGLIZ TILIDAGI TINGLAB
TUSHUNISH KO‘NIKMASINI RIVOJLANTIRISH METODIKASI

Ismoilova Zarnigor Raximjon qizi

Namangan davlat chet tillari instituti o‘qituvchisi
Botirjonova Dilshoda Baxodir qizi

Namangan davlat chet tillari instituti 1-bosqich talabasi
botirjonovadilshoda? 1 (@gmail.com

Annotatsiya: Ushbu maqolada o‘quvchilar va talabalar o‘rtasida tinglab
tushunish ko‘nikmasini rivojlantirish va uning bosqichlari ko‘rib chiqiladi.Shu bilan
birga tinglab tushunish bo‘yicha zamonaviy darsliklar va zamonaviy metodlarga ham
alohida e‘tibor qaratiladi.Audio va video segmentlarni bunga misol sifatida
keltirishimiz mumkin.Shu bilan bir gatorda guruh faoliyati va shaxslararo faoliyat
kabi metodlar ham tinglab tushunish ko‘nikmasini sezilarli darajada yuqori darajaga
olib chiqa oladi.

Kalit so‘zlar:Audio segmentlar, shaxslararo faoliyat, video segmentlar, guruh
faoliyati, zamonaviy darsliklar.

KIRISH

Har ganday tilni o‘rganishda muhim bo‘lgan to‘rtta qobiliyatlar o‘rtasida
tinglab tushunish ham asosiy o‘rin egallaydi. Odatda til o‘rganishda tinglab tushunish
bo‘limi  asosiy omil hisoblanadi. Buning bir sababi til o‘rganuvchilarning katta
qismida tinglab o‘rganish qobiliyatini o‘zlashtirishning biroz qiyinligi bo‘lishi
mumkin. Ammo tinglab tushunishning IT texnologiyasi va zamonaviy darsliklar
yoyilgandan so‘ng har bir sinfda turli xil materiallar orqali o‘tish vaziyatni ancha
yengillashtirdi.Shuni ta’kidlash kerakki,yangi tilni mukammal o‘zlashtirish va undan
foydalanish uchun mavjud bilimlarni shakllantirish va zarur bo‘lgan barcha
ma‘lumotlarni  til retseptiv qobiliyatlaridan kelib chiqib o‘rganish talab
etiladi,aynigsa,tinglash va o‘qish qobiliyatlarini.Tinglash bo‘yicha trening bugungi
kunda juda dolzarb,chunki tinglamasdan nutq alogasi mumkin emas.Tinglash
tushunchasi tovushli nutqni idrok etish va tushunish jarayonini o‘z ichiga oladi.
Tinglash,albatta,ingliz tilini o‘rganishda muhim jihatdir.Eshitish yoki tinglab
tushunish-bu til o‘rganuvchilari o‘rganishi kerak bo‘lgan yangi tilni o‘rganishdagi
birinchi mahorat va asosiy qobiliyatdir.Agar til o‘rganuvchilarda tinglash qobiliyati
yaxshi rivojlangan bo‘lsa, natijada ular samarali ko‘nikmalarni,ya’ni gapirish va
yozishni tushunadilar va hatto yaxshi nutqqa ega bo‘ladilar. “Yozuvda hamma narsa
tildan boshlanadi. Til esa tinglashdan”-Jianet Vinterson.

ADABIYOTLAR TAHLILI VA METODOLOGIYA

Tinglash murakkab va kompleks ko‘nikma bo‘lganligi uchun uni o‘quvchilar
amalda rivojlantirishi kerak. Olimlar tomonidan tinglash qobiliyatini yaxshilash
uchun quyidagi amaliy maslahatlar samarali ekani aytib o‘tilgan:
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l.Muntazam tinglash-xohlagan materialni bir martalik tinglash o‘rniga,muntazam
ravishda tinglab turish muhim.

2.Faol tinglash-tinglayotganingizda faol bo‘lish muhim.Masalan,tinglab bo‘lgandan
keyin nimalarni eshitganingizni yozib olishingiz mumkin.

3.Magsadingizni aniglang-nima uchun tinglayotganingizni aniqlang (masalan,til
o‘rganish yoki ma’lumot olish) va shu magsadga mos keladigan materiallarni tanlang.
4.0°rganishga e’tibor bering-tinglab tushunish qobiliyatini  rivojlantirish uchun
yangi so‘z va iboralarni o‘rganishga e’tibor qarating.

5.Murakkablik darajasini oshiring-dastlab, osonroq materiallardan boshlang va
asta-sekin qiyinroq materiallarga o‘ting.

Tinglash ko‘nikmalarini o‘rgatishning zamonaviy usullari hamma narsani o‘z
ichiga oladi, masalan, interaktiv mashqlardan multimedia resurslarigacha.Talabalarga
yaxshi tinglashni o‘rgatishning o°‘ziga xos usullari:

Shaxslararo  faoliyat: Shaxslararo faoliyat talabalarda kuchli tinglashni
rivojlantirishning  eng samarali usullaridan biridir.Ushbu metodga quyidagilarni
kiritishimiz mumkin:

Rol ijro etish ,Soxta intervyular, Shaxslararo dialoglar

Bunda talabalar ikki  yoki uch kishidan iborat kichik guruhlarga bo‘linadi va
ularga xos savollar beriladi. Masalan, siz talaba bilan kompaniyadagi ish yoki
gazetadagi maqola uchun intervyu olishingiz mumkin. Hikoya qilish faoliyati esa
talabalarga savollar berish imkoniyatini berish orqali ularni ancha rivojlantirishi
mumkin.

Guruh faoliyati: Talabalar uchun guruh faoliyati ham samarali metodlardan
biridir. Bu faoliyatning mashg‘ulotida talabalar besh yoki undan ko‘p guruhlarga
ajratiladi va ularga bir yoki ikkita boshga sevimli mashg‘ulotni o‘rganishni buyurasiz.
Bunda talabalarga aniqlovchi savollar berish kerak.Faoliyat davomida siz ularga
eslatma olishga ruxsat berishingiz mumkin, chunki bu foydalidir.

Audio segmentlar :Shuningdek, siz talabalarga audio segmentlar orqali
tinglash ko‘nikmalarini o‘rgatishingiz mumkin, masalan: 1.Radio dasturlari; 2.0°quv
ma’ruzalari; 3.0nlayn podkastlar va boshga audio xabarlar.

Bunda ularga ko‘rsatma berib, o‘rgatmoqchi bo‘lgan har ganday narsani
tasavvur qilish orqali tinglashga tayyorlash zarur. Ushbu turdagi mashqlar uchun
qisqaroq va qulayroq audio segmentlarni tanlash kerak.O‘qituvchi bunday audio
eshittirishlarni radio yoki teledasturlardan olishi mumkin.Xabarlarni talaba yoki
o‘quvchilarga yetkazish uchun zamonaviy gadjetlar(kompyuterlar yoki elektron
doskalar)dan foydalanish maqsadga muvofiqdir.O‘quvchi xabarni nima haqida
ekanligini to‘liq tushunishi shart emas, ammo xabarlarni diqqat bilan tinglashlari va
xabar umumiy nima haqida ekanligini bilishlari zarur.

VIDEO SEGMENTLAR:Til o‘rganish va o‘rgatishda eng samarali usullardan
biri bu video segmentlardir,ular: Qisqacha eskizlar; Hujjatli filmlar; Dramatik yoki
komedik materiallar; Intervyu segmentlari bo‘lishi mumkin.

Ushbu metodning asosiy shartlaridan biri uni hech ganday tovushsiz tomosha
qilish va uni o‘qituvchi va o‘quvchi o‘rtasida muhokama qilishdir. Bu esa
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o‘quvchilarning tinglash qobiliyatini o‘zinigina yaxshilab qolmay, ularning fikrlash
va gapirish qobiliyatlariga ham o°‘z ta’sirini o‘tkazadi. Tajribali fan ekspertlari
tomonidan tinglash qobiliyatini yaxshilash uchun o‘rganuvchilar ko‘proq film
ko‘rishlari tavsiya etiladi. Chunki bu usul so‘z boyligini oshirish bilan birgalikda
tinglash orqali so‘zlarning talaffuzini ham o‘rgatadi.
NATIJALAR VA MUHOKAMA

Ushbu maqolada keltirilgan barcha metodlar o‘zining samarali natijasini
bergan.Misol uchun, guruh bilan ishlash va dialoglar yaratish o‘quvchilarda qisqa
muddatda natija ko‘rsata olgan. Shu bilan birga, o‘quvchining jamiyat bilan alogasini
yaxshilanishiga ham yordam bergan.Onlayn podkastlar, audio segmentlar va intervyu
segmentlari esa eng qulay va eng ommabop usul deb topilgan. O‘quvchi boshga
mashg‘ulot bilan band bo‘lgan paytda ham podkast yoki audio materillarni eshitishi
mumkin. Film ko‘rish esa tinglash qobiliyatini oshirish bilan birgalikda o‘quvchiga
madaniy zavq bera oladi ya’ni o‘quvchida miya faoliyatida charchash hissi paydo
bo‘Imaydi.

XULOSA

Xulosa o‘rnida shuni aytish kerakki, ushbu maqolada tinglab tushunish
ko‘nikmasini rivojlantirish bo‘yicha bir nechta metodlar va ko‘rsatmalar berildi.
Tinglash qobiliyatini yaxshilash uchun gaysi usuldan foydalangan taqdirda ham, bir
nechta asosiy ko‘rsatmalarni yodda tutish zarur. Birinchidan, talaba va
o‘quvchilardan dastlab yuqori natija kutib yubormaslik zarur, chunki eng
qobiliyatli o‘quvchi ham dastlabki xabarlarni to‘liq va aniq eslay olmaydi.
Ikkinchidan, talabalar yoki o‘quvchilar uchun ularning darajasida savollar yaratish
lozim, bu xato qilmaslik uchun juda ham muhim. Chunki o‘quvchi o‘zining
darajasidan yuqori bo‘lgan savollarda qiyinchilikka uchrashi va ruhiyati susayishi
mumkin. Bu esa uning miya faoliyatiga ta’sir ko‘rsatishi turgan gap. Ushbu
qoidalarga amal qilgan tinglab tushunish ko‘nikmasi yaxshi o‘zlashtiriladi, chunki
qaysi metoddan foydalangan taqdirda ham, ularning har biri o‘z samarasini bera
olishi shubhasiz.
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NOFILOLOGIK YO‘NALISHDA XORIJIY TILLARNI O‘QITILISHI
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Annotatsiya: Ushbu maqolada nofilologik yo‘nalishlarda xorijiy tillarni
o‘qitish jarayonining nazariy va amaliy jihatlari tahlil qilinadi. Xususan, til
metodikasining  rivojlanish  bosqichlari, modern metodologiyalar ayniqgsa
kompetensiya yondashuvi hamda ragamli muhitda til o‘qitish imkoniyatlari ko‘rib
chigiladi. Nofilologik yo‘nalishlarda o‘qituvchining pozitsiyasi, tilni o‘rganish
mubhitining xususiyatlari va talabalarning kasbiy tayyorgarligi bilan bog‘liq masalalar
muhokama qilinadi. Magqola ta’lim jarayonida qo‘llaniladigan metod va
texnologiyalarning samaradorligini oshirishga yo‘naltirilgan.

Kalit so‘zlar: xorijiy tillarni o‘qitish, nofilologik yo‘nalish, til metodikasi,
kompetensiya yondashuvi, ragamli ta’lim muhiti, til o‘rganish mubhit.

AHHOTamusi: B 1aHHOW cTaThe aHANM3UPYIOTCS TEOPETHUSCKHUE W
MPAKTUYECKHE AaCTeKThl TpoIlecca TPEMoJaBaHMsl WHOCTPAHHBIX S3BIKOB B
He(UIIOJOTUYECKUX HAIPaBJICHUAX. B YacTHOCTH, pPacCMaTpPUBAIOTCS OTallbl
Pa3BUTHSI METOJIMKH TPENOJaBaHus, COBPEMEHHBIE METO0JIOTHH 0COOEHHO
KOMITIETEHTHOCTHBIN MOJXOJ] U BO3MOKHOCTH O0yueHHUs s3bIKaM B IIU(GPOBOM cpejie.
OOcyknaroTcsi  BONPOCHI,  CBA3aHHbIE C  MO3WIMEH  mpenojaBareiss B
He(DUITOIOTMYECKUX HAIMPaBICHUAX, OCOOCHHOCTSIMH SI3LIKOBOM Cpeabl 0OydYeHUs U
poeCCHOHATLHON TOATOTOBKOM CTy/neHTOB. CTaThsl HallpaBjicHa Ha IOBBIIICHUE
3 ()EKTUBHOCTH HCIMONB3YEMBIX B 00pa30BaTEIIBHOM TPOIECCE METOIOB U
TEXHOJIOTUH.

KiioueBble ci10Ba: npenojaBaHne NHOCTPAHHBIX S3BIKOB, HE(DUIOIOTHIECKUE
HaIlpaBJICHUS, METOJWKA TMPENoJAaBaHus, KOMIETEHTHOCTHBIA MOAXO0M, IMdpoBas
oOpa3oBarenbHas cpeia, A3bIKOBasi Cpeia 00yUYeHUsI.

Abstract: This article analyzes the theoretical and practical aspects of teaching
foreign languages in non-philological fields. In particular, it examines the stages of
development of language teaching methodology, modern approaches especially the
competency-based approach and the possibilities of language teaching in a digital
environment. Issues related to the teacher's position in non-philological fields, the
characteristics of the language learning environment, and students’ professional
preparedness are discussed. The article aims to enhance the effectiveness of the
methods and technologies used in the educational process.

Keywords: teaching foreign languages, non-philological fields, language
teaching methodology, competency-based approach, digital learning environment,
language learning environment.
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Bugungi globalizatsiya va xalgaro integratsiya sharoitida xorijiy tillarni
egallash kasbiy va shaxsiy rivojlanishning muhim omiliga aylangan. Ayni paytda
nofilologik yo‘nalish talabalari uchun til tayyorgarligi faqat til bilimlari emas, balki
kasbiy, madaniy va kommunikativ kompetensiyalarni shakllantirishni ham o°z ichiga
oladi. Til o‘qitish metodikasining nazariy jihatlari va amaliy qo‘llanilishi bu
jarayonni samarali tashkil etish uchun muhim. Tadqiqotlar shuni ko‘rsatadiki,
metodlar va yondashuvlar til o‘rganish jarayonini tubdan belgilaydi. Nofilologik
mutaxassislarni tayyorlashda esa tilga nisbatan didaktik yondashuvlar maxsus
xususiyatlarga ega bo‘ladi til nafaqat o‘zbek tilida metodologik jihatdan
qo‘llaniladigani, balki ixtisoslik kontekstida ham qo‘llanilishi lozim.

Shu sababli, mazkur maqolada nofilologik yo‘nalish talabalari uchun xorijiy
tillarni o‘qitish metodikasining nazariy asosi, ayni metod va uslublarning amaliy
qo‘llanilishi hamda ragamli va kompetensiya-yo‘nalish muhitining talablari tahlil
qilinadi.

Tahlil va muhokama

Til o‘qitish metodikasining rivojlanishi

Til o‘qitish metodikasi XIX — XX asrlarda ko‘plab yondéshuvlarni oz ichiga
oldi. Masalan, «Grammatika-Tarjima usuli» (Grammar-Translation Method) til
o‘qitishda an’anaviy usul bo‘lib, asosan yozma til va tarjimaga e’tibor berardi.
So‘ngra «Bevosita usul» (Direct Method), «Audio-Lingual usul» (Audiolingual
Method) kabilar paydo bo‘ldi, ular og‘zaki ko‘nikmalarga, talaffuzga, drill
mashqlarga urg‘u bergan. Tahlilga ko‘ra, metod tanlovi tilni o‘qitish magqgsadi,
talabaning boshlang‘ich tayyorgarligi va o‘qitish muhitiga bog‘liq.

Shuningdek, metodologiya til o‘qitishning mustaqil nazariy va amaliy fan
sifatida shakllanganligini ko‘rsatadi. Masalan, til metodikasi mustaqil fanning
rivojlanish masalalari tahlil gilingan.

Kompetensiya-yo‘nalishli va raqamli muhitda til o‘qitish

Bugungi kunda til o‘qitish jarayoni faqat til bilimlari bilan cheklanmaydi
talabaning til orqali kasbiy va madaniy kompetensiyalarini shakllantirish muhim
ekani ko‘rsatildi. Masalan, bir tadqiqotda onlayn masofaviy til o‘qitishda
kompetensiya yondéshuvi metodlari katta rol o‘ynashi aniqlandi. Ragqamli ta’lim
mubhiti esa til o‘rganuvchilarga yangi imkoniyatlar masalan interaktiv video, SCMC
platformalar, onlayn-materiallar tagdim etdi.

Nofilologik yo‘nalish talabalari uchun bu degani: til darsi nafaqat
grammatikani o‘rganish, balki kasbiy kontekstda tilni qo‘llashga tayyor bo‘lishi
kerak. Shu ma’noda, o‘qituvchi SCMC vositalaridan, virtual sinflardan, vazifalarga
asoslangan metodlardan foydalanishi maqgsadga muvofiqdir.

Nofilologik yo‘nalish uchun xorijiy tilni o‘qitish xususiyatlari

Nofilologik yo‘nalishda til o‘qitishda bir qancha alohida jihatlar mavjud:

. Talabalar ko‘pincha tilni kasbiy yo‘nalish kontekstida (masalan,
menejment, muhandislik, iqgtisodiyot) ishlatishlari kerak. Shuning uchun til darslari
kasbiy muhitga integratsiyalashgan bo‘lishi magsadga muvofiq.
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. Til o‘qitish metodikasi faqat til darsi sifatida emas, balki boshqa fanlar
bilan bog‘liq integratsiyalashgan shaklda bo‘lishi lozim masalan, ingliz tili + biznes
lug‘ati, nemis tili + texnik ma’lumot.

. Motivatsiya va talabaning kasbiy ehtiyojlarini hisobga olish  bu
yo‘nalishda muhim. Shuningdek, ragamli muhit va interaktiv metodlar orqali
talabaning faol ishtiroki ta’minlanishi kerak.

. O‘qituvchidan til bilimini o‘qitishdan tashqari, tilni «amaliy qo‘llashy,
«investigatsiya qilish», «problema yechish» jihatlarida yordam bera olish talab
qilinadi.

Zamonaviy metodlar va ularning amaliy qo‘llanilishi

Hozirgi kun til o‘qitishda bir gancha zamonaviy metodlar keng qo°‘llanilmoqda.
Masalan, “Vazifaga asoslangan til o‘qitish” (Task-Based Language Teaching) degan
yondéshuv ko‘rib chiqgilgan. Maqolada aytilishicha, bu yondashuv tilni o‘rganish va
o‘qitishda faqat strukturani emas, balki talabaning faoliyatini markazga qo‘yadi.

Bundan tashqari, tilni o‘qitishda “Kommunikativ til o‘qitish” (Communicative
Language Teaching) usuli ham muhim o‘rin egallaydi. Ushbu usul tilni ijtimoiy
kontekstda, ma’noli interaksiyalar orqali egallashga urg‘u beradi. Ragamli muhitda
esa til o‘qitishda interaktiv platformalar, videolar, virtual muhitlar va onlayn o‘quv
modullari qo‘llanilmoqda.

Nofilologik yo‘nalish uchun ushbu metodlarning afzalliklari quyidagilardir:
talabalar o‘z kasbiy sohasida tilni qo‘llashga tayyor bo‘ladi, darslar interaktiv bo‘ladi,
motivatsiya oshadi. Lekin muammolar ham mavjud: o‘qituvchilarning raqamli
metodlarni yetarlicha qo‘llay olmasligi, texnik jihozlarning cheklanishi, darslarning
talabaning ehtiyojiga moslashtirilmasligi. Masalan, ragamli ta’lim muhiti hech
gachon avtomatik ravishda til bosqichlarini egallashni kafolatlamaydi o‘qituvchi va
o‘quvchi faolligi ham alohida ahamiyatga ega.

O¢qitish samaradorligini oshirish bo‘yicha tavsiyalar

. Til o‘qitishda talabaning kasbiy ehtiyojlarini aniglash va darslarni shu
ehtiyojga moslash.

. Interaktiv vazifalar, real-hayotiy vaziyatlar (simulyatsiyalar), guruh va
juft ishlarni ko‘paytirish.

. Ragamli vositalar, videolar, onlayn platformalar, SCMC vositalarni
integratsiyalash.

. Talabaning faol ishtirokini rag‘batlantirish: muhokamalar, loyiha ishlar,
til go‘llaniladigan vazifalar.

. O‘qituvchilar uchun metodik tayyorgarlikni oshirish: zamonaviy
metodlar, ragamli ta’lim, tilni o‘qitishda pedagogik tafakkurni shakllantirish.

. Baholash va teskari aloga tizimini rivojlantirish: o‘quv jarayonida
faollik, tilni ishlatish hollari, talabaning o‘zini baholashini inobatga olinishi lozim.

Xulosa

Nofilologik yo‘nalishlarda xorijiy tillarni o‘qitish nafaqat til bilimlarini berish,
balki kasbiy kontekstda tilni qo‘llashga tayyorlovni ta’minlashni nazarda tutadi. Til
metodikasining rivojlanishi  grammatik tarjima usulidan tortib, kommunikativ va




vaP“ oy "’04,,(’

=)

NS'H z| Zamonaviy filologiya muammolari - IIpo6./ieMbI cOBpeMeHHOM GHUI0/I0TUH —
4 &\g Problems of modern philology 2025-yil 3-son

\BRAT
Sy

vazifaga asoslangan yondéshuvlargacha ta’lim jarayonidagi o‘zgaruvchan
ehtiyojlarga moslashdi. Ma’lumotlar shuni ko‘rsatadiki, kompetensiya-yo‘nalishli
yondéshuv va ragamli ta’lim mubhitiga integratsiyalash til o‘qitish samaradorligini
oshirishda muhim rol o‘ynaydi. Har bir til darsi nafaqat lug‘at va grammatikani
o‘rgatishi, balki talabaning tilni amalda qo‘llay olishiga, kommunikativ va madaniy
kompetensiyalarini  shakllantirishga yo‘naltirilgan bo‘lishi lozim. Kelajakda,
o‘qituvchilarning metodik tayyorgarligi va raqamli vositalicarning imkoniyatlari
yanada kengayishi bilan, nofilologik yo‘nalish talabalari uchun til o‘qitish jarayonida
yangicha yondashuvlar yanada ko‘p qo‘llaniladi va samaradorligi oshadi.
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DEVELOPING PRE-INTERMEDIATE EFL/ESL LEARNERS' SPEAKING
SKILLS THROUGH TASK-BASED LANGUAGE TEACHING (TBLT)

Jaloliddinova Nigora
Student of Namangan state institute of foreign languages
jaloliddinovan18@gmail.com

Abstract: This study investigates the effectiveness of Task-Based Language
Teaching (TBLT) in developing speaking skills among pre-intermediate EFL/ESL
learners. The research employed a quasi-experimental design with 60 pre-
intermediate learners divided into experimental and control groups. The experimental
group received TBLT instruction for eight weeks, while the control group followed
traditional PPP (Presentation-Practice-Production) methodology. Pre-tests and post-
tests using oral proficiency interviews assessed participants' speaking abilities in
fluency, accuracy, complexity, and communicative effectiveness. Results
demonstrated significant improvements in the experimental group across all
measures, with particular gains in fluency and communicative confidence. The
findings suggest that TBLT provides meaningful contexts for language use, promotes
authentic communication, and reduces speaking anxiety among pre-intermediate
learners. This study contributes to the growing body of evidence supporting task-
based approaches in developing oral proficiency.

Keywords: Task-Based Language Teaching, speaking skills, pre-intermediate
learners, EFL/ESL, communicative competence.

Annotatsiya: Ushbu tadqiqot vazifaga asoslangan tilni o'qitish (TBLT)
EFL/ESL o'quvchilari orasida nutq qobiliyatini rivojlantirishdagi samaradorligini
o'rganadi. Tadqiqotda eksperimental va nazorat guruhlariga bo'lingan 60 ta oraliq
o'quvchilar bilan kvazi-eksperimental dizayn ishlatilgan. Eksperimental guruh sakkiz
hafta davomida TBLT ko'rsatmasini oldi, nazorat guruhi esa an'anaviy PPP
(tagdimot-amaliyot-ishlab chiqarish) metodologiyasiga amal qildi. Og'zaki malaka
intervyularidan  foydalangan holda oldindan testlar va keyingi testlar
ishtirokchilarning nutq qobiliyatini ravonlik, aniqlik, murakkablik va kommunikativ
samaradorlikni baholadi. Natijalar eksperimental guruhda barcha chora-tadbirlar
bo'yicha sezilarli yaxshilanishlarni namoyish etdi, aynigsa ravonlik va kommunikativ
ishonchga erishdi. Natijalar shuni ko'rsatadiki, TBLT tildan foydalanish uchun
mazmunli kontekstlarni taqdim etadi, haqiqiy muloqotni rivojlantiradi va oraliq
o'quvchilar orasida nutq tashvishini kamaytiradi. Ushbu tadqiqot og'zaki malakani
rivojlantirishda vazifaga asoslangan yondashuvlarni qo'llab-quvvatlovchi dalillarning
o'sib borishiga yordam beradi.

Kalit so‘zlar: vazifaga asoslangan tillarni o'qitish, nutq qobiliyatlari, oraligdan
oldingi o'quvchilar, EFL/ESL, kommunikativ kompetentsiya.

AHHoTanusi: B ganHOM uccrnenoBannu uzydaercs 3¢p(HeKTHBHOCTh 00ydeHus
A3bIKy Ha ocHoBe 3ajanuii (TBLT) B pazBuTUM pa3roBOPHBIX HABBIKOB Yy y4yalluXcs,
oOyuarormuxcst Ha ypoBHe pre-intermediate EFL/ESL. B wuccremoBanuun
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HCTOJIB30BAJICS KBa3UAKCIIEPUMEHTAIBHBIN NOAX0/I, B X0J¢€ KOoToporo 60 ydammxcs,
oOyJarommxcss Ha  ypoBHe  pre-intermediate,  ObuM  pa3aeneHsl  Ha
SKCIICPUMEHTAIBHYI0O M KOHTPOJIBHYIO TPYIIbl. OKCIEPUMEHTAIbHASA TpyMIla
npoxoauna oOyuenne TBLT B TeueHne BOCbMHM HeEAeldb, B TO BpeMs Kak
KOHTPOJIbHAA Tpynna NOpuAEpKUBaNIach TPaaUUHUOHHOM Mertoposiorun PPP
(ITpezenranus-Ilpaktuka-IlponsBoacTeo). B xoae  mpeaBapuTelNbHBIX U
MOCTTECTOBBIX TECTOB C MCIOJIb30BAHHEM COOECEOBAHMI Ha 3HAHME YCTHOM peduu
OLICHUBAJINChH PAa3TOBOPHBIE CIHOCOOHOCTH YYACTHHKOB C TOYKW 3pEHUsI OETrJoCTH,
TOYHOCTH, CIJIOKHOCTM W KOMMYHUKATHUBHOM d(d@ekTuBHOCTU. PesynbTaTh
MIPOAEMOHCTPUPOBAJIA 3HAYUTEIIbHBIE YIYUILIEHUs B SKCIIEPUMEHTAIBHOM TPYIIIE 10
BCEM IMapameTpaMm, B YaCTHOCTH, B OEIVIOCTH U KOMMYHUKATHUBHOM YBEPEHHOCTH.
[lomy4yeHHbie pe3yibTaThl CBUAETENBCTBYIOT O ToMm, uTto TBLT oOecneunBaer
3HAYUMBI KOHTEKCT JJIsl MCIOJIb30BAHUS $3bIKA, CIIOCOOCTBYET ayTEHTUYHOMY
OOILIEHUIO U CHUXAET PEUEBYI0 TPEBOTY Yy Yy4YaIIUXCs, JOCTUTIIUX YPOBHS pre-
intermediate. DTO wuccieqoBaHNE BHOCUT CBOM BKJIQJ B PAcTyIIee KOJIUYECTBO
(aKTHYEeCKUX MaHHBIX, IMOATBEPKIAIOIMINX OCHOBAHHBIC HA 3a/adax TMOIXOIbI K
Pa3BUTHIO HABBIKOB YCTHOM pEYM.

KiroueBbie ciaoBa: OOydeHue s3bIKy Ha OCHOBE 3aJaHHii, Pa3rOBOPHBIC
HaBBIKM, ydJamuecss Ha ypoBHe pre-intermediate, EFL/ESL, koMMmyHukaTuBHas
KOMIIETEHTHOCTb.

INTRODUCTION

Speaking proficiency remains one of the most challenging skills for EFL/ESL
learners to develop, particularly at the pre-intermediate level where learners possess
limited linguistic resources yet face increasing demands for authentic communication
(Richards, 2008). Traditional teaching methods often emphasize grammatical
accuracy over communicative fluency, resulting in learners who can complete
textbook exercises but struggle with spontaneous speech production (Willis & Willis,
2007).

Task-Based Language Teaching (TBLT) has emerged as a promising
pedagogical approach that prioritizes meaningful communication and focuses on the
completion of real-world tasks rather than isolated language forms (Ellis, 2003; Long,
2015). In TBLT, language is viewed as a tool for accomplishing communicative
goals, and learners develop their speaking abilities through engagement with
purposeful activities that mirror authentic language use contexts.

Despite growing interest in TBLT, research examining its effectiveness
specifically with pre-intermediate learners remains limited. This proficiency level
presents unique challenges, as learners are transitioning from basic survival
communication to more complex language functions but may lack sufficient
linguistic resources to complete open-ended tasks successfully (Robinson, 2011).
Questions remain about how to design and sequence tasks appropriately for this level
and whether TBLT can effectively develop speaking skills among learners with
intermediate language proficiency.




vaP“ "’04,,(’

2)

.é’
g NS'H i Zamonaviy filologiya muammolari - IIpo6/1eMbl COBpeMeHHO GpHI0I0THH -

& Problems of modern philology 2025-yil 3-son

Research questions.

This study addresses the following research questions:
. Does Task-Based Language Teaching significantly improve pre-intermediate
EFL/ESL learners' speaking fluency compared to traditional teaching methods?
How does TBLT affect the accuracy and complexity of pre-intermediate
learners' spoken language?
What are learners' perceptions of using TBLT for developing speaking skills?
Significance of the study. This research contributes to the field by providing
empirical evidence about TBLT's effectiveness with a specific proficiency level that
has received limited attention in the literature. The findings offer practical insights
for language educators working with pre-intermediate learners and inform curriculum
design decisions in EFL/ESL contexts.

Literature review

Task-based language teaching.Task-Based Language Teaching emerged

from communicative language teaching principles and is grounded in second
language acquisition research (Long, 2015). Ellis (2003) defines a task as an activity
that requires learners to use language pragmatically to achieve an outcome, with
emphasis on meaning rather than linguistic form. TBLT typically follows a three-
phase framework: pre-task, task cycle, and language focus (Willis, 1996).
Research has demonstrated TBLT's effectiveness in promoting communicative
competence across various contexts. Prabhu's (1987) Bangalore Project provided
early evidence of task-based approaches' viability, while more recent studies have
examined specific aspects of task design, implementation, and outcomes (Bygate,
2016; Samuda & Bygate, 2008).

Speaking skills development. Speaking is a complex productive skill
involving linguistic knowledge, discourse management, pronunciation, and
pragmatic competence (Luoma, 2004). For pre-intermediate learners, developing
speaking proficiency involves moving beyond formulaic expressions toward more
creative language use while maintaining intelligibility and communicative
effectiveness (Council of Europe, 2001).

Research suggests that meaningful interaction, feedback opportunities, and
reduced anxiety are crucial for speaking development (Maclntyre et al., 1998).
Traditional approaches focusing primarily on accuracy may inadvertently inhibit
fluency development and increase learner anxiety (Young, 1990).

TBLT and speaking skills. Studies examining TBLT's impact on speaking
skills have yielded promising results. Skehan and Foster (2001) found that task-based
instruction promoted both fluency and complexity, though sometimes at the expense
of accuracy. Tavakoli and Foster (2011) demonstrated that narrative tasks could
enhance fluency and structural complexity in learners' speech.

However, most research has focused on intermediate to advanced learners,
with limited investigation of TBLT's effectiveness with pre-intermediate populations.
This gap necessitates research examining whether and how TBLT can be
successfully implemented with learners possessing more limited linguistic resources.

[a—

N

[98)
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METHODOLOGY

This study employed a quasi-experimental design with pre-test and post-test
measures. The independent variable was instructional method (TBLT vs. traditional
PPP), while dependent variables included speaking fluency, accuracy, complexity,
and communicative effectiveness.

Participants were 60 pre-intermediate EFL learners (aged 18-25) from a
university language program in Uzbekistan. Learners were enrolled in two intact
classes, randomly assigned to experimental (n=30) and control (n=30) groups. All
participants had studied English for at least four years and scored within the A2-B1
range on a placement test based on CEFR descriptors.

Both groups received three 90-minute classes weekly for eight weeks (24
sessions total). The experimental group followed a TBLT approach adapted from
Willis's (1996) framework, while the control group received traditional PPP
instruction using the same thematic content.

Experimental Group (TBLT): Each lesson followed a three-phase structure:
o Pre-task phase: Introduction to topic and task, vocabulary activation, and task
modeling (15-20 minutes)
o Task cycle: Task performance in pairs or small groups, planning oral reports,
and presenting to class (50-60 minutes)
« Language focus: Analysis of language features observed during tasks, practice
of identified forms (15-20 minutes)

Tasks included information-gap activities, problem-solving discussions, role-
plays, and opinion-exchange activities, all calibrated to pre-intermediate proficiency
level with appropriate scaffolding and linguistic support.

Control Group (PPP): Lessons followed the traditional sequence:
o Presentation: Teacher introduction of target language structures and
vocabulary (20-25 minutes)
« Practice: Controlled and semi-controlled exercises focusing on accuracy (40-

45 minutes)

o Production: Freer speaking activities applying learned structures (20-25
minutes)

Speaking Tests: Pre- and post-tests consisted of individual oral proficiency
interviews (15 minutes each) conducted by trained raters. Interviews included warm-
up questions, a picture description task, a role-play scenario, and discussion
questions on familiar topics.

Assessment Criteria: Speaking samples were evaluated using adapted rubrics
measuring:

« Fluency: Speech rate, pausing, and self-correction (based on speech samples)

« Accuracy: Grammatical and lexical correctness per T-unit

« Complexity: Syntactic variety and clause subordination

« Communicative Effectiveness: Task completion and interaction management
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Learner Questionnaire: The experimental group completed a 20-item Likert-scale
questionnaire examining perceptions of TBLT and speaking development, followed
by open-ended reflection questions.

Speaking samples were transcribed and analyzed using quantitative measures.
Fluency was measured as words per minute and mean length of pauses. Accuracy
was calculated as percentage of error-free T-units. Complexity was assessed through
subordination ratios and lexical diversity indices. Independent samples t-tests
compared pre-test scores between groups. Paired samples t-tests and analysis of
covariance (ANCOVA) examined within-group and between-group differences.
Questionnaire data were analyzed using descriptive statistics and thematic analysis
for open-ended responses.

RESULTS

Independent samples t-tests revealed no significant differences between groups
on any speaking measures at pre-test (p > .05), confirming group equivalence before
intervention.

Paired samples t-tests showed that the experimental group demonstrated
significant improvements in fluency from pre-test (M=85.3, SD=12.4 words per
minute) to post-test (M=112.7, SD=14.2 words per minute), t(29)=9.82, p<.001,
d=2.05. The control group also improved from pre-test (M=83.6, SD=11.8) to post-
test (M=94.2, SD=13.1), t(29)=4.31, p<.001, d=0.84, but gains were significantly
smaller.

ANCOVA controlling for pre-test scores revealed significant between-group
differences at post-test, F(1,57)=24.67, p<.001, partial n*=.30, favoring the
experimental group. Similar patterns emerged for mean pause length, with the
experimental group showing greater reductions in pausing (p<.001).

Both groups improved in accuracy, though differences were less pronounced.
The experimental group's error-free T-units increased from 42.3% (SD=8.6) to
58.7% (SD=9.2), t(29)=7.43, p<.001, d=1.84. The control group improved from
43.1% (SD=8.2) to 61.4% (SD=8.9), t(29)=8.21, p<.001, d=2.12.

ANCOVA showed no significant between-group differences in accuracy at post-test
when controlling for pre-test, F(1,57)=1.23, p=.27, suggesting both methods
effectively developed accuracy.

The experimental group demonstrated greater gains in syntactic complexity.
Subordination ratios increased from 1.32 (SD=0.18) to 1.68 (SD=0.21), t(29)=8.15,
p<.001, d=1.86. The control group's subordination ratios increased from 1.29
(SD=0.16) to 1.45 (SD=0.19), t(29)=4.42, p<.001, d=0.91.

ANCOVA revealed significant between-group differences favoring the experimental
group, F(1,57)=18.34, p<.001, partial n*=.24. Lexical diversity measures showed
similar patterns with greater gains in the experimental group.

Ratings of communicative effectiveness improved significantly more in the
experimental group (pre-test M=2.8, SD=0.6; post-test M=3.9, SD=0.5) compared to
the control group (pre-test M=2.7, SD=0.6; post-test M=3.2, SD=0.6), with




vaP“ "’04,,(’

2)

NS'H z| Zamonaviy filologiya muammolari - IIpo6./ieMbI cOBpeMeHHOM GHUI0/I0TUH —
& Problems of modern philology 2025-yil 3-son

S

1”&
oy

ANCOVA showing significant between-group differences, F(1,57)=21.45, p<.001,
partial n*=.27.

Questionnaire results from the experimental group showed positive perceptions
of TBLT. Participants strongly agreed that tasks provided meaningful speaking
practice (M=4.3, SD=0.6 on 5-point scale) and reduced speaking anxiety (M=4.1,
SD=0.7). Thematic analysis of open-ended responses revealed three main themes:

1) Increased confidence: "Tasks made me feel more comfortable speaking
because 1 focused on completing the activity, not just making perfect
sentences."

2) Authentic communication: "I learned to express my ideas naturally, like in real
conversations, not just repeating grammar patterns."

3) Collaborative learning: "Working with partners helped me learn from others
and feel less afraid of making mistakes."

Some participants noted initial challenges with task demands but reported that
appropriate scaffolding helped them succeed.

DISCUSSION

The results support TBLT's effectiveness in developing pre-intermediate
learners' speaking skills, particularly fluency and complexity. Several factors may
account for these findings.

First, TBLT's emphasis on meaningful communication likely provided more
opportunities for extended discourse and authentic language use compared to the
controlled practice characteristic of PPP instruction. By focusing on task completion
rather than linguistic form, learners may have experienced reduced anxiety and
increased willingness to communicate, consistent with Maclntyre et al.'s (1998)
willingness-to-communicate model.

Second, the collaborative nature of tasks created multiple opportunities for
negotiation of meaning, pushed output, and noticing of linguistic features—processes
identified as crucial for language development (Swain, 1995; Schmidt, 1990). These
interactional processes may have promoted both fluency through practice and
complexity through cognitive challenges inherent in task completion.

Third, the task cycle's planning phase likely allowed learners to organize
thoughts and rehearse language, potentially enhancing both fluency and accuracy in
final productions (Ellis, 2005). The language focus phase provided explicit attention
to form within a meaningful context, potentially explaining why accuracy gains were
comparable between groups despite TBLT's primary meaning-focus.

The finding that accuracy improvements were similar across groups suggests
that explicit language focus can be effectively integrated within a task-based
framework, addressing concerns that TBLT sacrifices accuracy for fluency (Sheen,
2005). This supports Willis and Willis's (2007) argument for balanced attention to
both meaning and form in task-based instruction.

These findings have several pedagogical implications. First, teachers working
with pre-intermediate learners should consider incorporating well-designed tasks that
balance cognitive challenge with appropriate linguistic support. Task scaffolding
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through pre-task preparation, linguistic resources, and collaborative work can make
task-based approaches viable even with learners possessing limited proficiency.

Second, the study suggests that TBLT need not sacrifice accuracy for fluency.
Incorporating a language focus phase that draws learners' attention to linguistic
features observed during task performance can address form-related concerns while
maintaining meaning-focused communication as the primary goal.

Third, the positive learner perceptions indicate that TBLT can increase
motivation and reduce speaking anxiety—important affective factors influencing
language learning success. Creating classroom environments where learners focus on
meaningful communication rather than error avoidance may foster greater
willingness to engage in spoken interaction.

Several limitations should be acknowledged. The quasi-experimental design
with intact classes limits causal inference, though group equivalence at pre-test
strengthens confidence in findings. The relatively short eight-week intervention
period may not capture longer-term developmental patterns. Additionally, the study
was conducted in a single institutional context in Uzbekistan, potentially limiting
generalizability to other EFL/ESL settings.

The assessment measures, while comprehensive, focused primarily on
linguistic dimensions of speaking proficiency. Future research might incorporate
sociolinguistic and strategic competence measures for a more complete proficiency
profile. Teacher effects were not controlled, as different instructors taught the two
groups, potentially introducing confounding variables.

Future research should explore several areas. Longitudinal studies examining
the sustained effects of TBLT on speaking development would provide valuable
insights into developmental trajectories. Research comparing different task types and
sequences could inform principled task design and syllabus construction for pre-
intermediate learners.

Investigation of individual learner variables—including aptitude, working
memory, and learning styles—might identify factors influencing task-based learning
outcomes. Additionally, classroom discourse analysis could illuminate the interaction
patterns and negotiation processes that promote speaking development during task
performance.

Finally, research in diverse EFL/ESL contexts would enhance understanding of
how cultural factors, educational traditions, and learner expectations influence TBLT
implementation and effectiveness.

CONCLUSION

This study provides empirical evidence that Task-Based Language Teaching
effectively develops pre-intermediate EFL/ESL learners' speaking skills, particularly
in fluency, complexity, and communicative effectiveness. The findings challenge
assumptions that TBLT is suitable only for advanced learners and demonstrate that
well-designed tasks with appropriate scaffolding can promote oral proficiency
development across proficiency levels.
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The results suggest that TBLT offers an effective alternative to traditional
approaches for speaking instruction by providing meaningful contexts for language
use, reducing speaking anxiety, and promoting authentic communication. By
focusing learners' attention on task completion rather than linguistic perfection,
TBLT creates opportunities for fluent, creative language use while maintaining
attention to accuracy through explicit language focus phases.

As language teaching continues to prioritize communicative competence,
TBLT provides a theoretically grounded and empirically supported approach to
developing speaking skills. For practitioners working with pre-intermediate learners,
these findings encourage adoption of task-based approaches while maintaining
attention to learners' linguistic and affective needs through appropriate task design
and implementation.
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OLIY TA’LIM MUASSASALARI TURLI TIL BILISH DARAJASIDAGI
TALABALARGA INGLIZ TILI O‘QITISH USULLARI

Qo‘chqarova Muxtasar Baxtiyor qizi
Is’hogxon Ibrat nomidagi Namangan davlat chet tillari instituti
ENG-BU-23-guruh talabasi

Annotatsiya: Ushbu maqolada oliy ta’lim yo‘nalishida turli til bilish
darajasiga ega talabalar uchun ingliz tilini o‘qitishning samarali usullari kiritilgan.
Unda talabalar bilim darajalarini belgilash, o‘qitish jarayonini differensial ishlab
chiqarish asosida tashkil etish, individual va guruhiy mashg‘ulotlarni
uyg‘unlashtirish masalalari tahlil qilish, kommunikativ yo‘qotish, integrativ ta'lim
texnologiyalari hamda interaktiv metodlardan samarali yo‘llarni ko‘rsatib o‘tish.
Tadqiqotda yordam berish uchun motivatsiyani aniqlash, mustaqil o‘rganish
ko‘rinishida yordam o‘rganishni ta'minlash metodik tavsiyalar ishlab chiqarish.

Kalit so‘zlar: oliy ta'lim, ingliz tili, til bilish darajasi, metodika, differensial
tizim, kommunikativ ishlab chigarish, interaktiv metodlar, ta'lim texnologiyalari,
talabalar motivatsiyasi.

Dunyoda ilm-fan va texnikaning shiddatli taraqqiyoti hamda insoniyatni
elektron axborot texnologiyalar asrini boshidan kechirayotganligi uni ragamli asrga
moslashishini taqozo etmoqda. Elektron qurilmalarni ilm-fan va mamlakat
igtisodiyotining ishlab chiqarish sohalariga keng tadbiq qilinishi, o‘sha hududlarda
mamlakatlararo ijtimoiy-iqtisodiy, siyosiy va madaniy aloqalarning kengayishiga
olib keldi. Bunday globallashuv jarayonida axborot texnologiyalari, kompyuter
injinering sohalariga bo‘lgan talab va e’tibor kuchayib, IT yo‘nalishi bo‘yicha
kadrlar tayyorlashda ularning til bilish ko‘nikmalarini zamon talablariga mos
ravishda takomillashtirish Oliy ta’lim tizimining asosiy vazifalaridan biriga aylangan.
Shu bois, kompyuter injinering yo‘nalishi talabalarini zamon talablariga mos
ravishda o‘qitishda chet tilni kasbiy fan bilan integratsiyalashuvini ta’minlash,
sohaviy o‘quv materiallar ta’minotida ta’lim yo‘nalishi hamda mutaxassisligini
inobatga olinishi va mos o‘quv strategiyalar uyg‘unligi taklif qilinishi muhim
ahamiyat kasb etmoqda.

Jahon amaliyotida rivojlangan mamlakatlar ta’lim tizimi IT sohasini
takomillashtirish talablaridan kelib chigqan holda, ushbu yo‘nalish talabalariga chet
til o‘qitishning muhim omillari sifatida bir gancha usullar va yondashuvlar taklif
qilingan va amaliyotda muvaffaqiyatli tarzda qo‘llanilib kelinmoqda. Jumladan,
AQSh, Kanada, Buyuk Britaniya, Rossiya, Eron, Yaponiya, Germaniya
davlatlarining Oliy ta’lim muassasalari IT yo‘nalishlarida bo‘lg‘usi sohaviy
mutaxassislarning kasbiy so‘z boyligini ingliz tilida rivojlantirish (Science,
Technology, Engineering, Math-fan, texnologiya, muhandislik, matematika- STEM),
(Content and Language Integrated Learning-mazmun va tilning fanlararo bog‘liqligi-
CLIL), (English as a Medium of Instruction-ingliz tili vosita sifatida- EMI) ga
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alohida e’tibor qaratilgan. Bu dasturlarlarning asosiy mazmun-mohiyati, sohaviy
autentik matnlar va matn yuzasidan tuzilgan mashqlar orqali talabalarning kasbiy
leksik boyligini oshirish, kreativlikka asoslangan topshiriglarning optimal variantlari
yordamida til ko‘nikmalarini rivojlantirish hamda kasbiy muloqot yuzasidan ilmiy
tadqiqot ishlari olib borilgan.

Mamlakatimizda IT texnologiya sohalariga mutaxassislarni tayyorlashda
xorijiy tajribalardan kelib chiqib, kasbiy ingliz tili o‘qitish metodikasini
takomillashtirishga katta e’tibor qaratilmoqda, me’yoriy asoslari yaratilib, bir gancha
qarorlar gabul qilingan. Axborot texnologiyalari sohasidagi kadrlarni kasbga
tayyorlash, gayta tayyorlash tizimining samaradorligini oshirish orqali davlat
organlari hamda tarmoq tashkilotlarini malakali IT mutaxassislar bilan ta’minlash
borasida prezidentimiz Sh.M.Mirziyoyev o‘z ma’ruzalarida: “Iqtisodiyotni tubdan
takomillashtirishning eng muhim omillaridan biri axborot- texnologiyalari va ragamli
texnologiyalardir. Shuning uchun kelajagimiz bevosita AKT va ularga tayangan
mutaxassislar bilan bog‘liqdir”!, — deya e’tirof etganlari bejiz emas.

O‘zbekiston Respublikasi Prezidentining 2017-yil 20-apreldagi PQ-2909-son
“Oliy ta’lim tizimini yanada rivojlantirish chora-tadbirlari to‘g‘risida”gi Qarori,
2019-yil 8-oktyabrdagi PF-5847-son “O‘zbekiston Respublikasi Oliy ta’lim tizimini
2030-yilgacha rivojlantirish konseptsiyasini tasdiglash to‘g‘risida”gi Farmoni, 2021-
yil 19-maydagi PQ-5117-son “O*‘zbekiston Respublikasida xorijiy tillarni o‘rganishni
ommalashtirish faoliyatini sifat jihatdan yangi bosqichga olib chiqish chora-tadbirlari
to‘g‘risida”gi Qarorlari, 2022-yil 19-yanvardagi 34-son “Xorijiy tillarni o‘rganishni
takomillashtirish bo‘yicha qo‘shimcha chora-tadbirlar to‘g‘risida”gi Qarori, 2024-yil
2-fevraldagi PQ-54-son “Ta’lim sohasidagi islohotlarni jadallashtirish bo‘yicha
qo‘shimcha chora-tadbirlar to‘g‘risida”gi Prezident Qarorlari shular jumlasidandir.
Ko‘rsatib o‘tilgan Prezident Qarorlarida keltirilgan taklif va mulohazalar, belgilab
berilgan vazifalar tadqiqot ishimizning mohiyatini ochib berishimizda katta rol
o‘ynadi.
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TURLI DARAJAGA EGA BO‘LGAN TALABALARNI XORIJIY TILGA
O‘QITISH VA O‘QUYV JARAYONINING TAHLILI

=)

Qo‘chqarova Muxtasar Baxtiyor qizi
Is’hogxon Ibrat nomidagi Namangan davlat chet tillari instituti
ENG-BU-23-guruh talabasi

Annotatsiya: Uch maqolada turli darajaga ega bo‘lgan talabalarni talab qilish
tilga o‘qitish jarayoni va uning tahlili yoritilgan. Maqolada talabalar til tayyorlash
darajalarini baholash, o‘qitish jarayonini shaxsga yo‘qotilgan va differensial ishlab
chigarish natijasida hosil bo‘ladigan natijalar tahlili. Zamonaviy pedagogik
texnologiya, inter metodlar va kommunikativ tizimning ahamiyati ochib berilgan.
Tadqiqotda turli til bilish darajasiga ega talabalar uchun individual o‘quv
strategiyalarini ishlab chiqarish hamda chiqish o‘quv qo‘llanmasini ishlab chigarish
yo‘llari bo‘yicha metodik tavsiyalar olish.

Kalit so‘zlar: qobiliyat til, til darajasi, differensial jismoniy, shaxsga
yo‘qotilgan ta'lim, interaktiv metodlar, kommunikativ tahlil, o‘quv jarayoni,
ta'minlash, metodik tahlil.

Ta’lim samaradorligini oshirish, IT texnologiyalarini dars jarayoniga tadbiq
qilish, bo‘lajak mutaxassislarning DTS talablarida belgilanganiday ingliz tilidagi
kasbiy muloqotni integrativlik asosida rivojlantirish ta’lim sohasining dolzarb
muammolaridan biridir. Bugungi kunda nofilologik Oliy ta’lim muassasalarining
bakalavriat va magistratura bosqichi bitiruvchilarini DTS da belgilab berilganiday
talabalarning chet tilidan to‘rtta til ko‘nikmalarini sohaviy bog‘liglikda rivojlantirish
belgilab berilgan. O°zbekiston Respublikasi Oliy ta’lim, fan va innovatsiyalar
vazirligi nofilologik OTM larning barcha ta’lim yo‘nalishlari uchun chet til
o‘qitishda taklif qilgan namunaviy dastur bo‘lajak mutaxassislarning kasbiy
kommunikativliligini oshirishda har bir yo‘nalishning ishchi o‘quv rejasi o‘quv
mazmuniga ko‘ra mutaxassislik fanlari bilan bevosita integratsiya qilinishini
ko‘rsatib o‘tilgan. Til va niutqni rivojlantirishda leksik, fonetik, grammatik
mashqlarni kiritilish mezonlari malaka talablaridan kelib chiqib, namunaviy dastur
asos sifatida belgilab berilgan. O‘quv dasturiga kiritilishi lozim bo‘lgan o‘quv
materiallarning mazmuni DTSda belgilangan A1, A2, B1, B2, C1 daraja talablariga
mos holda ta’lim bosqichi, yo‘nalishi va ta’lim magsadidan kelib chiggan holda
va uzluksiz va uzviylik asosida kiritilishi talab gilingan**. Bu borada O‘zbekiston
Respublikasi Prezidentining 2017-yil 20.04. dagi PQ-2909-son “Oliy ta’lim tizimini
yanada rivojlantirish chora-tadbirlari” to‘g‘risidagi qarorida ilg‘or pedagogik
texnologiyalar va interaktiv metodlar vositasida hamda zamonaviy texnologiyalar
yordamida dars jarayonini tashkil etish orqali chet tilga o‘qitish va ushbu tillarda o‘z
fikrini erkin bayon qila oladigan, kasbiy muloqotni yarata oladigan, tanqidiy fikr
bildira oladigan mutaxassislarni tayyorlashni zamon talablariga mos ravishda
rivojlantirish borasida fikr va mulohazalar keltirilib, tavsiyalar ishlab chiqilgan[1].
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Bo‘lajak mutaxassislarning kasbiy kompetentligiga qo‘yilgan muhim talablar
kasbiy bilim, malaka, ko‘nikma va shaxsiy fazilatlarga ega bo‘lishlik bilan bir
qatorda, ingliz tilida kasbiy kommunikativ muloqotni yarata olishi hamda kompyuter
texnologiyalarni kasbiy sohalarda muvaffaqiyatli qo‘llay olishlaridir. ATKI
yo‘nalishlarida ta’lim olayotgan Multi-Level darajasidagi talabalarga ingliz tilini
o‘qitishda taqdim etilayotgan matnlar va lug‘at boyligini sohaviyligi ularni kasbga
doir ma’lumotlarni tushunish orqali idrok etishini, gabul gilishini va amaliyotga joriy
qilishini ta’minlab, professional muloqotni yarata olishlarini hamda kompyuter
sohasida erkin faoliyatlarini ta’minlaydi. Bunda til va nutq mashgqlarining sohaviyligi,
grammatik mashqlarning tabagalashgani, aqlini charxlashligi ularning bilim, malaka
va ko‘nikmalarini rivojlantirishda muhim ahamiyat kasb etadi.

Leksik mashqlar vazifasiga ko‘ra turlicha bo‘lib, til o‘rganish ko‘nikmalarini
rivojlantirishda asosiy bosqichdir. Masalan, J.Jalolov mashqlar sistemasini chet til
metodistlari o‘zbekcha atamalar bilan shakllantiruvchi, rivojlantiruvchi va
takomillashtiruvchi mashqlar deb ataganini e’tirof etib, shakllantiruvchi mashglar til
materialini o‘rganishga, rivojlantiruvchi mashqglar nutqda til materiallaridan
foydalanishda hamda takomillashtiruvchi mashqglar fikrni bayon qilishga hizmat
qilishini tushuntiradi va prof. [.V.Raxmanovni barcha mashq turlarni til va nutq
mashqlariga ajratganligini aytib o‘tadi[2].

Kasbga yo‘naltirilgan leksik materiallar to‘g‘risida turlicha kontseptual
qarashlar mavjud. O.Jdanko o‘zining ilmiy qarashlarida: “Ularni muvaffaqiyatli
assimilyatsiya qilish kognitiv jarayonlar bilan ta’minlanadi. Talabalarning chet tilida
muloqgotga kirishishlari uchun matnlardagi kasbiy leksikani tushunishi, foydalana
olishi, ularning digqatini jamlashiga yordam berishi, xotirasini tiklashi, tasavvurini
kengaytirishi, kognitiv tafakkurini shakllantirishi, til va nutq qobiliyatlarini
rivojlantiruvchi lozim”[3]. Demak, sohaviy matn talabalarni leksik birliklarini
oshirishning eng mahsuldor usuli bo‘lib, undan talabaning bilim darajasini hisobga
olgan holda to‘g‘ri foydalanish ularni til o‘rganishga bo‘lgan qiziqishini oshiradi.

Til o‘rganish jarayonida kasbiy leksikani rivojlantirish  fanlararo
integratsiyalashuv ~ asosida  bo‘lishi ~ borasida  G.Dadamirzayev = hamda
Q.Fayzullayevlar fikr bildirishib, til va nutq mashgqlari talabani kasbiy malakasini
oshirishda muhim ahamiyat kasb etishini e’tirof etishgan[4].

Talabalarning kasbiy leksikasini rivojlantirish orqali kasbiy komunikativ
muloqotga tayyorlashda til ESP doirasida o‘qitilishi mahsuldorligi bilan ajralib
turishini T.Xatchinson, A.Uolters, L.Selinker va P.Stryunslar e’tirof etishgan.
Ularning ta’kidlashicha: “ESP natijaviyligi va mahsuldorligi bilan xarakterlanishini
uqtirib, kasbiy kommunikativlikni rivojlantiruvchi omil xisoblanadi hamda kasbiy
kommunikativlikni talabaning kasbiy muloqot jarayonidagi chet tilidagi
nutq faoliyatini tashkil etish qobiliyatidir va tayyorgarligidir”, —
deydi. Ya’ni, til, nutq, ijtimoiy va madaniy bilim, ko‘nikma va malakalarga ega
bo‘lishlikdir”[5].

X.Basturkmen fikriga ko‘ra: “Ingliz tili ESP (Ingliz tili maxsus maqgsadlar
uchun) doirasida o‘qitilishida til, ikkinchi til sifatida o‘qitilishdan ko‘ra yengilroq
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kechishini va o‘quv materiallari talabaning ehtiyojidan kelib chiqib tanlanishi muhim.
Dars jarayonida taklif gilingan kasbiy leksik, grammatik mashqlar ularda xorij soha
vakillari bilan samarali muloqot qilish imkonini beruvchi bilim, ko‘nikma va
malakalarini shakllantiradi”, — deydi[6].

A.Shirokix esa ingliz tilini maxsus maqsadlarda o‘qitishda fanlararo
alogadorlikni yo‘lga qo‘yishni autentik materiallar yordamida, ya’ni (sohaga doir
matnlar, video materiallar) orqali o‘qitish fikrini olg‘a suradi. Soha vakillari bugungi
kun ta’lim tizimida chet tilini umumakadem maqsadlarda o‘qitilishdan ko‘ra maxsus
magqsadlarda, ya’ni kasbga doir o‘qitilishni taklif qilishmoqda[7].

Foydalanilgan adabiyotlar ro‘yxati

1. Makcynosa X.®. ®apmMaleBTUKa WYHAMIINA UHTJIA3 TUJIMHA YKATHIL
xKapac¢Huga TanmabamapHUHT KacOWil Ja¢KaTIapuHU PHUBOXKJIAHTHPHUIIL: Ten. ¢aH.
dancada nokropu (PhD) mucc. ... aBToped. — Tomkent, 2020. —188 (50) O.

2. V36ekucron Pecnyonukacu [Ipesunentununr 20.04.2017 dungaru [TK
— 2909 con Onumii TabIUM THU3UMHUHU SHAJla PUBOXIAHTHPULI YOpa-TaaOupiapu
TYFPUCUAATH KaPOPH.

3. XKamonos XK. Uer Tunm YKUTUII METOAMKACHU: YET TUIUIAP OJIMUA YKYB
ropriapn ((akyibTeTIapu) Tanabamapu ydyH AapciuK — TONIKEHT: YKUTyBUH,
2012.-177,432 6.

4. XKpganeko O.U. Meroauka QopmMupoBaHusi MPOPECCUOHAIBHO
OPUEHTHUPOBAHHOW JIEKCUUYECKOW KOMIIETEHIMH OOydYarolUXCsli B TEXHUYECKOM
BYy3€: IMC. ... KaH. nea. Hayk. — Hwxkuauit HoBropon, 2016. — 15-16, 118 c.

5. Janmamupszaes.I’, @aiizymmaee  K.M.Dannapapo  OOFJaHUITHUHT
MyXaHAUCIUK Tusumugaru Yypuw// llemarormyeukwii Hayku//MexmyHapOTHBIN
Hay4HbIl )xypHain.Nel. 2016. —B. 34-36.




ANGAS
P Ny,

o ay

g“ p . %
' NS' | £ Zamonaviy filologiya muammolari - IIpo6/ieMbl cOBpeMeHHO# PU/I0/I0TUHA —
K Problems of modern philology 2025-yil 3-son

MUNDARIJA***COOEPXAHU***CONTENTS

PEDAGOGIKA FANLARI
13.00.00 HEJAT'OI'MYECKHUE HAYKHA
PEDAGOGICAL SCIENCES

BO‘LAJAK INGLIZ TILI O‘QITUVCHILARINI TAYYORLASHDA MILLIY VA UMUMMADANIY
KOMPETENSIYALARINI TAKOMILLASHTIRISHNING ILMIY-METODIK ASOSLARI

QAAITOVA DIINOZ( vuvrererermssrsesessssssssesssnssssesssmssssssessssssssesssssassesssnsasssssssssssssesssssassesssmsss sesssmssssssesssssassesssnsas senssnsassnsenssasans 4
U3YYEHHUE BUOTPA®HH Y3BEKCKHUX ITMCATEJIEX HA OCHOBE IPUMEHEHMUA
UHTEPAKTUBHBIX CPEJCTB OBYYEHUA

ATFOMUHA TOIMBSTHA cuvserssssnrsssssnssssssassssssssssssssssssssssssssssssssssssssnsssssssssssssssssssssssssssssssssssssssssssssnsassssnsssnssnsssnssssssanssnsses 12
BOSHLANGICH MAKTABDA XITOY TILI VA SAN’ATNI INTEGRATSIYALASH STRATEGIYALARI
VA USULLARI

IKrAmMOV MUDOSRHSHITXOMN cuverierssssessssssssssssssssssssssnssnssnssnssnssnsssssnssnssssssssssssssssssssssssssssnsanssnssnssnssnssnssnssnssnssnssnsassssnsnsansns 17
TPACK AND REFLECTIVE PRACTICE: A PATHWAY TO STUDENT-CENTERED LEARNING
TAAJIDAYEVA AIDINQ crrersressssussssssssasessssssssssssssssssssssssssssssssssssassssssssssassssssssassss s sessassss e ssassns s s ssase s s s asm s s s assssssase 23
CREATIVE CLASSROOM STRATEGIES: USING VISUAL AIDS TO TEACH YOUNG KIDS

JOTAYEVA NIGOTAXOM surerssersssussssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssessassss s e s AR SRR R AR RS 29

THE IMPORTANCE OF MULTIMEDIA TOOLS FOR DEVELOPING INTERCULTURAL COMPTENCES
IN EFL CLASSROOM

AXMAAJANOV TUTSUNDUIAT sursresusssssesssssssssssssssssssssssssssssssssssssssssssssssssssssassssssssssasss s sassss s ssssassss s s sassassessassss s sssnasens 34
BOSHLANGICH SINFLARGA NEMIS TILI INTERAKTIV METODLAR ORQALI O‘RGATISH
MALTASUIOVA NOZITNQ cuverrerserserssssessasssssssssssssssasssnssnsansssssnssssssssassssssssesssssssssssssssssssssssansssssassnssassassassnsssssesssnsssssnassassas 39

FOSTERING LEARNER AUTONOMY IN 215" CENTURY’S LANGUAGE EDUCATION THROUGH
TECHNOLOGY-INTEGRATED APPROACHES

AdASHALIEVA MATGIYONG wurrrersusessssssssssssssssssssssssssssssssssssssssssssssssassssssssassssssssssssssssssassss s s s asass s s st asa s s s anansaes 44
INGLIZ TILI TA’LIMIDA YOZMA NUTQNI RIVOJLANTIRISHNING ILMIY-USLUBIY ASOSLARI
NITUFAE ISIAIMOVA werrerirsessssssssusessssssssusssssssssssssssssssassssssssssasssssssssssssssssssasssssessssassss s ssss st s s asE S S E AR EE R R RS SRR 52

CHET TILI O‘QITISHDA INNOVATSION TEXNOLOGIYALAR VA RAQAMLI RESURSLARDAN
FOYDALANISHNING AFZALLIKLARI

TOSHMALOVA MAAINAXON cuvrersnrsssnrsssssssssssssssssssssssssssssssssssssssssssssssssssssnssssnssssnssssnssessssnsassnssssnssssnssnsmssnsnsnsnssnsmssnnnsns 56
TIL O‘QITISHDA INTERFAOLLIK VA TANQIDIY FIKRLASH: USULLAR, YONDASHUVLAR,
NATIJALARI

ShAMSRIAINOVA GUIMIT A cvressersssnssssnssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssesssssssssssssssssssssssssnssssnssssnssssnsssnnsnsnnsnss 63

WIKI-TEXNOLOGIYALAR YORDAMIDA TEXNIK MUTAXASSISLAR UCHUN INGLIZ TILI
KOMMUNIKATIV KOMPETENSIYASINI SHAKLLANTIRISH

QOIrOVA NATGIZA cevrusesssesssssssssssssssssssssssssssssssssssssssssssssssssssssasssssssssssssssssssssss s e s AR AR SRR SRR R AR 67
METOKOGNITIV YONDASHUV ASOSIDA TALABALARDA YOZMA VA NUTQ KO‘NIKMALARINI
RIVOJLANTIRISH TEXNOLOGIYASI (IQTISOD YO‘NALISHIGA INGLIZ TILINI O‘QITISH
MISOLIDA)

MaMAAJANOVA SNOXITQ cuureresssusssssessssssssssssssssssssssasssssssssssssssssssassssssssssasssssssssssssssssssass s s s AR SRR R 71
DIGITAL STORYTELLING FOR ENHANCING CRITICAL AND COMMUNICATIVE THINKING SKILLS
IN EFL CLASSROOMS: A STUDY FROM NAMANGAN SECONDARY SCHOOL CONTEXT (2024~
2025)

Umida Abdurazakova, Shirin UmMQAFAlIEVA wssssssssssssssssssssnssssssssssssssssssssssssssssssssssssssssnsansssssnssssssssssssssssssssssassss 79
THE IMPACT OF DIFFERENTIAL APPROACH IN FOREIGN LANGUAGE TEACHING ON THE
KNOWLEDGE OF PRIMARY SCHOOL STUDENTS

TosShmMAtoVA MAAINGAKAON weverserisssen s ssnsessss sossessnssnssnssessnssnssssssssss snsans sns sas sms sas san sanssnsn sas ses ses ses snssns snssensnne O3
MUQOBILI YO‘Q SO‘ZLARNI TARJIMA QILISH

AbAUXOITKOVA GUITANON cerserssessssussssssssssessssssssssssssssssssssssssssasssssssssssssssssssssssssssssassssssssssasssssssassss s ssassss s s sassnssesnns 90




S —
$ i I : : o
g NS'H ¢ Zamonaviy filologiya muammolari - [Ipo6siemMmbl cOBpeMeHHO PHI0/I0THH -
%, g
o

& Problems of modern philology 2025-yil 3-son

5 W

INGLIZ TILI O‘QITISHDA TEXNOLOGIYALARDAN FOYDALANISHNING AFZALLIKLARI VA
KAMCHILIKLARI

D.A. RASUIOVA cevversursssssssssssssssssssssssssssssssssssssssssssssssssssssss sas s sas s sasss s sss s sns s sns st sas s sas e sas sesassmnassmnassmsassmsassms s snssnnassnnass 94
INNOVATIVE APPROACHES IN TEACHING ENGLISH TO PRESCHOOL LEARNERS

JUIAYEVA SHANNOZA cuureresesessussssssssssmssssssssssssssssssssssssssssssssssssssssssssssssssasss s s s s s AR R R SRR AR 99
THE NEUROSCIENCE OF PLAY: HOW GAME-BASED LEARNING SHAPES THE BRAIN

RAXTMOVA MUSIIIA cerversurssessssesssssssssssssssssssssssssssssssssssssssssssssssssassssasssssssssssssnssssnssssnsssssssssnsssnssassn s ansnsnsasnnsssnnansnns 102

RAQAMLI TA’LIM MUHITINING ASOSIY TUSHUNCHALARI VA YAPON TILIDA GAPIRISH
KO‘NIKMALARINI RIVOJLANTIRISH

BAGOYEV NAVIO ZJON cuurerssesssessssssssssssssssssssssssssssassssssssssssssssssssssssssssasssssssssssssss sessassss s s ssassss s ssassss s ssssassas s ssssassassens 108
IJIAHUPOBAHUE 3AHATHM 110 3K0JI0T0-3CTETUYECKOMY BOCIIUTAHUIO AETEM B 100
B Y3BEKHCTAHE

Tagpaposa JTuaus, F010aUeBA JUAAPPY3 uussssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssassssssssssssssssssas 115
IMPROVING PRIMARY SCHOOL CHILDREN’S ENGLISH PRONUNCIATION WITHOUT USING
MODERN TECHNOLOGIES

Akhmadjonova Muattar, AyturaeV MAjJid s 119
GRAMMATIKANI O‘QUVCHILARGA O‘QITISH METODLARI: AN'ANAVIY VA ZAMONAVIY
YONDASHUVLAR

Ismoilova Zarnigor, Xamidxonova Saroymulk BiDIXONIM wuussssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssas 123
B2 DARAJADAGI O‘QUVCHILARNING INGLIZ TILIDAGI TINGLAB TUSHUNISH KO‘NIKMASINI
RIVOJLANTIRISH METODIKASI

Ismoilova Zarnigor, Botirjonova DilSHOAQ csssmsssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssasess 127
NOFILOLOGIK YO‘NALISHDA XORIJIY TILLARNI O‘QITILISHI
Jo'rayeva Oygul, OChiloVa ZUIfIYQ cwcvessessssssssssssussssssssssssssssssssssssssssssssasssssssssssssssssssssssssssssssssssssassssssssnsassssssssassns 130

DEVELOPING PRE-INTERMEDIATE EFL/ESL LEARNERS' SPEAKING SKILLS THROUGH TASK-
BASED LANGUAGE TEACHING (TBLT)

JALOliAAINOVA NIGOTQ vursesssesssusssssssmsssssssssssssssssssssssssssssssssssssssssssssssssssssssasssssssasssssssassssssmsssssssmassnsssessssssssassnssssnss 134
OLIY TA’LIM MUASSASALARI TURLI TIL BILISH DARAJASIDAGI TALABALARGA INGLIZ TILI
O‘QITISH USULLARI

QO CRAATOVA MUXLASAT cuversrsssesssnssssesssssasssssssssssssssssnsassssssssssassssssnsasssssss sassssssssnsssss sess snsssssssassasassesnsnssnssssssassnsssns 143
TURLI DARAJAGA EGA BO'LGAN TALABALARNI XORIJIY TILGA O‘QITISH VA 0‘QUV
JARAYONINING TAHLILI

QO CRAATOVA MUXEASAT cuversrsssssssnssssssssssasssssssssssssssssnsnssssssssssassesssnsassssss sassssssssnsssss sess snssnssssassasassesnsas nsssssssassnsssns 146




	BO‘LAJAK INGLIZ TILI O‘QITUVCHILARINI TAYYORLASHDA
	ИЗУЧЕНИЕ БИОГРАФИИ УЗБЕКСКИХ ПИСАТЕЛЕЙ НА ОСНОВЕ П
	BOSHLANG‘ICH MAKTABDA XITOY TILI VA SAN’ATNI INTEG
	TPACK AND REFLECTIVE PRACTICE: A PATHWAY TO STUDEN
	CREATIVE CLASSROOM STRATEGIES: USING VISUAL AIDS T
	THE IMPORTANCE OF MULTIMEDIA TOOLS FOR DEVELOPING 
	BOSHLANG‘ICH SINFLARGA NEMIS TILI INTERAKTIV METOD
	FOSTERING LEARNER AUTONOMY IN 21ST CENTURY’S LANGU
	INGLIZ TILI TA’LIMIDA YOZMA NUTQNI RIVOJLANTIRISHN
	CHET TILI O‘QITISHDA INNOVATSION TEXNOLOGIYALAR VA
	TIL O‘QITISHDA INTERFAOLLIK VA TANQIDIY FIKRLASH: 
	WIKI-TEXNOLOGIYALAR YORDAMIDA TEXNIK MUTAXASSISLAR
	METOKOGNITIV YONDASHUV ASOSIDA TALABALARDA YOZMA V
	DIGITAL STORYTELLING FOR ENHANCING CRITICAL AND CO
	THE IMPACT OF DIFFERENTIAL APPROACH IN FOREIGN LAN
	MUQOBILI YO‘Q SO‘ZLARNI TARJIMA QILISH
	INGLIZ TILI O‘QITISHDA TEXNOLOGIYALARDAN FOYDALANI
	INNOVATIVE APPROACHES IN TEACHING ENGLISH TO PRESC
	THE NEUROSCIENCE OF PLAY: HOW GAME-BASED LEARNING 
	RAQAMLI TA’LIM MUHITINING ASOSIY TUSHUNCHALARI VA 
	ПЛАНИРОВАНИЕ ЗАНЯТИЙ ПО ЭКОЛОГО-ЭСТЕТИЧЕСКОМУ ВОСП
	IMPROVING PRIMARY SCHOOL CHILDREN’S ENGLISH PRONUN
	GRAMMATIKANI O‘QUVCHILARGA O‘QITISH METODLARI: AN’
	B2 DARAJADAGI O‘QUVCHILARNING INGLIZ TILIDAGI TING
	ТURLI DАRАJАGА EGА BO‘LGАN TАLАBАLАRNI XORIJIY TIL

	THE IMPACT OF DIFFERENTIAL APPROACH IN FOREIGN LAN
	Toshmatova Madinakhon ….……...………………………………………………………
	ТURLI DАRАJАGА EGА BO‘LGАN TАLАBАLАRNI XORIJIY TIL


